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—STUDIES IN — 

IMPERIALISM 

general editor John M. MacKenzie 

Established in the belief that imperialism as a cultural 
phenomenon had as significant an effect on the 

dominant as on the subordinate societies, Studies in 
Imperialism seeks to develop the new socio-cultural 

approach which has emerged through cross-disciplinary 
work on popular culture, media studies, art history, the 

study of education and religion, sports history and 
children's literature. The cultural emphasis embraces 

studies of migration and race, while the older political, 
and constitutional, economic and military concerns will 
never be far away. It will incorporate comparative work 
on European and American empire-building, with the 

chronological focus primarily, though not exclusively, on 
the nineteenth and twentieth centuries, when these 
cultural exchanges were most powerfully at work. 

Britannia’s children 
Britannia’s children looks at the roots of society's 
perception of racial difference through the estab¬ 

lishment and diffusion of the image of imperial peoples 
in the period before and after the First World War. 

Focusing on materials produced for children, by 
textbook historians and the popular press, it provides 
an important study of both the socialisation of the 

young and the source of race perceptions in twentieth- 
century British society. 

Britannia’s children introduces the reader to the 
imperial images of the Indian, African and Chinese — 
created for the youth of Britain through their history 

textbooks and popular periodicals. 

By close study of the characterisation of the 'other', 
shaped in this era, one can see how the young learned 

both the lessons of imperial allegiance and a perception 
of racial difference which would influence many 

generations to follow. This revealing book shows how 
society secures the rising generation in the beliefs of 
the parent society, and how the myths of race and 
nationality became an integral part of Britain's own 

process of self-identification. 

Written for historians, educators and a wider audience 
with an interest in the issues of race and society, this 
book makes important reading for those who wish to 

understand both the popularisation of the imperial idea 
and the legacy of its workings in contemporary society. 
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GENERAL EDITOR'S INTRODUCTION 

Most societies clearly reveal both their moral norms and their political 
ideologies through their efforts to acculturate the young. While this 
can be an area of contention as much as of agreement, there is a 
particularly powerful urge to consensus in the training of youth, since 
their exposure to too much disagreement can seem to have socially 
disruptive or politically subversive results. It is indeed one of the 
notable characteristics of the late nineteenth and early twentieth 
centuries that many European countries, their imperial territories, 
and rapidly Europeanising imitators like Japan, established a powerful 
zone of intellectual, ideological and moral convergence in the 
projection of state power and collective objectives to children. 

A variety of media were bent to these ends: school textbooks, 
juvenile journals, a host of adventure stories and hagiographical 
biographies, religious and youth organisations, some aspects of the 
theatre and later the cinema, as well as advertising and visual aspects 
of collectable ephemera. In some countries, many of these materials 
were subjected to direct state control (this was true of Japan for 
example), but in those where central governmental direction was 
relatively light (as in Britain), the consensus seems to have been 

achieved by voluntarist means. 
In the past quarter-century or so there has been a growing awareness 

of the value of school texts in exposing the dominant ideology and 
objectives of those concerned with youth training, and thus of the 
elites most concerned with creating a degree of social conformity. 
There have also been studies of much juvenile literature as revealing 
the fantasies and attitudes of their adult creators. Kathryn Castle 
succeeds in bringing both of these together. Her focus is specifically 
upon representations of other societies in British texts, both those 
designed for instruction in schools and for entertainment in the home. 
Her 'others' are mainly those who were rendered strangely and 
deceptively familiar through imperial rule or commercial connection. 
By expanding her horizons to Africa, India and China - with many 
allusions to other non-European peoples - she makes a notably wide- 
ranging contribution to the discussion of representations of others 
that has been such a significant aspect of much recent scholarship. 

John M. MacKenzie 
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When a nation extends itself ... it meets with other nationalities which 
it cannot destroy or completely drive out, even if it succeeds in conquering 
them ... this presents a great and permanent difficulty to contend with. 

Sir J. R. Seeley, Our Colonial Expansion, 1887 

As this book nears completion there seems little cause for complacency 
over the future of Britain's multiracial society nor for the decrease 
of racial enmity in the wider world. Racism and its corollary, prejudice, 
still haunt the streets of Great Britain, erupting with ever greater 
frequency into a violence and intimidation which scar the social fabric. 
The incorporation of stereotypical attitudes toward former 'subjects 
of Empire' continues to produce a popular imagery found in both 
the print and visual media. For example, the subtext of reassurances 
that the reversion of Hong Kong to the Chinese will not produce a 
'flood' of emigrants to Britain is not far removed from the long¬ 
standing fears of an invasion of the 'Yellow Peril'. The impact of the 
popular diffusion of the imperial ethos, and its legacy of images and 
anxieties, particularly in attitudes toward race and nationality, sustains 
a contemporary as well as an historical imperative in seeking a greater 
understanding of its significance in the social history of the twentieth 
century.1 

The 'great and permanent difficulty' of the imperial past surfaces 
repeatedly in the debate over education suitable for a rising generation. 
In the 1960s significant advances were made in removing excessive 
nationalism from school history. The past ten years, however, have 
seen a desire on the part of government and 'traditionalists' in the 
historical profession to 'recapture' the ground for British study, and 
a reactivating of the debate on the uses of history. Talk of education 
for citizenship, particularly in the wake of the jingoism of the Falkland 
conflict, runs close to the risk of falling into the same self-serving 
delusions held by authors of textbooks in the earlier years of this 
century. The contemporary debate over the history syllabus illustrates 
again how the past may be activated to ends which 'abuse' the 
discipline, and that the dangers of the nationalist bias examined in 
this study remain to be challenged.2 

That the education of Britain may not serve the needs of all 
communities within its borders can be observed in the moves for 
separate schooling by ethnic groups. The failure of the majority culture 
to incorporate all its citizens or to deal with their histories and cultures 
within the existing materials and programmes for schools has resulted 
in a dimension of withdrawal and .self-directed study for children of 
the Afro-Caribbean and Asian community. This in itself passes 
comment on the degree of adjustment and recognition made by the 
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INTRODUCTION 

British educational establishment to the post-imperial realities of 
the nation.3 

This study seeks to expand upon useful scholarly work in the 
field of popular imperialism, and particularly that which has centred 
its attention on the exposure of the young to the world of Empire. 
Valerie Chancellor was the first to examine critically the texts of 
nineteenth-century England for service to ideals which served the 
interests of the state and controlling elites. E. H. Dance's History 
the Betrayer carried forward the analysis of a discipline whose 
search for the 'truth' has been distorted in its excessive nationalism. 
J. A. Mangan's collection of essays on the imperial curriculum has 
provided wide-ranging examples of the permeation of racist ideology 
in the schooling of pupils at home and abroad. This study owes 
much to the pointers of Frank Glendenning's unpublished PhD thesis 
on images of race in the French and British textbooks of the imperial 

era.4 
More attention has been paid to the popular press in a period 

when juvenile periodicals were proliferating and serving as successful 
transmitters of imperial propaganda. Jeffrey Richards' collection of 
writings on Imperialism and Juvenile Literature casts a wide critical 
eye over the contents of journals and novels in the period of romantic 
adventure fiction, and draws interesting conclusions on the factors 
which promoted the imperial formula and shaped its expression. 
Martin Green's excellent study of adventure fiction, Dreams of 
Adventure, Deeds of Empire, is an essential starting point for anyone 
interested in heroic myth-making and the relationship between 
historical figures and adventure heroes. Patrick Dunae and Louis 
James have concerned themselves with the impact of such ideas on 
the young reader, as have studies emerging from historians operating 
in the fields of education and social history. The position of women 
in the Empire and notions of masculinity in the imperial fiction 
have increasingly engaged the attention of scholars, whose analyses 
have confirmed the important part played by juvenile publications 
in the formation of attitudes in the young.5 

Bringing together sources from both the formal education of the 
classroom and the literature of the streets and home was prompted 
by the approach of such works as John MacKenzie's Propaganda and 
Empire, which has emphasised the interactive and cooperative 
relationship between formal and informal agencies of social control 
in the dissemination of imperial ideas. H E. Cooper's work has also 
illustrated the interdependence of the world of leisure and formal 
learning, a thesis developed in John Springhall's book on youth 
movements in the period. Whether one accepts the concept of 
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hegemony in the permeation of ideas of the age, it is impossible 
now to refute the wide acceptance of a discourse which internalised 
an ethos derived from the imperial experience.6 

While 'influence' is difficult to evaluate with certainty, enough 
evidence has been gathered to point to the establishment of the ideas 
within society at large. Circulation figures for publications such as 
the Boy’s Own Annual and the Harmsworth weeklies topped one 
million per issue. Anecdotal evidence from biographical works has 
now been supplemented by more thorough oral histories, such as 
Stephen Humphries' Hooligans or Rebels, which examine the impact 
of the deluge of imperial rhetoric in schools and printed materials. 
While Harmsworth's claim to be the major recruiting organ for the 
British armed forces cannot be accepted unreservedly, there is little 
doubt that the sheer volume and invasive nature of imperial 
propaganda directed at the rising generation did help to shape images 
of self, and certainly of the 'others'.7 

Contemporary studies of racism in children's books, both in Britain 
and abroad, suggest that the inclusion of stereotypical images does 
affect the idea formation of children at a vulnerable stage in their 
development. Academic studies are buttressed by the judgements of 
affected groups, who, faced with the continuation of racist imagery 
in texts, popular books, and classroom practice, have shown their 
dissatisfaction by producing alternative materials and forming pressure 
groups to monitor the dangers of false representation. Studies of the 
misunderstandings which can be produced by 'false history' and 
distorted characterisation have emerged from societies, like Northern 
Ireland and post-war Germany, where violence and repression have 
been linked to adulterated views of the past.8 

In the late nineteenth century, a particularly strong relationship 
developed between education, the juvenile press and the imperial 
propagandists. Arguably the most fertile ground for their shared agenda 
was the 'story of Empire'. The high tide of British imperialism 
corresponded with the expansion of history in the school curriculum, 
the growth of respectable periodicals, and the perception of a need 
to reinvigorate public morale and national pride. At the same time 
the expansion of literacy and fears of degeneracy prompted a concern 
that conveying the imperial discourse to a wider audience was 
essential. 

In former years the burdens of Empire or of the State fell on the 
shoulders of a few, now the humblest child found on the benches of a 
primary school will in a few years' time be called upon to influence the 
destinies of not only fifty four millions of white, but also three hundred 

[4] 



INTRODUCTION 

and fifty millions of coloured men and women, his fellow subjects 
scattered throughout five continents of the world. Such overwhelming 
responsibilities have never before in the history of the world fallen upon 
any people.9 

Few doubted that history would take a central role in the process 
of producing imperial citizens. Moral instruction and civic initiation 
of the young were central concerns of the Board of Education 
directives, educational journals, the newly formed Historical 
Association and the publishers of texts for the expanding market. 
Character formation became a primary objective of history lessons, 
and the successful text was one which emphasised the conflict, 
romance and heroism of the British past. Both potential leaders and 
followers, it was felt, could be secured in a shared community of 
values and 'Britishness' through the experience of an imperial identity, 
hopefully subsuming social and class antagonisms in the process.10 

The textbook market grew in response to rising student numbers 
and the expansion of history in the curriculum, while university 
historians and public school masters came forward to provide approved 
books for the junior and senior audience. Historians such as Peter 
Fryer and Marc Ferro have studied the influences on these new 
textbook authors and argued that it was the nineteenth-century 
defenders of Anglo-Saxon values whose imprint was felt most strongly 
in the narrative. The importance of the Oxford and Cambridge schools 
of history was evident, in the debt to Froude, Seeley and Egerton, as 
well as the guidelines for history teaching produced by two influential 
Oxford historians, C. H. K. Marten and M.W. Keatinge. Marten and 
Keatinge also produced two widely used texts for senior classes. 
Historians, therefore, most closely involved in the production of 
materials for classroom use and teacher guidance were closely linked 
with imperial advocates and generally shared their view of the subject's 
usefulness in propagating imperial aims.11 

Joining the camp was the editor of Boys of the Empire, who set 
a course to 'nurture and strengthen a spirit of patriotism and loyalty'. 
This was a sentiment little different from the Board of Education's 
suggestion that students 'should feel the splendour of heroism, the 
worth of unselfishness and loyalty to an ideal, and the meaning of 
cruelty and cowardice'. The opportunity for out-of-school hours to 
be filled with popular magazines was seized upon by publishing 
houses, and the years from 1880 to 1918 witnessed an extraordinary 
proliferation of periodicals aimed at the expanding market. That profit 
might be linked with social improvement was made explicit. Editors 
declared their determination to exterminate the 'gutter literature' 
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which they claimed had contributed to national decline, and set out 
'to carry the war into the enemy's camp, and flood the market with 
good, wholesome literature'. Pluck advertised itself as 'exciting enough 
to meet popular taste ... but devoid of any unhealthy tone'. Over 
149 magazines were launched in these years, catering to all sections 
of the youthful population. The rise of the Amalgamated Press, 
Harmsworth's highly successful and diverse range of juvenile papers, 
is one of the success stories of the era. Within this intensely 
competitive and lucrative market the world of Empire and its cast 
of subject peoples became a dominant feature.12 

The 'crossover' between these two worlds, of school texts and 
leisure pursuits, was a common occurrence and helped to blur and 
merge the function of 'instruction' and 'entertainment'. In a sense 
both worked together to fashion an Empire for the young. For the 
youngest pupils there was little difference between the stories in 
their readers and the papers or annuals they might read for pleasure. 
Stories by popular adventure writers appeared in both, and it was 
not uncommon for fiction writers to turn their hand, like Kipling 
and Henty, to the history textbook. Senior pupils could break from 
preparation for examinations which stressed the military successes 
of Empire and find famous military men recounting their experiences 
in periodical features such as 'Great Sieges in History' or 'Pictures 
from the Book of Empire'. Activities such as the Boy Scouts and 
Girl Guides, the Duty and Discipline Movement, Empire Days and 
the other agencies of socialisation stressed values which were echoed 
or advertised in both school and leisure materials, and again served 
as bridges between the more and less formal agencies of children's 
instruction.13 

If one accepts that there was the intention, the opportunity and 
the agencies to transmit the imperial message into a child's world, 
this study turns to an aspect of the discourse which has been 
somewhat neglected. While a good deal of scholarly attention has 
been paid to the propagating of Anglo-Saxon values and ideals of 
British 'character' through the literature produced for youth, and to 
a lesser extent the textbooks, much less attention has focused on 
the creation of the cast of 'imperial subjects'. While heroics and 
historical myth-making helped to activate and inculcate a belief in 
manliness, service, athletic prowess, honour, courage, and fair play, 
with a firm underpinning of Christian sensibilities, they also injected 
the 'mirror image' of the 'other', alien beings.14 These were the 
'supporting cast' in the story of Empire, without whom the testing 
of self in conflict or the assumptions of superiority became 
meaningless. While contingent upon the British view of the past, 
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and the racial assumptions of the age, these 'subject peoples' 
nonetheless assumed an identity which became self-sustaining and 
real to the reader. They too, within the imperial ethos, were given 
a 'history' and an identity which merit examination. 

This is a study of the images of the Indian, the African and the 
Chinese peoples as they appeared in the textbooks and periodicals 
of the imperial era, and as they remained in such materials and the 
social discourse for generations after the 'reality' of Empire had gone. 
From the pages of the history textbooks they first emerge in the 
'official' world of received wisdom, on the sidelines of great events 
or occasionally, briefly, central to a conflict or atrocity which furthers 
the interests of imperial expansion. The popular press built upon 
these images, filled in the contours of the characterisation, and 
expanded the cast of characters. Tracing this process across both school 
and leisure hours helps to evaluate the extent to which the imperial 
discourse dominated the world of the 'learning' child, and the degree 
of mutual reinforcement which occurred when projecting the imagery 
of imperial assumptions. Looking at three different 'subjects' suggests 
how a specific image grew out of the imperial and national needs of 
the pre-war Empire, and the particular historical, economic or social 
conditions which affected the perception of each group. Did, for 
example, India's primary position as 'jewel of the Empire' promote 
a more positive or defensive view of its peoples? Did the history of 
slavery affect Britain's view of the African peoples? How does opium 
figure in a conception of the Chinese character? Looking in greater 
detail at the cluster of characteristics which built the stereotypical 
views of each group also reveals the process of racial mythologising 
which was central to the maintenance of Empire strength. An 
important part of the Empire was built not just in the railways of 
Africa or the civil service of India, but in the characterisation of its 
peoples. Here, in the creation of the imperial subject, are betrayed 
the deepest hopes and fears of the imperialist nation, where the 
illusion of superiority creates a security of control and acceptance of 

power in reality unobtainable. 
For this study a wide range of materials has been examined. The 

selection of textbooks rested upon a desire to cover those produced 
for both junior and senior readers, and to include those which were 
recommended by the inspectorate and enjoyed successive reprinting. 
The periodicals from which examples are drawn represent the 
relatively more expensive, penny journals produced for a middle- 
class and public-school market, like the Boy's and Girl’s Own Paper 
and the Captain, and the newer publications for working-class readers, 
weekly halfpenny papers like Marvel, Pluck and the Magnet. The 
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question of whether there were class- or gender-specific images will 
be considered, and it is apparent that in the cheaper weekly papers 
adventure stories replaced the instructive elements of middle-class 
annuals. Girls' papers did place the British character in a different 
relation to the 'native', and this is suggested in the discussion of the 
romantic and picturesque. However, it is also clear that papers crossed 
class and gender boundaries, that working-class youth read the 
'improving' annuals when possible, and that girls picked up their 
brothers' magazines and enjoyed them. While most studies have 
considered the imperial message a province of male socialisation, it 
is clear that within the constraints of the role deemed appropriate 
for imperial girls, there was ample scope for service to Empire, and 
correspondingly a need for nurses, teachers and missionaries to 
understand the peoples they might serve. The final chapter suggests 
that the imagery not only transcended class and gender lines, but 
also extended in time through the twentieth century. Between the 
wars, despite alterations in the imperial 'realities', the images of 
Indian, African and Chinese peoples showed that this Empire retained 
its life in both textbooks and annuals.15 

Both the history textbooks and the children's periodicals offered 
to the young a version of how to relate to the imperial world and 
to the peoples who lived within it. While dominance over 'imperial 
races' was a primary message, it is also true that exposure to models 
of acceptable and non-acceptable behaviour might assist in the process 
of individuation and self-definition in a child's formative years. And 
if character was defined through conflict, then the 'alien' played a 
key role in questions of identity and status, as the young Briton 
differentiated him- or herself from the wider world. Securing youth 
into the imperial ethos involved both positive identification with 
Britishness and a distancing from the undesirable 'other'. Images of 
race created to satisfy imperial prerogatives therefore answered deeply 
felt needs in the population as a whole, and were a testing ground 
for their own strengths and weaknesses. The complementary nature 
of the projection of national identity and the process of self-definition 
strengthened the impact of racial imagery in this era, and goes some 
way to explaining the tenacity of its hold on public consciousness 
in the post-imperial period.16 

In the fullest sense, this is a study of the role that racial imagery 
can play in any society, past or present, and more particularly in 
securing the allegiance of the young to values and institutions 
threatened by the forces of change. By examining the image of the 
'other' in materials ostensibly dissimilar in function, and noting the 
essential similarities and reinforcing relationships between school 
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and popular materials, one discovers how pervasive and controlling 
was the logic of racial and national superiority. By exploring the picture 
of the 'imperial' Indian, African and Chinese, the source of long- 
lived distortions and misconceptions becomes clearer. The ghosts of 
these images continue to haunt our daily lives, and by looking closely 
at the process which gave them life in the minds of earlier generations, 
both an essential construct of the imperial world and the 'invisible 
Empire' of our own can be recognised, demythologised and perhaps 

laid to rest. 
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CHAPTER ONE 

The untold millions: 
India in history textbooks 



In S. R. Gardiner's A Student’s History of England, first published 
in 1892, he wrote that it was his intention to explore 'the peace and 
civilisation which it was the glory of British statesmen to introduce 
into India'.1 This statement, from one of the most influential 
historians of his age, cites the history of British India as the supreme 
example of the imperial ethos at work. Both junior and senior texts 
of his contemporaries felt obliged to describe with varying degrees 
of wonder, pride, and responsible scholarship how a small island 
nation had managed to gain control of vast territories and peoples, 
and export, with significant success, British values and institutions. 
This was the story which textbook authors agreed was an essential 
part of the education of a rising generation of imperial citizens. 

Historians lived and worked within a society where popular lore 
and emotive memories had imbued events like the Indian Mutiny 
with associations they would have found difficult to deny. Added to 
this popular consensus was a concern that Britain's future should 
rest upon an appreciation of its 'glorious past', making of Empire 
historians patriots as well as scholars. Against a backdrop of promoting 
the 'wonderful development of the Anglo-Saxon race' and 'preserving 
that fabric from harm', textbook historians approached British India 
as the primary example of imperial achievement. It was within these 
controlling imperatives that India entered the texts of school history.2 

The image of India and its peoples emerged from what was included 
in the text and also through what was omitted, from general 
observations on the 'condition' of India and the assessment of 
individual figures, and finally through the comparisons which were 
inevitably drawn between English actions and character and those of 
the 'other'. One of the most important considerations in the history 
textbooks' treatment of British India was the selection of events chosen 
to illustrate the historical relationship between the two nations. Most 
writers conformed to a similar pattern of historical development, 
beginning with the establishment of the East India Company, moving 
to the struggle for supremacy with the French in the eighteenth 
century, emphasising the years of Mutiny, and finishing with the 
relative tranquillity of the post-Mutiny consolidation.3 Within this 
chronology, the student was encouraged to view India's 'history' as 
commencing with its recognition by the Western world, a clear sign 
that inclusion was contingent upon the imperial connection. For 
example, discussion of the 'state' of India in the eighteenth century 
represented a context only for understanding the opportunities afforded 
for penetration by European powers. In 1899 George Carter's 
description of the 'Moghul Empire' showed a characteristic attitude 
toward the relevance of indigenous Indian history: 

[12] 



THE UNTOLD MILLIONS 

It was a disordered state ... with an entire absence of anything like 
patriotism and unity, an easy prey to a foreign invader.4 

India appeared in a state of anarchy and confusion, with a population 
ravaged by the constant warfare of constituent states, indeed hardly 
a nation at all by European standards. In the textbooks it was this 
disorder which both invited and justified the imposition of foreign 
control. Apart from offering the student the kind of background 
information which paved the way for the European presence, there 
were also some descriptive passages on the 'races' which inhabited 
the subcontinent, but here again the detail was directly linked to 
the evolution of British rule. Osmond Airy asserted that our Empire 
in India had been possible because the inhabitants were not one 
race, but many races'. From the Anglo-Saxon perspective diversity 
was presented not as a rich cultural asset, but as a riot of competing 
linguistic and religious groupings without a unifying and stabilising 
core. Students must have felt their distance from 'the Hindoos of 
3,000 castes, with the worship of innumerable gods and endless 
diversity of ritual'.5 

A concern with racial differentiation and hierarchies reflected the 
penetration of social Darwinism, as did the measuring of other races 
against the superior position of Anglo-Saxon characteristics. An 
historian might divide the Indian peoples into the non-Aryan, the 
Aryan invaders and the Hindu, describing them respectively as flat 
nosed savages', 'a primitive civilisation', and an uneasy mixture of 
the other two.6 In 1912 Warner and Marten, borrowing an observation 
from Lord Curzon, offered a view on the diversity which was India. 

The inhabitants of a vast continent speak 50 languages and vary in 
colour from the light brown of northern Pathan to the black of southern 
Tamil; and they are divided into races which, in the words of a recent 
viceroy, differ from one another 'as much as an Esquimaux from a 

Spaniard or Irishman from Turk'.7 

From this 'vast mass of different elements', they argued, a stationary 
civilisation had emerged, where no 'cohesion or unity was possible'. 
Remarks such as these did little to encourage either tolerance or 
understanding of India and its peoples. Rather the country emerged 
as a strange and disordered community, clearly inferior to the 
progressive and dynamic integrity of the European model. Only 
occasionally in the junior readers can one find the older image of a 
'romantic' India which had been held in the eighteenth and earlier 
nineteenth century. In 'stories' of Empire, rather than texts for the 
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senior student, the 'great and mysterious empire of India which has 
always exercised a fascination over men's minds' might still find 
expression.8 For the older pupil, reflecting the appropriate lessons 
for a potential servant of Empire, the 'land of mystery' gave way to 
the more pragmatic and immediate concerns of order, efficiency, and 
control. Difference now prompted stern ethnocentric judgements, and 
students encountered a derisory attitude toward practices of worship 
of 'animals such as the cow, and the monkey, or anything unusual 
such as peculiarly shaped stones and trees'.9 

India's unstable society and the disorderly conduct of its population 
were underscored in the texts by the characterisation of those who 
resisted the European advance into their territory. While J. F. Bright 
offered a rather vague picture of the Mahrattas 'dreaming of restoration 
of their national greatness', the majority of historians agreed with 
S. R. Gardiner that they were no more than 'freebooters on a large 
scale' and an 'imminent danger' to British interests. J. M. D. and 
J. M. C. Meiklejohn in 1901 claimed that 'they were disturbers of 
the peace of India, and had therefore to be put down'. Opponents of 
law and order, brought by the advance of British power, were generally 
treated with a summary justice in the histories. The Omans' choice 
of words reflects this judgement on a people 'finally crushed in 
1817-18'. The 'warlike clans' of pre-imperial India became symbolic 
of the unregulated strife which had brought India into chaos, and 
were seen to bear a major responsibility for the intervention of external 
powers.10 

Some respect was accorded to those pre-Mutiny rulers, however 
hostile, who represented a recognisable code of military or civil 
conduct. Haider Ali, Muslim ruler of Mysore in the eighteenth century, 
was one such figure. York-Powell and Tout provided an explanation 
for the textbook admiration of the 'Master of Mysore'. 

A tall, robust, strong, active man of fair and florid complexion, a bold 
horseman, a skilful swordsman and an unrivalled shot... a Mohammedan, 
but tolerant and kindly to his Hindu neighbours ... the old soldier held 
his own until his death in 1782.11 

Much like the Sikh leader, Ranjit Singh, 'Lion of the Punjab', Haider 
was respected as a formidable opponent, and presented as the 
exception in leaders of his era, one who recognised the need for 
religious conciliation rather than conflict. Also, crucially, the textbooks 
admired the fact that he appreciated the potential of British power, 
while his death removed the possibility of effective resistance. The 
description of this 'enlightened despot' was revealing for the standards 
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which texts applied in judging the 'good leader'. He was light-skinned, 
athletic, brave in battle, fair and tolerant, in fact, remarkably English. 

The Sikhs, despite opposing the British in two bitter wars of the 
nineteenth century, also earned admiration for their behaviour. The 
characterisation of their practices stands in contrast with dismissive 
attitudes toward other Indian peoples. 

They were a religious sect who maintained the abolition of caste, the 
unity of the godhead, and purity of life, and were distinguished for the 
steadiness of their religious fervor.12 

Warner and Marten, writing in 1912, found that the 'steadiness and 
zeal' of the Sikh could be compared to 'Cromwell's famous Ironsides'. 
This was one of the very rare instances in which any foreigners were 
accorded the status of shared characteristics with the British, and 
showed the unique position occupied by the Sikh in the history of 
British India. Part of this approval rested upon a 'steadfast loyalty' 
in the betrayals of 1857, the events which strongly influenced the 
negative image of Indian subjects. But part was also the clear line 
which had been drawn, as in the case of Haider Ali, between qualities 
accorded respect in the West, and those which represented a regressive 
and obstructive Indian leadership.13 

For the student, however, despite the mention of worthy opponents 
in battle or the loyal Sikh, exceptions did not nullify the conclusion 
that a country in chaos needed the order and peace brought by British 
rule. S. R. Gardiner summed up what many of the textbooks suggested 
in surveying the 'state of India' on the eve of British expansion. 

England cannot but perceive that many things are done by the natives 
of India which are in their nature hurtful, unjust, or even cruel, and they 
are naturally impatient to remove evils that are evident to them....14 

That the Indian peoples were, according to the characterisation, 
exploited and static masses crushed by the greed and military am¬ 
bitions of their leaders exemplified one such 'evil', and was commonly 
mentioned in the texts. This image was a strong underpinning of 
the students' understanding of the case for British intervention, and 
stressed the need to move India closer to the European model of 
government. Local power structures were portrayed as not only 
incompetent, but of doubtful legitimacy by Western standards. 

The nawabs and viziers ... held sway merely because they themselves 
or their grandfathers, had been successful soldiers who had overthrown 
competitors: they had no dynastic rights like the monarchs of Europe.15 
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From this highly selective representation of Indian society during 
the early years of British interest emerged, in the words of one text, 
the simple choice between 'outrage and misery' or 'peace and settled 
government'. A few examples of the flawed society and character of 
the prospective imperial domain sufficed to justify, if not explain, 
the growth of British power. For most students, it was expected that 
an emotional, perhaps moral sensibility would secure an under¬ 
standing of the dynamic of intervention, and in this process reaction 
to the characterisation of India, rather than its history, was para¬ 
mount.16 

In this process the textbook treatment of the 'heroes' of the British 
story is illuminating. Guidelines of the Board of Education in 1914 
show how central to the learning experience was the incorporation 
of lessons of character. 

The teacher should place in relief those actions of heroes and heroines 
which exhibit their highest qualities but should take care not to raise 
them too far by the omission of their faults and shortcomings.17 

The exploits of Clive and Hastings were familiar to the young 
from texts and popular reading. Their presentation in history readers 
and textbooks not only sheds light on the 'heroic' symbols of Empire, 
but also crucially contrasts with the 'subject' people. In the junior 
readers and simpler texts the need for clarity and compression tended 
to work to enhance the 'Boys’ Own' qualities of the two men. Arguably 
this uncomplicated version of history was deemed most appropriate 
for a readership of potential followers, rather than active participants 
in colonial events. If only a few sentences were to be included it 
sufficed to describe Clive as 'England's Champion', 'deliverer', or 
'avenger' of the Black Hole. While Hastings was less directly associated 
with stirring deeds and therefore appeared less often in the readers, 
the texts for lower forms did encapsulate his career in descriptions 
of 'glorious service' or through a simple image. J. R. Green's junior 
text asserted that 'after a century of great events Indian mothers 
still hush their infants with the name of Warren Hastings'. These 
brief and uncritical references to the two Englishmen suggested a 
rather effortless 'mastery' over the Indian environment. To Clive 
was attributed both success over troops who 'fled in terror' at his 
advance and a 'touching devotion' from his own sepoys. Hastings 
appeared a strong and just statesman, towering over the intrigues of 
corrupt local leaders. They became heroes not only to the reader, 
but also to the exploited masses of the areas they brought under 
British influence. The Indian image was clearly co-opted and directed 
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to supporting the 'heroic' imperatives of a one-dimensional view of 
British leadership, an important validation of Empire for the younger 
reader. The 'Empire stories', directed toward those who were both 
impressionable and perhaps leaving school with little more to their 
history lessons, represent a stark example of the patriotic message 
for the working-class pupil.18 

The role played by India was rather more complex, however, in 
those senior texts which dealt with the controversial aspects of Clive's 
and Hastings' careers. Throughout the period history textbooks did 
introduce the student to the accusations levelled against both men 
in their lifetimes. What is notable in the years leading to the First 
World War is the manner in which the authors of the texts, whatever 
reservations they might have had of the methods employed by the 
men, attribute culpability for their actions. Few offered a very positive 
view of the East India Company, acknowledging the uneasy mix of 
profit and good government, and most credited the two men with 
a positive move away from Company rule. However, when dealing 
with the charges of corruption and irresponsibility which emerged 
from the careers of both men, it became increasingly clear through 
the early years of the twentieth century that it was India itself which 
shouldered a large portion of blame for such irregularities. Both Clive 
and Hastings, in this version of events, paid a heavy price for their 
long periods of service abroad, emerging infected with the corruption 
and venality endemic in the 'nature' of India. Clive was doomed by 
'the oriental falsehood and treachery to which he stooped', and by 
the 'laxity and unscrupulousness of Indian politics'. Carter observed 
that 'the shock was so great that he went mad, and died shortly 

afterward'.19 
Hastings was accused by Gardiner of 'soiling the English name' 

by 'lending troops to an Eastern potentate ... certain to abuse a victory 
won by their arms'. Listening to the advice of 'native princes' became 
a major failing in Hastings' errors of judgement. Innes summed up 
the most important aspects of his career: 

He unfortunately allowed methods to be employed which were a matter 
of course in oriental warfare and oriental courts, but were thoroughly 
repugnant to European ideas. The lesson had not yet been learned that 
in dealing with peoples whose moral standards are different from those 
of Europe, the white man must hold to the white standard that is not 
only the right course, but the course that pays best in the long run.20 

It becomes clear that even in the senior texts there was a growing 
reluctance to tarnish the reputation of Clive or Hastings by holding 
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them or defects in the 'British character' responsible for their actions. 
While the riches and intrigues of the oriental life might appear 
seductive, in the end and with the hindsight tempered by the Mutiny, 
what was threatened was not only their own natural virtues but the 
investment of their country. They had not yet learned the 'lesson' 
of Empire, that moral standards cannot be seen to be compromised, 
and the consequences of laxity can be dire. As is so often the case, 
however, it was the 'temptress' who bore responsibility and the Indian 
who was cast as immoral, dangerous, untrustworthy and invasive. 
Good reputations were soiled, and good men ended their days in 
suicide or alienation. This was a heavy burden for India to bear, and 
certainly helped to diminish the young reader's sympathies for a 
local population exploited by both princely and British profiteers. 
Clive's and Hastings' 'crimes' were reduced to misdemeanours, and 
historical judgement acquitted them in a context of provocation 
beyond reasonable limits. Any blemish upon their reputations was 
seen to be the mark of India and its peoples. Theirs were cautionary 
tales, and the best defence was to maintain a safe distance from the 
Indian. 'Holding to the white standard' was not only safe and virtuous, 
but a safeguard of something more valuable than quick riches. The 
threat to Empire of overly close contact with the ruled was a basic 
tenet of British India in the late nineteenth and early twentieth 
century, and history textbooks suggested that the past showed ample 
justification.21 

In 1914, a Board of Education circular recommended that students 
also learn 'the meaning of cruelty and cowardice'. In contrast to the 
generous judgements of their own servants of Empire, historians found 
few Indian leaders who merited forgiveness for their errors. The 
textbooks exhibited a belief that there were a number of significant 
'villains' in the history of British India. These images were instru¬ 
mental in shaping the imperial Indian. The characterisation of Siraj 
ud Daula and Nana Sahib centred upon their association with 
'outrages' perpetrated against the British, respectively the 'Black Hole 
of Calcutta' and the siege of Cawnpore. These individuals became 
the personification of the 'oriental methods and morals' which would 
be set against British character and conduct.22 

In the late nineteenth century the story of the 'Black Hole' remained 
alive within the popular imagination, fuelled by the memoirs of 
J. Z. Holwell, commander of the garrison of 170 soldiers left at Fort 
William in June of 1756. Historians of the late twentieth century 
acknowledge the significance of the event's impact upon public 
perceptions, citing Holwell's account as one 'which would ignite 
generations of British schoolboys with passionate indignation and 
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outrage against the "uncivilised natives" of India'. M. E. Chamberlain, 
in 1974, explained how the episode 'lived on in English folk memory, 
the first in a long series of incidents which were to have totally 
different meanings for the two sides'. Within the modern perspective, 
both British and Indian historians have re-evaluated the role of Siraj 
ud Daula, suggesting that 'he himself had neither ordered such torture 
nor been informed of it'. A more balanced view makes him 'neither 
the monster of English legend nor the hero of some later Indian 
nationalist propaganda'.23 

In history textbooks written nearly 150 years after the event, one 
can observe little desire on the part of the authors to reassess the 
image of the Indian held responsible for a 'deliberate' and 'conscious' 
atrocity against the British. As little information was given on the 
context of his rise to power in Bengal, or the civil and military 
considerations which informed his actions, Siraj's behaviour in relation 
to the British was presented as having no rational motive whatsoever. 
His actions in directing forces to Fort William were portrayed as 
those of a 'cruel young man who hated the English', or as a 'youth 
with monstrously inflated ideas of his own power and importance' 
who 'decided to pick a quarrel with the British'. While some texts 
used more restrained language in their treatment of the young nawab, 
the basis of his sudden 'decision to seize British property at Calcutta' 
was not clarified.24 

The adjectives used by textbook historians to describe Siraj ud 
Daula echoed the general criticisms of Indian leadership. He was 
seen as 'weak', 'cruel', 'debauched', 'effeminate', 'despotic', 'stormy', 
'treacherous', 'vicious' and 'monstrous'. As his place in the texts put 
him in close proximity to Clive, the 'avenger', the student must 
have noticed the comparison, if only to forgive Clive his difficulties 
in dealing with such apparently corrupt and immoral beings. Even 
those texts which restrained from calling Siraj 'bloodstained' treated 
the young ruler as unmanly and subject to the tempestuous and 
petulant behaviour of the 'pampered prince'. Historical readers des¬ 
cribed his laughter at the death throes of 'innocent British victims'.25 

Another prototype of the 'villain' in British India was Nana Sahib, 
who entered the texts in the discussion of the Mutiny of 1857. Little 
is learned of him beyond his role in the 'massacre' at Cawnpore, 
where 400 British subjects had surrendered, been guaranteed safe 
passage, and subsequently perished. 

As had been the case with the 'Black Hole' before, the deaths of 
British men, women and children sparked off a wave of revenge and 
reprisals, which exacerbated the racial animosity between European 
and Indian. In dealing with the actions of Nana Sahib, the texts did 



BRITANNIA'S CHILDREN 

not place his opposition to the British within a context of conflicting 
attitudes toward British policy. Sahib's loss of status through the 
doctrine of 'lapse' did not enter the narrative. Only Gardiner 
mentioned a 'hatred of the British on account of the wrongs which 
he conceived himself to have suffered'. Airy diminished his motivation 
to the 'refusal of a pension'. Many texts referred to no more than 
'dire treachery'. If anything/ he emerged as more 'evil' than Siraj ud 
Daula in his 'cold blooded betrayal'. This was favoured ground for 
the historical readers, who provided images of the 'horrors' - scenes 
of 'Englishmen and women slaughtered like sheep ... hacked and 
mutilated'. In summoning appropriate fear and revulsion from the 
younger reader, authors designated Sahib a 'monster', the 'fiend in 
human shape'.26 

The 'energising myths' of imperial literature, identified by Martin 
Green, have their counterparts in the writings of the textbook 
historians. The cluster of images which form around Cawnpore and 
the 'Black Hole' are important components. Against the outrage of 
Calcutta stands the figure of Clive and his 'revenge' at Plassey, a 
critical part of the heroic construct of British imperialists. Just as 
Warren Hastings entered the dreams of Indian children, so the heroes 
and anti-heroes would enter the English child's consciousness. Siraj 
ud Daula and Nana Sahib were described as nightmarish figures, 
perpetrating dreadful deeds not only against the forces of Empire, 
but also against unprotected dependants. In response, the child seeks 
safety and reassurance - Clive and the force of the British Empire. 
The sense of danger which was inherent in contact with the oriental 
world was forcefully brought home in the characterisation of the 
Indian leaders. Just as subsequent administrators in India would 
justify harsh controls, social segregation, and protection of their 
women after the event, so the schoolchild would absorb with the 
highly derogatory images of the Indian a desire for safe containment 
and a support for the continuation of British rule. The textbooks 
encouraged this response by eliminating any suggestion that the 
British posed a threat to either the individual or collective identity 
of India. Violence was not viewed so much as a failure of policy or 
diplomacy but rather as an opportunity for a crude propaganda 
exercise. Consequently, the 'villains' of British India operated in the 
textbooks much like their counterparts in the adventure story. 
Projected on to them were all the uncomfortable aspects of the struggle 
for power on the subcontinent, when heroics gave way to violence 
and coercion. Once characterised as the source of such evil deeds, 
the two leaders offered compelling evidence of the need for expanded 
British controls.27 

[20] 
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In the post-Mutiny era, the image of an Indian ruling elite 
underwent significant transformation. The 'pacified' princes were a 
key image in the textbook descriptions of the 'Pax Britannica', again 
underpinning the course of government on the subcontinent. With 
the demise of the East India Company and the unity of Empire focused 
on the Empress-Queen Victoria, alliances between the official presence 
in India and 'independent' feudal princes furthered the 'quiet, steady 
work' which was seen as the hallmark of the era. Textbooks clearly 
tied in the peaceful, progressive Empire in India with this sign of 
mutual cooperation, in which the conservative upper orders linked 
with the officials of Empire in their loyalty to the British monarch. 
The manipulation of the image of India's own leaders in supporting 
the idea of imperial rule had taken a new turn. Before the Mutiny, 
the authors had been careful to cast native leadership as regressive 
and obstructive, scheming, quarrelling and exploiting their peoples. 
This had fitted a narrative which celebrated the intervention of 
Europeans and the gradual expansion of British power. After the 
Mutiny, the most important image to project was of peace and security. 
Pro-Western princes, 'working well for their people' and protected by 
the British, provided a sense of unity around shared class and material 
values. The Oxford Survey of the British Empire noted in 1914 that 
princes who had benefited from British education were 'practically 
English gentlemen'. Hawke in 1911 stressed that the princes 'trust 
the British government as an impartial protector of their interests'. 
Those who a century before had been designated 'oriental tyrants' 
now became the natural leaders of their people. Little detail was 
provided on these allies, perhaps because it might lead to difficult 
questions. If the imperialist claimed to offer India a way forward 
out of its static and conservative past, it might seem rather confusing 
or contradictory for the Empire to ally itself with feudal land owners, 
who certainly did not represent the forces of progress or change for 
the masses. It was enough, apparently, to inform the reader that 
these were 'loyal' and 'deferential' friends. These 'puppet rulers' were 
supported in the texts as buttressing the stability of the imperial 
edifice, and recognising the value of the imperial connection. History 
had come to accept the 'benevolent' despot in India in exchange for 

the security of British rule.28 
While few texts wished to disturb this view of post-Mutiny India, 

there was some mention of new voices emerging from the vernacular 
press and the nationalist movements. Here, arguably, was the 
modernising force in India and the attitude taken toward these persons 
and organisations in the history texts reveals more of the acceptable 
'imperial Indian'. Careful not to designate them as 'leaders', instead 
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they joined the ranks of 'troublemakers', intent on leading their people 
astray with 'silly and seditious journalism'. Texts in this instance 
passed on to readers the prevailing attitudes toward the educated 
Indian. Oman expressed a typical view in his anxiety about a 'half 
educated literary proletariat'. As partners in Empire, the wholly 
educated, one concludes, are those who, like the 'tame' princes, had 
imbibed the ethos of gentlemen rather than the unsettling study of 
Western political thought. Education for Empire, as was the guiding 
principle in the history texts for English schoolchildren, was to produce 
support for, not difficult questions about, the British influence in 
India. Textbook allegiances followed the lines of British policy in the 
late Empire, expressing positive views of the loyal elite, and 
discrediting as sedition the emerging nationalists.29 

No single incident in the history of British India so hardened the 
hearts and minds of the English toward their Indian subjects as did 
the Mutiny of 1857. If the 'Black Hole' and Cawnpore illustrated 
the duplicity of Indian leaders, it was the Mutiny which shook the 
Empire to its core, and presented the spectre of collective betrayal. 
First-hand accounts of the Mutiny had become available to the British 
public soon after the event, conditioning public anger and outrage. 
Reinforcing and reflecting these established attitudes, the history texts 
stretched their narrative to its emotive limits. Indeed, authors were 
reduced to the admission that words were inadequate to convey fully 
such awful events. Livesey was just one of those who confessed his 
failure to encompass the 'innumerable outrages'.30 

Although there was a common sense of the horrors of the rebellion 
and a patriotic pride in the success of British arms, the textbooks 
did nonetheless exhibit significant differences in their treatment of 
the mutineers. This offers an interesting insight into influences on 
the history written for schools, and the imagery of the Indian peoples 
within it. From 1890 to the turn of the century, historians on the 
whole adopted a more balanced approach to the causes of the Mutiny 
and a more objective assessment of the conduct of the war and its 
immediate aftermath. J. F. Bright's multi-volume History of England 
used in the 1890s reflected both the author's liberal sentiments and 
a more judicious stand on the plight of the native soldier. 

The sepoy was not only a soldier but a member of a nation ... liable to 
be influenced by the social and political feelings of those around him ... 
brave men fighting after the nature of their kind for a national liberty 
which they loved or for a religion in which they devoutly believed.31 

This historian was also critical of British reprisals. When describing 
the post-Mutiny executions of the rebels he presented an act 
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'apparently indiscriminate ... a batch of 12 executed merely because 
their faces turned the wrong way'. He went so far as to charge his 
own countrymen with showing 'in a cruel fashion ... their incapacity 
for understanding the rights or feelings of those opposed to them'.32 

Even the junior readers of the early years admitted errors of 
judgement. Macmillan's popular series, published between 1891 and 
1895, questioned the 'deliberate attempt by the English to force some 
to sacrilege'. Charlotte Yonge's junior history pointed to the 
consequences of an English arrogance which alienated influential 
sectors of the Indian community. 

The British did not take pains, as a rule, to show friendly courtesy to the 
grave and dignified Hindoos, often of high rank ... and though the native 
might cringe and obey, he laid up hatred in his heart.33 

Gardiner observed in his senior text of 1892, when considering 
the motivation of the mutineers, that 'the British government had 
not shown itself sufficiently careful of their feelings and prejudices'. 
Airy showed some sympathy for the sepoy's anxieties in 1893 when 
he recorded that the loss of caste presented a 'most dreaded calamity'. 
Most texts of the 1890s noted in the same vein that the Indian 
people were concerned at the loss of their native leaders, and that 
the doctrine of lapse 'had given great offence'.34 

By 1900, however, the tone was becoming harsher and the 
judgements more uncompromising. York-Powell and Tout in that year 
described a Bengal army 'pampered and spoiled by foolish indulgences'. 
Grievances previously viewed as legitimate were now often explained 
by the operation of character defects and misunderstandings. Many 
noted the 'fears of a suspicious race'. Derogatory adjectives punctuated 
and altered the narrative: the 'punctilious Brahmin and the bigoted 
Musselman came to believe that new ammunition was greased'. Some 
recognition of nationalist stirrings was now relegated to the 'rumours' 
and 'mischief' of the unscrupulous, while weak-minded soldiers 
succumbed to sedition in their midst. Oman and Oman captured 
this view in 1904 when describing 'a foolish rumour which set the 
army in a flame'. Insensitive policy decisions by the British now 
read as the sepoy's 'misunderstanding' of basically good intentions. 
While earlier histories had accepted the shortcomings of Dalhousie's 
policies, particularly the projected annexation of Oudh, Innes in 1907 
presented a rather different version of events. 

Its kings had been warned over and over again, that if they did not mend 

their ways their dynasty would be deposed.35 

[23] 



BRITANNIA'S CHILDREN 

By 1912 Warner and Marten had placed the explanation for the 
rebellion firmly in the Indian camp, concluding that 'Western reforms 
mystified and unsettled the Indian mind, and natives thought the 
world was being turned upside down'.36 

As the shortcomings of the Indian peoples came to bear the blame 
for the Mutiny, so the suggestion of punitive action by the Europeans 
began to disappear from the history texts. Whereas it was quite 
common before 1900 for authors to accept that circumstances had 
created the possibilities of over-reaction by British soldiers - 'a 
ferocious if natural desire for revenge' - later works played down the 
reprisals. Details of mutineers blown from cannons were replaced 
by such terse assertions as 'the treachery and cruelty of the sepoys 
was punished with ruthless severity'. Keatinge and Frazer in 1911 
observed only that 'the tragedies of the Mutiny made it impossible 
for the British to be altogether merciful'. There was to be no suggestion 
that the British had ever been 'out of control', or had deviated from 
an honourable military tradition.37 

The textbook historians' treatment of the Indian Mutiny did change 
over time and included significant alterations in the image of the 
Indian mutineer. A consideration of the possible reasons for the 
hardening of attitudes toward the Indian and the increasingly 
uncritical assessment of British actions suggests that the histories 
of the period were clearly responsive to the needs of Empire. By the 
early 1900s it became increasingly important to reassure the student 
that Empire was 'still the most important fact in modern history'. 
Writing in a period which included the Boer War, fears of national 
degeneracy, and challenges to national interests from European 
competitors, historians constructed a past which emphasised the 
stability and strength of the imperial ethos. With these considerations 
to the fore, there was increasingly little room to consider the Indian 
as aggrieved, discontented, angry or exploited. The same texts which 
dismissed the Mutiny as a 'protest' movement also discounted the 
rise of Indian nationalism in the late nineteenth century and 
denigrated the rise of a political press. The over-riding concern was 
with the safety of Britain's position in India. It became less important 
to learn from the errors of the past than to eradicate them. In the 
process, the image of the Indian lost a fragile claim to a rational and 
independent voice, while British actions moved increasingly beyond 
reproach. Opposition to the British, whether in 1857 or later, rested 
now in 'misunderstandings', irrational fears, and the rumour of 
sedition. As British 'heroism' and good intentions became the most 
significant 'facts' in school histories of the Mutiny years, subjects 
who failed to recognise their own best interests assumed responsibility 
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for the resort to armed conflict. As The Oxford Survey of the British 
Empire advised in 1914, a concentration on the 'heroism of the British' 
ensured that a study of the Mutiny 'added to rather than diminished 
British prestige'.38 

While this may have been the case, and undoubtedly was the 
purpose, Empire's gain was history's and the Indian peoples' loss. 
The co-opting of the image of India and its peoples to support British 
intervention and control had become extraordinarily self-serving by 
1914. This trend can be seen particularly in the case of the Indian 
Mutiny, the most emotive and significant event in the relations 
between subject and imperial power. In the texts, a conflict of interests 
or a question of policy became transformed into a struggle between 
the character and values of two peoples, with the behaviour of the 
Indian attesting to a need for guidance and control. Authors could 
not allow an interpretation which acknowledged nationalist 
aspirations, for to accord such a discourse to resistance challenged 
the long-standing image of an India of inchoate political awareness. 
Were Indian aspirations to be legitimised, the image of disorder and 
chaos upon which British intervention was predicated would be 
challenged as a permanent characteristic of Indian society. If textbooks 
credited the local press or the Indian National Congress with a growth 
of national identity, the future of Empire could not be secure. Texts 
reflected the official view that at this stage of development India's 
best interests were secured by its imperial connections, while internal 
dissension was relegated to the turmoil which must be kept at bay. 
Historians writing for the young stressed the benevolent power of a 
paternal force - echoing Curzon's view at the turn of the century. 

We cannot take the natives up into the administration. They are crooked 
and corrupt. We have got therefore to go on ruling them and we can only 
do it with success by being both kindly and virtuous. I dare say I am 
talking rather like a schoolmaster; but after all, the millions I have to 
manage are less than schoolchildren.39 

Curzon's words are particularly illuminating in the context of this 
study. They articulate the unspoken text of the histories, that English 
schoolchildren should be prepared to take up the mastery of their 
fathers. And also that it was imperative, given the character of India, 

that they do so. 
Where did that leave the 'imperial Indian'? It is arguable that the 

authors of the history texts knew no more of the Indian than they 
represented, and that their own knowledge of the Empire rested upon 
the ethnocentric history they had themselves studied and credited 
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in their works. In their assessment of Indian character they were 
clearly echoing the prevalent ideas of the era, the delivered dogma 
of scientific racism, the racial hierarchies of the evolutionists and 
the Spencerians, and 'progressive' history. However, they had both 
a captive audience and the 'legitimacy' of scholarship. By preparing 
the young to accept rather than challenge popular knowledge the 
critical edge of 'history' in British India was abandoned.40 

The messages would be mixed but mutually reinforcing. At one 
end of the spectrum were the 'exceptional Indians', few in number 
and distinguished by the adoption of European values and manners. 
As might be expected, they represented an 'elite' which had risen 
above the 'teeming masses'. Without exception, entry into this 
exclusive club was based on 'passing' with as many characteristics 
of the Anglo-Saxon as possible. Class distinctions played a major 
part in this dispensation. The princes of the Raj were seen as 
indispensable allies, and while the texts stressed the protective role 
of the British in their regard, this alliance clearly maintained wealth 
and status for both parties. This convergence of conservative interests 
relieved the elite from the generally harsh stereotyping of their 
predecessors, and moved them from the ranks of 'oriental' to 
'benevolent' despots. 

The 'other face of India', those who had contested progress and 
thereby invited suppression,, proved, in Sir Charles Oman's words, 
that 'the British bayonet was still needed'. The picture drawn of 
'cruel despots' who exploited their own peoples, pursued violence 
with a 'ruthless disregard for human life', and lived by the principle 
of power without responsibility, operated in the texts to help secure 
youth's belief in the 'adventure' of history as an armed struggle. 
This was the 'real' India, of strange and 'alien' practices, whose 
existence caused such problems for the successive servants of Empire. 
This aspect of 'imperial India' worked to discredit the unacceptable 
difference of Indian culture and by so doing redeemed the lapses of 
Clive and Hastings, justified excesses of revenge after the Mutiny, 
and labelled as troublemakers the nationalist camp. This was the 
province of 'old India', unenlightened, and unable to offer its millions 
either protection or progress. These were the forces which would be 
replaced by the alliance of pro-Western prince and Raj official, allowing 
India to advance from 'infancy to political manhood'.41 

The history texts were, of course, really only interested in the 
clashes of the 'great figures' on the historical stage, British and Indian. 
However, the claims of progress and benevolence which attached to 
the authors' descriptions of British intentions abroad could be 
illustrated in the treatment of India's 'teeming masses', caught 
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between the acceptable princes and the unscrupulous or seditious 
nationalists. In most texts the inhabitants of India were described 
as prisoners of conditions once known in medieval Europe. Poverty 
and ignorance, assisted by the caste system, made for an essentially 
static and conservative peasantry. It was common in the rhetoric of 
the era to compare these uncivilised 'rungs' on the evolutionary ladder 
with the progress to adulthood, and so childlike emotions and 
superstitions became part of the picture. Having established this image 
in the mind of British schoolchildren, the Empire assumed a natural 
parental role. India received education, hospitals, roads, railroads, 
irrigation and sanitation as part of the 'quiet and steady' benefits of 
guardianship. These children of India were the 'vast responsibility' 
which textbooks emphasised as a major feature of the imperial 
relationship, and texts presented the 'masses' as giving mute assent 
to an open-ended extension of British control. 

It is true that India was won by the sword, but England has given peace 
and prosperity to 300 million of that vast dependency ... freedom and 
justice to the struggling masses of people of all races and religions, who 
if left to themselves, would perish by war and brigandage.42 

Considerations of profit and loss did not sit comfortably with such 
sentiments. Historians did not concern themselves with Britain's 
'dependency' on the wealth generated by the control of India. Having 
explained the transition from company rule to 'disinterested' 
administration as a diminution of the 'venal motive in conquering 
the subcontinent, history confined itself to demonstrating the 
administrative and social reforms associated with direct rule. The 
economics of Empire were relegated to the geography texts, leaving 
to history the 'higher ground' of law and politics. The historians of 
the late nineteenth century de-emphasised the merchant's role in 
British expansion, and this was particularly evident in India, where 
trade had once brought the unacceptable temptations of corruption, 
and was now dissociated from imperial ambitions.43 

Textbook historians generally shared three priorities in writing of 
British India - instil a sense of pride in Empire through its past, 
secure the commitment of the rising generation to holding on to it, 
and make the connections between these successes and racial/national 
identity. When one looks at the images of the Indian operating in 
these narratives, it is apparent how the configuration of individuals 
and the choice of events lend themselves to the imperial ethos, indeed 
are crucial in convincing the young of the justice of the imperial 
case. The realities of power could not allow a very positive view of 
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one's subjects - too much sympathy on the part of the young might 
unravel the case for control. The uncertainties and anxieties felt 
about the state of Britain and its world position after 1900 helped 
to harden the images further, signifying the direct relationship between 
national interests and the shape of the 'other'. The revision of Mutiny 
history illustrates clearly just how responsive the history narrative 
had become to external considerations. Historians of British India 
offered the schoolchild images tailored to meet imperial priorities - 
one-dimensional, non-negotiable, and ultimately self-serving. Not only 
these pupils in their adult lives, but succeeding generations who read 
these long-lived texts, would continue to believe in an India which 
was created, rather than revealed, by the historians of Empire. 
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CHAPTER TWO 

Princes and paupers: 
India in children's periodicals 



India's primary position in imperial history was also reflected in the 
popular children's press before the Great War. The more 'respectable', 
like the Boy’s Own Paper, featured both fictional and non-fictional 
pieces, while the 'less serious' of the papers - Magnet and Gem - 
contained stories, 'did you know' facts and comic inserts. One can 
easily imagine a child putting aside a textbook and turning to a 
penny paper, there encountering figures familiar from his/her school 
history. A wide range of images of the Indian peoples emerged from 
the juvenile periodicals, forming a rich source of 'information', and 
augmenting material learned in the classroom. 

The non-fiction in the periodicals occupied a middle ground 
between the world of the textbooks and the adventure stories. Those 
papers which set out to instruct as well as to entertain the reader 
contained 'true life' features from British India, both past and present. 
The royals, as they continue to be, were figures of great interest.1 
Both Queen Victoria and George V as Empress and Emperor of India 
were portrayed in actual and symbolic relations with their subjects. 
Their actions were viewed as instrumental in securing the continuing 
loyalty of the dominions, and both were cast to embody the care 
and concern of the monarchy toward subjects abroad. A picture of 
the Queen photographed while diligently attending her Hindustani 
lessons had a caption which captures the spirit of this imperial 
harmony. 

The princes and paupers of that country recognise in this imperial self- 
devotion a mark of tender care and parental attention toward her 
subjects in the East.2 

Mingling with this image of the Queen as dedicated Empress were 
conventions of Empire and of gender. She was pictured in her study, 
no closer to the actual Indian population than the pages of a book, 
although presumably learning the language so that she can converse 
with her subjects. It would be an ungrateful 'child' of the East who 
failed to respond to the tender solicitations of the mother Empress. 

Royal visits abroad more often featured the male royals. The visit 
of George V to 'Imperial Delhi' in 1911 showed the British sovereign 
in action. Again, photographs provide a message on the nature of 
the imperial connection. The King-Emperor is pictured in the act of 
dispensing gifts from the throne - education, privileges for the native 
army, and 'kindly remissions for poverty stricken debtors'. The local 
'nawabs' make'obeisance' to their ruler. One, the Begum of Bhopal, 
is quoted in the article as observing 'that British monarchs, as none 
before, ruled in the hearts of the people'. This constituted another 
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model of imperial harmony - enlightened monarch, loyal Indian elites, 
and charity for the masses. Not even the local press, portrayed in 
the textbooks as potential troublemakers, were allowed to disturb 
the order of the day. Indeed, a 'paper of somewhat advanced views' 
was moved to credit a King who 'knew more of us than we knew 
ourselves'. The Indian peoples behaved in the royal presence like 
model subjects, deferential, submissive, and grateful for his royal 

benevolence.3 
Evidence of loyalty seemed necessary in the years between the 

Boer War and the First World War. The annuals obliged by providing 
examples from the arena of military service. The Boy’s Own Paper 
in 1906-7 carried a series of memoirs which included the figures of 
exemplary Indian soldiers. In 'A brave man', Col. James Fitzgerald 
praised the gallantry of a jemadar who risked his life for the British 
during the 1857 Mutiny. It was his 'pluck and endurance' in 
volunteering to ride the lead elephant across a swollen river which 
allowed essential resupply of British forces. The same issue celebrated 
the career of the Sikh Jawahir Singh, who distinguished himself during 
the Boxer Rebellion, becoming a 'native officer' on his deathbed. In 
1913 and 1914 both Young England and the Boy’s Own Annual carried 
features and pictures of the Indian Army regiments and the Indian 
Camel Corps, who had provided 'invaluable service' in China and 
Egypt. In addition, anxiety about the vulnerability of imperial ties 
during the First World War was allayed by stories of the 'steadfastness' 
of Indian soldiers serving in France and Belgium. Building upon the 
images of deference to the British sovereign in peacetime, recruits 
from India to the British cause in war reassured the reader that 
these were subjects prepared to make the ultimate sacrifice for a 

cause they held as their own.4 
Service was not confined to the military arena, and the field of 

play could prove as telling as the field of war. Unlike other imperial 
subjects, such as the African or the Chinese, the Indian was accepted 
into the ranks of the sportsman, in particular the cricketing fraternity. 
Exceptional athletes such as the cricketer Ranjit Singh earned many 
tributes in annuals such as the Captain and the Public School 
Magazine, directed at the 'better sort' of reader. Ranjit was very 
popular and very English, seen posing in his whites and leaning upon 
a smart motorcar. J. A. Mangan has called sport the 'umbilical cord' 
of Empire, and the juvenile press helped to strengthen the link. While 
the reality of Ranjit's status as an outstanding cricketer might have 
involved a complex interplay of assimilation, adaptation and resistance 
to the forces of Britishness, the annuals stressed the role of sport in 
eradicating 'native' characteristics. Cricket in particular functioned 
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as a sign of class allegiances and signalled the community of interest 
between high caste in India and the English public school. The Indian 
cricketer, like the soldiers in France or Belgium, was helping the 
side to win. Inclusion in sporting teams as well as in the military 
fitted well with the textbook descriptions of the Indian elite as nearly 
'English gentlemen'.5 

Another meeting point for upper-class Indian and British officials 
was the hunt, in pursuit of elephant, tiger or pig. Incorporating the 
physical exertion of sport and the dangers of war, the hunt added to 
the adventure of exotic locations. This was a favoured aspect of the 
Indian experience, as the vast majority of articles rested upon the 
memories of those who had recently returned from colonial service 
or were recalling Indian boyhoods. These extracts fill in details on 
the lives of the Indian rajahs 'at home', when they are not playing 
cricket or providing support for the British monarchy. Young England 
in 1913-14 provides a number of good examples of hunting memoirs. 
In 'An elephant hunt worth watching', the Viceroy and Maharajah 
motor through Mysore to watch an elephant round up. The viceregal 
party was presented as a social and official meeting point, as they 
discussed important matters 'over a quiet tea and then motored on'. 
In 'Out for the jungle pig' in the same issue, a much more active 
pursuit of game is described, and the reader is reminded that this 
is not 'child's play'. The value of India as a stimulating and 
adventurous environment is reflected in the assertion that 'sportsmen 
in the wilds of India find plenty to keep them alert'. The Maharajah 
is characterised as an amiable host, who 'in curiously good English 
told amusing stories'. These true-life adventures in the contemporary 
Empire, when added to the images from sport, war and official 
celebrations, were central to the projection of very positive relations 
between the princes and the agents of Empire. The Maharajah was 
appreciated for providing an experience both thrilling and familiar, 
creating a setting where the hunters' satisfaction felt 'like lads 
returning from a well fought game in the twilight of an English 
spring'.6 

The periodicals did not neglect, however, the fact that the 
relationship with India and its peoples worked on other levels as 
well, and incorporated into their picture of Empire the practical and 
less heroic relations of the imperial world. It was perhaps in these 
more prosaic encounters that the young middle-class reader might 
come closer to an imagined future as civil servant, investor, missionary 
or nurse. These 'every day' relations gave detail and depth to the 
'quiet, steady work' of the Empird. It was the management of an 
Indian workforce on which the Agent General of Natal offered his 
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advice in Young England in 1899. These were Indian 'coolies', 
imported to replace the unreliable local workers. For the potential 
emigrant to outposts of Empire this could be useful information. 
The picture was a mixed one. While the workers were described as 
'useful and almost indispensable', the Agent also admitted that there 
were problems of control and respect for local law. Because 'this section 
of the population is responsible for more crimes than all the whites' 
a strict watch was needed over the sale of intoxicating liquors. 
Although the harsh Indian environment had created in its peoples 
an awareness of the 'need for daily toil', strict discipline would be 
needed to keep them in line with social and civic expectations. The 
potential manager would recognise these flaws in the Indian character 
in order to marshall their resources as a workforce, essential to deploy 
in parts of the Empire where 'the native Kaffir are too lazy or too 
independent' to be relied upon. In a series designed for 'go ahead 
young men with modest capital', useful information involved both 
understanding the value of a mobile imperial labour force and the 
ability to direct these energies toward useful ends.7 

The images of India revealed so far all share the common 
characteristic of having been incorporated into the 'service' of Empire, 
voluntarily and in a spirit of mutual benefit. All in one way or another 
were pictured as willing participants in the maintenance of British 
power, in India, on foreign battlefields, or South Africa's railways. 
For the elites or the military, dominance was subsumed in the context 
of class or command structures. Weaknesses in the 'ordinary' workers' 
behaviour became the target of harsh but essential discipline. All 
were expected to play the game by the English rule book, and 
presenting the Indian as willing to recognise the boundaries helped 
to preserve the image of an Empire whose parts contributed to the 

strength of the whole. 
Power, capital investment, battle and sport were the province of 

the men of Empire. India seen through the eyes of the women who 
served the Empire was rather different. Although girls' papers of the 
era tended to devote many of their pages to tips on self-improvement 
and domestic life, or the vagaries of romance, there remained an 
important space for the experiences of those who served abroad. The 
roles filled by Englishwomen working in India were mainly those of 
medical missionaries or teachers, a transference of the domestic 
virtues to those in need. In the accounts of their labours, the native 
population became victims of 'dirt, squalor, ignorance and 
indifference'. This was fertile ground for the good works of Mrs Emily 
Kinnaird and the 'Loving Service League', who recounted her 
experiences and sought new recruits in the Girl’s Own Annual of 
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1891. For the sensibilities of girl readers, India was fashioned into 
a powerless, dependent world of schoolchildren and infirmary patients. 
Romance was also an integral part of the scene. Not of course the 
personalised encounter, but rather the abstract attachment which 
might be forged with the primitive physical beauty of a novel 
landscape. Mrs Kinnaird explained to the reader that she was often 
prompted to 'get out a sketchbook and immortalise these picturesque 
beings' in her time away from the hospital. A woman without official 
responsibilities could allow herself the indulgence of the romantic 
view in her encounter with India that was seldom possible within 
the 'serious' province of the Englishman.8 

Although women might appreciate the spirit of place, 'softer' 
sensibilities had to be subsumed in carrying out their daily tasks. 
The influence of the medical missionaries was seen to work miracles, 
transforming 'urchins' into pupils whose 'little brown eyes glistened 
with pleasure in their little English garments', and in restoring health 
to the victims of urban squalor. The rewards, she noted, for working 
in such conditions, came from the gratitude of one's charges. In the 
mission and the hospital the steady, quiet advance of Empire, described 
in the textbooks, was brought to life in the interaction between 
charitable workers and the 'masses'. Here was the India served so 
well by the agents of progress, dispensing medicines and education 
to alleviate the sufferings of a country immobilised by poverty and 
ignorance.9 

Of course, one might argue, these women did represent the 
'mothering' of the Empire, the humanitarian impulses of selfless 
care with little in the way of material reward. While not denying 
either their devotion to duty or the positive contributions of medicine, 
one can question the impact on the reader of the stark contrast drawn 
between the energy and resolve of the British figures and the passive, 
apathetic poor. There is little real sympathy in the narrative for the 
conditions within India; bravery was reserved for the white women 
workers, with no mention of the human fortitude necessary to endure 
such suffering by the victims themselves. The impression which 
counterbalanced the 'service' to India was of a subcontinent manifestly 
feeble and helpless without the intervention of the good servants of 
Empire.10 

The image of India as a society indifferent to its own people's 
suffering was reinforced in other 'true' stories. Young England in 1899 
told the story of 'The grain merchant of Jubbelore', a man who 
hoarded grain in the midst of famine to 'sell at an immense profit'. 
While his neighbours starved he was pictured on a bamboo mat 
casually smoking his hookah. These images stood in clear contrast 
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to the charitable spirit claimed by the English, and suggested two 
very different ideas of social responsibility. In addition, the competence 
of locally trained 'professionals' was questioned. When the grain 
merchant's child became ill the 'child's ailment, in the hands of the 
Hindu doctor, became serious'. Only the summoning of the resident 
English surgeon ensured the child's recovery. While the rich man 
possessed no social conscience and was unresponsive to distress 
outside the needs of his immediate family, the local doctor was both 
unskilled and unreliable.11 Here was a picture of India failed by its 
own middle classes, which allowed an argument for the introduction 
of British standards of social and professional ethics. In Indian 
Memories, Lord Baden-Powell gave his reading of this 'flawed' society: 

In the training of the average Indian there is not yet any discipline nor 
any attempt to inculcate in him a sense of honour, of fair play, of 
honesty, truth and self-discipline and other attributes which go to make 

a reliable man of character.12 

Images of the Indian in the contemporary Empire, such as those 
above, appeared in the more 'respectable' annuals, and were therefore 
directed at a readership from the upper to the lower middle classes. 
It is clear that the norms which were in operation to judge and 
mediate the characteristics of the 'other' in this context were derived 
from values evolved out of the 'go ahead' energy of the middle class 
and the 'new' public-school ethos. While the textbooks had described 
the sense of duty and service which informed the post-Mutiny Raj, 
the annuals identified its allies and 'burdens'. While British men 
and women from Queen Victoria to the medical missionaries fulfilled 
their obligations within the imperial connection, India was brought 
forward where necessary to confirm the structures of power, the 
civilising impact of British civil servants, and the humanitarian deeds 
of missionaries and nurses. Princes show their loyalty in deference 
to the monarchy and an assimilation of British codes of behaviour 
on the cricket pitch and in the jungle. Middle-class Indians are saved 
from their own incompetence by the intervention of an English doctor. 
The Indian 'masses', including women and children, respond gratefully 
to the ministrations of the 'Loving Service League'. In these images 
of contemporary relations with British India, the annuals stressed 
the harmony and mutual benefits of upper-class solidarity, and the 
'civilising' effect this had on the rest of society, a message for young 
Britons which reverberated in both imperial and domestic contexts. 

It is telling that few dangerous or hostile Indian subjects were 
allowed into the non-fiction of contemporary Empire. However, this 

[37] 



BRITANNIA'S CHILDREN 

was more than compensated for when the publications turned to 
the 'heroic past'. Milestones of the advance of British power in India 
were very popular features in the magazines and annuals, combining 
history and characterisation in a formula which both instructed and 
entertained. Based on events which the child might know from his 
or her textbooks, in style resembling an 'advanced' version of the 
historical readers, these articles infused life and adventure into the 
classroom fare. Described with great detail and colourful images, 
the historical narratives offered an undeniably attractive complement 
to the textbook.13 

When reading this 'popular history' one can imagine how the 
'reality' of events from the past could blur into the imaginative detail 
of 'adventure'. Indeed, authors often pointed out to the reader that 
few countries could claim such exciting examples of national 
expansion. 

The realm over which Queen Victoria rules is so wide and includes so 
many savage or semi-civilised races, that it would be strange if her 
representatives did not meet with stirring adventures....14 

It was with this advice to the reader that the Girl’s School Magazine 
introduced 'Mrs Grimwood, the heroine of Manipur'. Hers was a 
story which would demonstrate that 'the Anglo Saxon race still retains 
those characteristics which have made England what she is', a 
revealing assumption about history's relevance to the present 
concerns. While these attitudes would have been shared by most 
publications, the treatment of a woman's role in the imperial past 
does reveal signs of a tension between 'acceptable' women's roles 
and the qualities demanded from imperial women. As a consequence 
the narrative moves back and forward from traditional gender 
behaviour to some exchange of roles between Mrs Grimwood and 
her husband, in the 'extraordinary' circumstances after his death. 
As roles shift for Mrs Grimwood and the situation worsens, it is 
interesting to see how the image of India which she holds changes 
as well.15 At the outset she is careful to distinguish between official 
judgements made by her husband in the conduct of his duties, and 
the picture she draws from the sidelines. Her husband, the Resident, 
might need to 'warn or admonish the native ruler, should his rule 
be unjust or tyrannical'. She could 'cultivate the acquaintance of the 
princes and princesses and learn the language'. She was well aware 
of restricting her initial impressions to those deemed suitable for 
the sensibilities of the Resident's wife. In her semi-official capacities 
Mrs Grimwood found herself very attracted to the beauty and manners 
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of the 'girl royals', pictured as 'very much like English girls in their 
love of novelties'. Her appreciation of the 'picturesque' echoes the 
sentiments of the medical missionaries. Apart from the fact that it 
was her job to cultivate good relations with the local ruling class 
and that these were Indian women of cultured habits and conspicuous 
wealth, there was also a feeling of women enjoying the novelty of 
each others' company. Without the burdens of directing 'serious 
matters' or complications of direct power relations, one gets a glimpse 
of real curiosity and interest in the interaction.16 

When it came to describing the male royals, the tone changed 
markedly. Three of the princely brothers were treated very 
dismissively. Neither mentally nor physically did they measure up 
to the image of the 'good ruler'. Contempt and disapproval were 

clearly expressed: 

short, fat, ugly and lazy, they indulged themselves in every way, and 
showed themselves to be wretched cowards.17 

The picture of pampered, ill-tempered and weak-minded princes 
echoed the history textbooks' criticism of those local leaders who 
were both volatile and corrupt. It was quarrels between the three 
brothers which led to the revolution in Manipur. There was one 
brother, however, who was 'a man of a different stamp'. His description 
was closer to the 'respectable' adversary whom historians had found 
in men like Haidar Ali. 

the strongest man in Manipur ... an ardent sportsman and excellent 
player at polo ... fairer in complexion than most of his countrymen ... 

with a more vigorous mind.... 

Of course, there were dangers inherent in the 'manly' prince as well, 
for although Mrs Grimwood found him 'particularly amiable in 
organising shooting and hunting parties', she was well aware these 
same qualities could turn him into a 'remorseless enemy'. This was 
the 'old elite' of India, with some good qualities, but without the 
reliability of the contemporary princes. While these characters were 
useful in highlighting the unpredictable and often dangerous 
environment in which Empire had been forged, they were confined 

to the narrative of the past.18 
Mrs Grimwood's suspicions were to prove well grounded. She knew 

her lessons of history, remembering 'the horrible story of Nana Sahib's 
fiendish cruelty at Cawnpore'. The threat of betrayal would become 
real when her husband was 'cruelly murdered by execution in the 
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palace yard'. Details of the uprising are rather vague, but centred on 
a succession crisis in which the Indian populace backed a candidate 
the British would not countenance. Now 'true character' emerged. 
Mrs Grimwood, casting aside her secondary role, became the 'heroine', 
while the Indian, now with no exceptions, became the enemy. While 
Mrs G displays her reserves of 'courage and constancy', the locals 
reveal their depths of duplicity. 

The dynamics of this story are particularly interesting in what 
they reveal about attitudes toward both Indian character and the 
position of women in Empire. The woman, because she is 'Anglo- 
Saxon', can assume under fire those traditionally male attributes 
which 'have made England what she is'. When the chips are down, 
racial inheritance over-rides gender constraints for the imperial 
woman. Meanwhile, her extraordinary heroism is contrasted with 
the cowardly actions of her former friends. Indeed, the 'enemy' is 
discredited partly by his lack of 'manly' characteristics, in contrast 
to Mrs G's 'readiness of resource and pluck'. This image of women 
in British India added to the Empress (mother) and the victims of 
outrage to provide, in the Resident's wife, an active participant absent 
from the textbooks. In this role, Mrs Grimwood literally, however, 
steps into her husband's shoes, and assumes the role of caretaker of 
the men's Empire. She 'holds the fort' until an English officer arrives 
with his faithful Gurkhas, at which point she is rescued and sent 
home. The messages to the reader mix contemporary views on class, 
race and gender. Women have, as Anglo-Saxons, the racial inheritance 
to show superior character traits in an emergency, even if this moves 
them beyond traditional notions of gender behaviour. While in 
peacetime they can embody the higher feelings of Empire and enjoy 
their relations with girl royals, once 'under fire' Mrs G acts for the 
Empire until the relief force arrives and returns her to England and 
'normal life'. In the crisis, characteristics attached to women move 
away from Mrs G and are used to denigrate the 'unmanly' princes. 
However, the conservative values which supported Empire could not 
allow a rising of women any more than a mutiny in Manipur. Once 
the crisis is past, Mrs Grimwood returns to her domestic sphere and 
accepted place in the imperial hierarchy. In the 'natural' resolution 
of her 'adventure', both she and the Indian mutineers have been 
safely contained by the superior fortitude of an Empire where 
'womanly' traits, whoever displayed them, demanded a dominant 
response.19 

Stories of famous defences made good reading, and India provided 
many examples for the children's papers. At the turn of the century 
Young England ran a series of articles whose subject matter and style 
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of writing give the flavour of this kind of periodical 'history'. One 
was set in the years of the Indian Mutiny, retelling the tale of Sir 
Henry Lawrence and the defenders of Lucknow, in a narrative clearly 
constructed to appeal to the young audience. Night after night, men 
of 'fortitude' and women of 'self-forgetfulness' faced the spectre of 
enemy encirclement. The reader was invited to identify with one of 
the Martiniere college boys caught up in the events: 

We think no end of our own troops and feel quite certain that they will 
be able to beat back every assault ... but the strain of the ceaseless 
vigilance and the awful sense of responsibility were telling on us all.20 

Having ensured that the readers' sympathies were firmly aligned with 
the defenders, the Indian rebels appeared to supply all that was 
menacing and evil in the grim tale. Descriptions of the enemy force 
employed a wealth of natural imagery. In the 'tempest' threatening 
the Empire mutineers became 'angry waves hissing in the wake of 
some boat that has cloven them for a moment on its way to shore'. 
For the ship of state this was no more than a momentary peril, and 
the actions of the Indians became the manifestation of a nature both 
unpredictable and without human sensibilities.21 

As the siege progressed the image of the Indian as a contemptible 
adversary became stronger. There were long periods of waiting and 
watching for the faceless enemy to show themselves, while the 
landscape seemed infused with a sense of nameless terror. Slowly, 
while the tension built, there were signs and sounds of burrowing 
under the walls. Children could easily identify with the fears felt by 
the young boys trapped inside, listening for clues to where the unseen 
menace might surface. But a faceless opponent, scrabbling like rats 
in a cellar, was hardly the model of heroic combat. The mutineers 
at Lucknow were both dehumanised and placed outside the norms 
of 'civilised' engagement. This unwillingness to engage in a 'fair fight' 
only increased the narrator's contemptuous attitude toward the Indian 

assailant.22 
When the annuals recreated great moments from the history 

of Empire, the textbook view of India was both enhanced and ex¬ 
panded. Names familiar from the classroom - Clive, Hastings, and 
Lawrence - were augmented by the experiences of lesser figures like 
Mrs Grimwood, bringing history closer to the world of the reader. 
The episodes which periodicals found appropriate for their ends needed 
to involve action, and this was usually found in relating the conflicts 
which had secured India. History as conquest therefore relegated 
the Indian in most cases to the role of adversary, a recycling of the 
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'oriental' tyrant or the 'murderous sepoy'. Although essentially 
presented as informative, editors knew that thrills and danger would 
enliven the 'dry' facts, giving a much freer rein to the descriptive 
powers of their authors.23 

In retelling the story of Mutiny or siege, the 'treacherous' Indian 
of the textbooks became more fully realised. Details of glinting eyes 
and cruel smiles were added, while the tactics of the rebels were 
more fully explained, with remorseless battering at fortifications and 
burrowing in subterranean tunnels. Words that historians could not 
find to describe their actions flowed easily. Indians now were 
characterised as lower life forms - the rats, snakes and insects of 
the natural world. For the British soldier, these were less worthy 
opponents than the tiger or the elephant of the hunt, and made of 
such encounters a 'dirty' business, robbing military men of the glory 
of battle. Indian allies were not missing altogether, for they proved 
the ability of the British to secure loyalty even in the most hopeless 
of circumstances, but it was the cruel face of India which most directly 
proved the superior 'character' of Empire.24 

History, throughout the period, and increasingly in the years before 
the First World War, was used to exemplify the strength of national 
character and the military. The Mutiny, the siege of Lucknow, 
Cawnpore, the Sikh Wars - all were replayed many times in the 
children's papers, and each time the disloyal Indian, no matter how 
menacing, was defeated. While this was an 'imperial India' more 
diverse, more animated, and more detailed than the textbooks', in 
essence the characterisation of India was remarkably similar in school 
and popular history. Both served the same imperative - to stir 
patriotism and enlist the 'subject' in defence of Britain's glorious 
past. The nature of the adversary, clearly destined to submit to 
superior military and moral force, was drawn to justify and ennoble 
the power used against them. Accorded the 'legitimacy' of historical 
'fact', while simultaneously providing the thrills and adventure of 
fiction, the annuals' highly selective view of British military successes 
in India endorsed the continuity of British power while constraining 
the 'reality' of rebellion to the past. 

Not all the young of Britain might have agreed with the author 
of 'Terror from the East' when he observed that history 'was a dry 
and desolate region in which to forage', but many must have enjoyed 
moving from real life, however exciting, into the fictional world of 
the periodicals.25 Worthy adult role models in the 'improving' papers 
might elicit respect and awe from the reader, but for true excitement 
the adventure stories were unsurpassed. Recognising this fact, the 
editors put illustrations from these tales on the covers of each issue, 
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placed to catch the eye and the pocket money of the boys and girls 
who anxiously awaited the latest instalment of a long-running serial. 
Here unfolded a new cast of characters to place in the arena of 
British-Indian relations. To the exploits of historical figures were 
added the deeds of Dick Darling, Stanley Merridew, the Collingwood 
brothers/ and a host of others. Both at home and abroad they 
encountered figures like Prince Rhadama, the priests of Kali, Sudoo 
the snake charmer, Thugs, and a variety of other Indians brought to 

life within these stories. 
India featured prominently in the adventure fiction. The author 

of an article in Blackwood’s Magazine explained why the episodes 
of the Indian Mutiny had 'taken the firmest hold on the public 

imagination': 

The events of the time seemed to provide every element of romance that 
could be desired in a story - valour and heroism, cruelty and treachery, 
sharp agony and long endurance, satiated vengeance and bloodthirsty 

hatred.26 

Ralph Rollington, publisher of the Boys’ World for many years, 
recalled a typical day at the office, which included the visit of a Mr 

Holloway. 

H: I have spent so many years in India, served in the ranks throughout 
the defence of Lucknow, and witnessed such terrible sights during 
the Mutiny - my dear wife being murdered by the Sepoys, that it will 
be quite a relief to be able to sit down quietly and do a little literary 

work. I've never got over the shock. 
R: Here's an idea! Write it up, it would make a grand boys' story.27 

Both public and private memories created in India a spirit of place 
ideal for the setting of adventure fiction. This spirit could be found 
wherever the Indian appeared, including settings less exotic than 
the subcontinent. Public-school stories were a very popular genre in 
the children's literature of the nineteenth and twentieth centuries. 
By the 1890s these familiar serials in the periodicals often featured 
a 'dusky' chum.28 One of the most famous popularisers of the form, 
Frank Richards (one of the pseudonyms used by Charles Hamilton), 
created the memorable figure of Hurree Jamset Ram Singh, who lived 
for years within the walls of Greyfriars School. Reflecting on Hurree's 
career with the Gem and the Magnet in the years between 1908 and 
1940, Hamilton wrote in his autobiography: 

gy making an Indian boy a comrade on equal terms with English 
schoolboys, Frank felt he was contributing a mite toward the unity of 
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the commonwealth, and helping rid the youthful mind of colour 
prejudice.29 

Although Hurree became a permanent member of the Greyfriars' 
Famous Five and shared endless adventures with Bunter, Bulstrode, 
Wharton and Nugent, the 'equal terms' on which he operated should 
be examined. Although the Indian schoolboy was well liked by the 
English boys, and indeed protected by them from the racial slurs of 
other pupils, the outline of his character rests upon stereotypical 
assumptions. One of the main factors in Hurree's acceptance into 
the life of the school and the affection of his friends was the Indian 
youth's familiarity with the public-school ethos and his desire to 
'belong' to the fraternity. When he arrives at the school with other 
'aliens', French and German boys, he assures the Greyfriars lads 
that he belongs to the 'English party'. While the troublesome 
foreigners inaugurate their arrival by fist fights with the boys of the 
'Remove', Hurree shows his loyalty by siding with Bunter and co., 
and stressing his willingness to defend the 'Empire'. While part of 
the appeal of the stories was the chums' somewhat subversive attitude 
toward local authority, the code of behaviour in their own world did 
not challenge the conventions of Empire. The Indian upper classes 
had often moved freely within the boundaries of the imperial world, 
and Hurree no less represented the possibilities of acceptance.30 

In the stories, the English public-school boys represent aspects of 
an imperial ethos which encouraged the mutually beneficial 
relationship with Hurree. Harry Wharton was the character who had 
most explicitly taken up the 'White Man's Burden'. It was he who 
first described Hurree for the reader, and demonstrated a working 
knowledge of Indian racial characteristics, observational powers 
usually accorded to an 'old hand' in India. 

a complexion of the deepest, richest olive showed him to be a native of 
an oriental clime, and though he was clad in the ordinary Eton garb of 
the schoolboy, there was a grace and suppleness about his figure that 
betrayed the Hindu.31 

Wharton is the defender of 'fair play', who strongly objects to other 
boys using the word 'nigger' to address his new friend, and 'thrashes' 
Bulstrode in defence of Hurree's sensibilities. Wharton's reward is 
leadership within the school, Hurree's undying gratitude, and a large 
diamond produced from the prince's pocket. No imperial advocate 
could ask for more. 

Hurree is a complex character, accorded both strengths and weak¬ 
nesses, and his popularity in the annuals no doubt did encourage 
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more positive attitudes toward certain aspects of India. One can go 
some way with Richards in claiming a commonwealth 'unity' at the 
school, and it would not be accurate to suggest that Hurree was 
only a crude stereotype. There was real affection displayed among 
the chums. However, in the descriptions of Hurree, Richards could 
be seen to reinforce some of the more denigrating images of the 

upper-class Hindu. 

He had never lost the beautiful variety of English his Bengal instructor 
had imparted to him. His good nature was as boundless as the floweriness 
of his language and the fact that he received a fabulous sum of pocket 
money did not diminish his growing popularity.32 

The chums delighted in many aspects of Hurree's alien character. 
Although all foreigners in the annuals 'speak funny', readers would 
recognise that the English lessons of the High Bengal School were 
rich with humorous malapropisms, which were the prince's speciality. 
Hurree's use of English is a key source of the stories' humour and 
was a standard way of distancing all foreigners, particularly those 
with 'aspirations' to join the dominant culture. But in this case the 
young prince is smart enough to understand the dynamics of British 
arrogance, and endears himself to the Remove by self-consciously 
mocking the pretensions of his native education. Despite a soft 
appearance he can also produce extraordinary sleights of hand, 
throwing Bulstrode off his feet with an old Indian wrestling trick. 
Finally, up his sleeves rests a succession of diamonds, useful in 
cementing his friendships and buying their way out of tight places.33 

Certainly the reader laughed just as often at Bunter, and appreciated 
Hurree's superiority to the school bully. But the terms of his 
acceptance involved a complex negotiation of his own identity. He 
is incorporated within the Remove partly through his rejection of 
the other foreigners and does not fight as they do for a recognition 
of national identity. He claims to be 'English', but the boys' 
descriptions of him emphasise his 'Indianness'. He is the only 
character for whom wealth plays any part in negotiating his position. 
The humour provoked by his use of English is deprecating. Once 
inside the world of the public school, Hurree could only stay there 
by accepting certain rules, set by the English boys. Bunter and co. 
would have scoffed at the idea that they were waving the flag, yet 
they implicitly endorse imperial imagery and control in their relations 
with the Indian prince. Their acceptance of Hurree was not an 
improvement on the standard 'terms' for Indian entry into the upper 

orders of imperial society.34 
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Although the Magnet's 'Famous Five' were the most popular and 
long-lived example of British schoolboys befriending an Indian prince, 
most journals used this formula in feature stories. These were 
essentially 'co-operative' figures, who bolstered the idea of an Empire 
where the young reproduced the patterns of their elders. Prince 
Rhadama in the Boy’s Comic Journal (1897) was to prove a useful 
contact for his chums from boarding school. Ten years later Ralph 
Readypenny travels to the kingdom which Rhadama now rules, and 
successfully persuades him to protect his trading enterprise from 
French competition. It is suggested that this is a fair deal for the 
service which Ralph had offered the young Indian by 'protecting' 
him during his school days. Fair play brings real rewards in this 
story. Ralph cannot resist mocking the pretensions of the king's 
marching band, describing as farcical their attempts to recreate the 
British model. His friendship with Rhadama does not extend his 
tolerance to other members of the kingdom. This typical story suggests 
that fostering alliances with wealthy young Indians at school could 
pay off, while reminding the reader that this was, despite practical 
considerations, an 'unequal' partnership.35 

Friendship with representatives of 'modern' India could also work 
in discrediting undesirable political or class enemies. In 'Why Revel 
stole the image', the protection of British schoolboys assists Prince 
Chunder Dhuree to escape the clutches of fusel Singh, emissary of 
the conservative religionists 'who did not favour cooperation'.36 Chums 
in 1911 featured 'The green diamond', in which an Indian fire-eater 
attempts to steal the emeralds of the Rajah of Bandustan. The 
Driftwood boys recognise the 'common' thief as a princely imposter, 
pursue him and return the emeralds to the rightful owner. For this 
the boys received a considerable reward.37 

In Britain Indian fictional characters operated within fairly restricted 
boundaries. Their roles were partly set by the conventions of the 
story formulae, and partly by the limits of society at large. All were 
clearly temporary visitors, whether at school or on some exceptional 
errand from their home country. They lent an 'exotic' element to 
the domestic setting, while operating as second players to the exploits 
of English boys. Wealth, particularly fantastic jewels, played an 
important part in their relations with the British characters. While 
monetary gain was never the explicit aim of British action toward 
the alien, the riches of the princely visitors were crucial in cementing 
alliances and providing just rewards. Concerns about the 'temptations' 
which fabulous wealth had placed in the way of British servants of 
Empire seemed irrelevant, as the4 young Britons had to earn their 
access to it by good deeds. These were not boys who would expect 
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duty to go unrewarded, but who, like Ralph Readypenny, could 
combine the 'fair play' of the public-school ethos with a keen 
'merchant' instinct.38 These stories suggested a model of reciprocity 
between Indian and British interests, and a fair exchange of 
'acceptance' or 'privilege' for money. In its way it presents a more 
honest view of middle-class values and racial snobbery than some of 
the blood and thunder adventure serials. Crude and overt racism 
was rejected, and the possibility of mutually beneficial relations taken 
for granted. Nonetheless, the price paid by the young Indians for 
this friendship was the rejection of their own culture - education, 
traditions, and fellow countrymen. And the acceptance was always 
with reservations - for there was no suggestion that it was either 
possible or desirable for any Indian to settle in Britain and become 
a permanent member of the host society. 

Conversely, in stories set within the subcontinent, young imperial 
heroes moved freely through the Indian landscape. These young 
English characters were of necessity more explicitly allied with the 
imperial ethos than their counterparts in the school stories. Although 
generally operating independently of the official set, nonetheless the 
hero's progress was closely allied with the advancement of British 
interest. Jack Hinton's appearance in the court of the Emir illustrates 
the connection between individual adventure and national service 

quite explicitly: 

he used his opportunities to such good effect that he managed to dispel 
all the prejudice which the Emir entertained against British rule; and 
ultimately the Emir and his people petitioned the government to be 

incorporated in the Indian Empire.39 

While the boys were drawn as 'manly' and independent characters, 
the maintenance of honourable behaviour in India was a given. 
Prospective members of the Boys' Empire League, advertised in the 
papers, were sworn to observe certain standards: 

Every member promises to treat all foreigners with Christian courtesy, 
and in the spirit of noblesse oblige to try to do nothing that would lower 

his country in their eyes....40 

In India this was both an imperial and a personal imperative. 
Lord Curzon voiced the prevailing view of those who served in the 
post-Mutiny era, in phrases redolent of the imperial boys papers. 

We can only hold this country by our superior standards of honour and 
virtue and by getting the natives to recognise them as such.41 
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In later years George Orwell would express, rather less solemnly, 
the demands made upon the British in India. 

It is a condition of his rule that he shall spend his life in trying to 
impress the 'natives' and so in every crisis he has got to do what the 
'natives' expect of him ... my whole life, every white man's life in the 
East, is one long struggle not to be laughed at.42 

Just as these concerns helped to shape the actions of the British, in 
life and in fiction, they also circumscribed the roles played by their 
subjects. This was particularly true in India, where the cast of 
characters played out not just the story at hand but also the dynamics 
of Empire itself.43 

One of the challenges familiar to the successful adventurers abroad 
was a test of their ability to establish alliances with friendly locals. 
The Indian ally in the adventure story could be drawn either from 
the elite or from the ranks of ordinary soldiery, and occasionally 
took the form of a faithful servant. In each case, the emergence of 
loyalty to the British involved an explicit rejection of countervailing 
pressures within their own society. A story set on the North-West 
Frontier illustrates the tensions of divided loyalties. A young British 
soldier introduces the reader to the Indian prince in their ranks: 

His native name was Shija-ul-Mulk, but we British spoke of the chap as 
'Sugar and Milk'. It was so much easier to remember and pronounce 
than the name with which his princely parents had burdened him. It 
suited his sweet and girlish nature.44 

Other positive attributes included 'a lighter skin than most of his 
kinsmen' and 'a generous heart'. The extent to which the young 
prince has been 'won over' becomes a key factor in the story, for 
when his brother turns 'traitor' on the English, 'Sugar and Milk' in 
turn kills his mutinous sibling.45 

There are many messages in this story. Only the most extraordinary 
of circumstances could provide the possibility for a reader to applaud 
the murder of one's brother. However, this was India, and the bonds 
of Indian brotherhood were clearly of a different order than those 
enjoyed by their Western counterparts. The triumph of Shija was 
presented as his ability to transcend even the ties of blood when 
convinced of a greater morality. The power of British standards 
vindicated, the story both allowed admiration of Shija's enlightenment 
and the example set him by the* British. Like the Indian public- 
school boy, the price paid was an extreme example of a willingness 
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to subsume national and family membership and internalise the ethos 

of British values. 
Other members of the ruling classes also seemed willing to aid 

the British, if only in contrast to a less acceptable competitor or 
successor. In 'Terror from the East' Cyril Collingwood compares the 
current ruler of Baroda with his father: 

His immediate predecessor had been one of the best of his breed: in all 
but the colour of his skin he was an Englishman ... loyal to the white 
race ... a keen sportsman ... the new Galkwar was not built in the heroic 

mould.46 

Young Jack Hinton, in another story, was 'pleasantly surprised' to 

find in the court of the Emir, 

a tall, fine man, clean shaven, no suggestion of the debauchee but a 
warrior, proud, strong ... not a man addicted to vice....47 

Here was a leader whom Jack could admire, and who treated him 
with respect. The story involves a test of character for both 
Englishman and Indian. Jack is approached by a competitor to the 
throne, 'Ali', and promised safe passage from the Emir's court in 
return for British aid. Jack, recognising a dangerous conspirator, 
refuses, even to save his own life. His contempt for the offer prompts 
'sixteen good kicks' to drive home the point. When Jack informs the 
Emir, 'Ali' is sentenced to death for treason, and the grateful ruler 
becomes not only a friend but also an ally. Later the Emir confesses 
that it was he who masqueraded as the traitor to test the young 
Englishman. Both men emerge as honourable, and the evil face of 

India is vanquished. 
It is clear in these stories that the presence of the British provides 

a yardstick and an example for Indian standards of appearance and 
behaviour. It is the young hero who enables the best to emerge in 
the Indian character as he breaks away from competing values in 
his own environment. Transfer of allegiance to the 'British way' is 
then followed by the reader's recognition of positive possibilities 
within the relationship. However, it is questionable whether the 
audience accorded any intrinsic worth to the Indian character in 
this process. Certainly both Shija and the Emir make extraordinary 
sacrifices, one abandoning his family, the other his empire, and these 
stories were played out repeatedly in the periodicals, by royals and 
servants. Were these positive images of India? Yes, insofar as it showed 
the ability of India to absorb Britishness, as this was not something 
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all native peoples were believed capable of achieving. But if one asks 
whether this kind of story would produce a respect for Indian 
characteristics, the answer is clearly no. Admiration of the alien often 
rested on a capacity to improve under European tutelage. Like Hurree 
and the Indian public-school boys, native rulers, even at home, could 
be secured within the British orbit, and the credit for this trans¬ 
formation distributed rather unequally between intrinsic abilities and 
external progressive influences. If the stories suggested too strongly 
that the rulers could behave to these standards on their own, why 
keep the British there?48 

One facet of India which appears only in the adventure fiction is 
the mysterious or inscrutable figure. The image of India as a land 
of mystery, alien customs, exotic scenery, and strange religions was 
one which had found its place in the textbooks, but only in generalised 
descriptions of the subcontinent. It is in the imaginative world 
of adventure fiction that these aspects of India took human form. 
Young readers were most likely both attracted and repelled by these 
figures - the excitement of the unfamiliar balanced against fear of 
the unknown. 

A meeting with strange 'religious cults' set the stage for an unusual 
adventure. 

We had fallen among Thugs, members of that awful Indian race of 
whom we even still know so little, save that they come and go like a 
pestilence, that their sole mission in life is to kill... a Satanic creed that 
teaches ... murder each month or be doomed to endless perdition 
himself.49 

Full of inaccuracies and excessive claims, this description is more 
than a little muddled and misleading. They were hardly a separate 
race, and the conflation of murder with religious beliefs serves to 
distance them beyond the pale of Christian experience. Here is the 
India of extremes, a people with the most primitive of instincts - 
'worse than either snake or beast'. Those who believed in 'murder 
or go to hell' lived in a world ruled by forces of the changeless, old 
India. 

Thugs appeared quite frequently as agents of death and destruction, 
and for young heroes they were a formidable challenge. These were 
hardly conventional adversaries, and their excesses have kept this 
'type' appearing in adventure films down to the present day. However, 
then as now, British/Western heroes have proved equal to the task 
of undermining these villains and countering their compulsion to 
destroy. With superhuman powers and magical skills, these Indian 

[50] 



PRINCES AND PAUPERS 

figures pushed the resourcefulness of the British to the limits. Often 
young heroes showed a rare ability to turn local superstitions against 
their attackers. The ability to tame and direct the energies of tiger 
agents of Siva was only one sign of the latent skills summoned by 
the British abroad. And, while the reader knew that this 'power' 
rests upon the English affinity with animals, the Thugs, less astute, 
believed the goddess had delivered a 'sign of mercy'.50 

Thugs had to be handled quite carefully in the fiction. They were 
not to be over-romanticised, for history had clearly consigned them 
to the criminal class. On the other hand it was just their danger and 
unpredictability which made them attractive adversaries in the popular 
press. Thugs were presented as beyond redemption, certainly, and 
British characters tended to 'teach them a lesson' and move on. As 
the 'outlaws' of the Indian frontier, they were indispensable in 
providing a source of opposition beyond the law and the limits of 
civilised society. Young audiences must have greatly enjoyed the 
fictional encounters in which the young heroes fought like with like, 
beyond the rules of the battlefield and with fantastical weapons at 

their disposal. 
The 'man of mystery' might also be without affiliation to a 

particular cult or deity. In 'The treaty of Tibet' young Lieutenant 
Merridew witnessed the simultaneous appearance in his cell of both 
a luminous message and Raj Dhas, an unknown 'Hindoo'. The old 
man's eyes 'glittered inscrutably' as he offered to guide Stanley to 
a stolen treaty. Both Merridew and the reader share doubts throughout 
the story about the Indian's true intentions. Although Raj seemed 
quite prepared to let Stanley fall to his death from a treacherous 
bridge, he also used his power as a snake charmer to save him from 

hostile servants of Kali. 

The man of mystery had come back to aid Stanley ... as he glided in at 
the door of the temple his glittering eyes were like balls of fire in their 

hollow sockets ... quite inhuman....51 

In the end it was Raj's magical powers which ensured the success 
of the mission, when his explosives inexplicably appeared at a critical 

point. Stanley was left to explain to the reader. 

Old Raj Dhas helped to save us in spite of himself! It was impossible 

to discover the full truth about him.52 

Raj, although clearly more trustworthy than the Thugs, also repre¬ 
sented a power which could not be fully comprehended by the outsider 
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in India. Although the British characters mocked superstitious folly 
and realised no sustained loyalty could be expected from such 
mercurial characters, neither could they discount the assistance freely 
given in moments of danger. These Indians brought alive in a most 
vivid manner an India untouched by the influences of a Western 
government and its culture. While the texts and the 'improving' 
journals painted the subcontinent as emerging from the 'darkness' 
of primitive existence, the fictional heroes thrived upon this 
interaction with the 'perilous' East. In the non-fiction these elements 
of the Indian landscape had to be either reformed or eliminated as 
a threat to order and good government. Safely placed within fiction, 
however, they remained free to answer the imaginative needs of the 
audience. 

The villain encountered within India bore similarities to the one 
who roamed the world and found a place in British sideshows and 
circuses. These characteristics also resembled the famous 'evildoers' 
of history, Siraj ud Daula and Nana Sahib, although the fictional 
context allowed greater scope for recasting a 'malign influence'. As 
in the history texts, local rulers were portrayed as enemies of their 
own peoples and of the imperial presence, displaying the tyrant's 
abuse of power and helping to build the image of an exploited local 
peasantry. These rulers were presented as 'natural' oppressors, wielding 
arbitrary powers 'a hundred times more severe than the rule of the 
English'.53 Again, the voluntary transfer of loyalty became a significant 
element in building an unfavourable comparison between British and 
local rule. 

Gradually ... the natives came back to their own allegiances realising 
how just and generous was the rule of the English, far excelling the 
tyranny of the native born princes, who thrived on cruelty and avarice. 
In the famine districts the people began to remember the kindly rule of 
the English.54 

It was also possible for the Indian peasantry to take their own 
revenge on a particularly cruel ruler, with a revealing use of British 
hunting imagery. In a frenzy in which the scent of blood had replaced 
reason, the citizens swarmed 'like hounds after a fox, eager to be in 
at the death'.55 It is interesting to note that although the authors 
portrayed their heroes showing little reluctance in disposing of 
mutineers or marauding robbers, there was a marked hesitation in 
effecting ultimate retribution on a member of India's ruling classes. 
Although the English protagonists were instrumental in creating a 
conflict which can be resolved only by the elimination of the royal, 
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the deed was generally left to the hand of his own subjects. As with 
Shija on the North-West Frontier, internal retribution joined the 'best7 
instincts of the locals with the ambitions of the imperial powers, 
exhibiting by 'sacrifice' the transition to British rule.56 

Characteristics ascribed to 'evil' rulers more than justified their 
fall from power. Descriptions revealed the antithesis of the British 
upper-class ideal. They were unjust, unscrupulous, and tyrannical - 
leading from intimidation rather than respect. There was no orderly 
succession to the throne, nor conventions of diplomacy, rather 
suggestions of 'poisoned' competition and 'atrocities' against 
neighbouring states.57 In personal appearance and actions they were 
clearly not of the 'heroic mould'. Often seen as cowardly, vice-ridden, 
and effeminate, their immorality and 'softness' distanced them from 
the muscular Christianity of the better sort in England.58 Young heroes 
felt honour-bound to redress the injustices of their rule and remove 
them from power. Fiction here was directly re-enacting the textbooks' 
rationale for British intervention in India. 

While the 'masses' could be allied to British interests against a 
hated tyrant, not all of India waited to be saved by the young hero 
of fiction. If one wished to provide an adventure with a host of 
dangerous adversaries, an attack of rebels or mutineers could easily 
be set within the Indian context. History of course provided the 
archetypal 'Red Years' of '57, and the adventure stories invented many 
more, featuring 'uncounted missions of natives, armed and lusting 
for blood'. Some of the most lurid detail found in the juvenile fiction 

attached to the mutineer: 

With smiles on their faces and black treachery in their hearts, they lured 
confiding men to death ... all were alike, not one of them but his hands 
were dyed in innocent blood. No mercy must be shown to such stuff. 

One native, severely wounded, heard the groans of a wounded Hussar 
and contrived to crawl to his side. With his knife he cut the white 
soldier's throat ... the fatigue party cut the native to pieces; and if they 
killed some of the wounded, is it to be wondered at....59 

The extremity of the language and the harshness of the image, 
reminiscent of modern video nasties, was quite normal in the 
periodical fiction of the era. The licence of fiction seemed to release 
the long-harboured bitterness of betrayal in India, tempered in history 
and the non-fiction. In the fiercely competitive world of juvenile 
papers, however, editors encouraged writers to enthral and horrify 
the reader with details of the 'indescribable horrors hinted at by 
historians and servants of Empire. This somewhat belies their stated 
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intentions to provide 'healthy' alternatives to their 'blood and gore' 
predecessors. Or it may suggest that they eschewed the portrayal of 
violence only in the domestic context, believing that readers would 
know that maiming and killing 'natives' abroad was within the realm 
of imperial self-defence. 

Bloodthirsty detail built upon the foundations of folk memory and 
familiar analogies. Calling its readers to the ranks of battling British 
boyhood, one author referred to the 'great, grim game' in progress 
on the battlefield where, unfortunately, stealth and dishonourable 
tactics became the only possibilities for a British force meeting an 
enemy for whom the fair fight had no meaning. Only when the Indians 
greatly outnumbered the British would they chance a frontal attack, 
and then meet the 'small but disciplined band who blew dozens of 
them to shapeless pulp'. Looking across the masses in rebellion, 
authors fell back on the familiar conventions of the faceless, inhuman 
swarms of the Mutiny. The repeated reference to 'nameless' terrors 
and a 'nightmare' experience suggest that the mass attack represented 
the limits of fear and anxiety under fire. There was no possibility 
of negotiation, incorporation or compromise with the irrational 
assailants, intent when aroused only to destroy and dismember the 
Empire.60 

Joining the corrupt ruler and the mutineers was another aspect 
of India, the subject of Empire whose contact with Western values 
had produced not incorporation but dangerous liberation.61 There 
had been some mention of the 'subversive' educated classes in the 
textbooks, but the tone had been generally confident that their 
demands could be met within the framework of imperial rule. In 
the popular press this 'babu' figure was incorporated into the cast 
of villains, often crudely drawn and denounced as Indians of 'mixed 
blood' and 'cunning intelligence'. Their skill in disguise and subterfuge 
might initially fool the British protagonist into believing them allies, 
but such impressions could be quickly abandoned. In 'The snake 
charmer's secret', the main action of the story was Jack Hinton's 
bettering of the wily Sudoo. 

They no longer wondered at their unwilling host's intelligent and sane 
appearance ... snake charming was but a blind to cover his true trade ... 
writer and printer of the seditious papers that permeate so mysteriously 
through India, keeping the natives in a ferment with the cunningly 
fanned flame of suppositious wrongs.62 

Like the snake in the grass or thfe garden, beguiling unsuspecting 
mortals with falsehood, the agitator was both clever and poisonous. 
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Imperial boys needed 'all their wits and agility' to achieve his downfall, 
see him 'convicted of treason, and transported'.63 

When the Collingwood brothers encountered a 'leering babu', they 
observed that his arrival 'removed all traces of the heroic' from the 
encounter. The reader was reminded repeatedly that the brothers 
particularly despised this Indian for mocking their concern with 
heroism and romanticism. The 'babu's' mimicry of British language 
and behaviour was particularly galling. 

'Hello, you chaps', began the babu familiarly, 'This is what I call a bully 
find for us, eh, what'.64 

Between two worlds, the 'babu' was presented as a charlatan in both, 
criminally misleading his fellow Indian while perverting the message 
of British India. Unlike the good-natured prince at English public 
school, these characters showed no gratitude toward their 'benefactors', 
using their education as a weapon to sow discontent and reap 
rebellion. Brave only on the printed page, in direct confrontation 
with the young British hero the subversive was unmasked as both 
coward and liar, betraying the interests of East and West. This hostility 
toward the educated and politically aware Indian was an attitude 
suggested in the textbooks and fully articulated in the adventure 
fiction. The antipathy this engendered in the schoolchild seems 
particularly important, given the reluctance of the British imperialist 
to acknowledge the 'babu' as a voice of nationalist aspirations. By 
drawing the figure with characteristics particularly unappealing to 
youth - intellectual pretensions, a mocking demeanour, cowardice 
and cringing duplicity, the fictional adventures ensured that the rising 
imperialist would feel little sympathy for his position, indeed would 
join with the hero's decision that removal from the community was 
a fitting punishment for the 'troublemaker'.65 

The adventure stories of the weekly papers are closely allied to 
the novels of those writers who had made such a success of the 
formula, and subsequently lent their talents to the editors of the 
weekly magazines. Henty in particular, 'the Boy s Own historian, 
exemplified the ethos of the new imperialism, and glorified its military 
successes.66 For Henty and his many imitators, India, as all imperial 
outposts, offered the setting for 'testing' the character of the hero, 
mainly through conflict. And, unlike in the school stories, there were 
few opportunities for friendship, although the issue of loyalty was 
always to the fore. Even potential allies had to pass remarkable tests 
of their allegiance, destroying family members and forfeiting their 
kingdoms. There were, of course, faithful servants who served their 
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British masters and mistresses, but these examples of imperial fidelity 
were far outnumbered by the cast of villains. In order for the boy 
heroes to be successful and to validate imperial values within the 
adventure narrative, the adversary was an essential representation 
of the unacceptable 'character' of India.67 

Did the girl hero in India meet a different Indian? The Girl’s 
Empire did provide some examples of 'adventures' for girls abroad 
and their interaction with Indian figures. In general, the roles they 
played displayed the same limitations which had held for figures 
like Mrs Grimwood in the historical pieces, a temporary assumption 
of the heroic and a rescue by their fathers or brothers. Honoria 
Brandon in 'The mate of King Cobra' showed both her amusement 
at the 'quaint grandiloquence' of the educated 'natives' and the ability 
to command her 'Oriental surroundings'. She also mocked the 
'religious scruples' of the Hindu in the story. This reflects the girl's 
assumption of imperial attitudes as a condition of her access to the 
adventure narrative. In 'A ride for life', Fanny Barklay finds herself 
cut off from her brothers as the stirrings of Mutiny come closer. She 
is aided by 'faithful servants' and the loyal Indians of her brothers' 
detachment. However, on her ride for help she encounters the Gujars, 
a group of highwaymen known for their 'savage predatory instincts'. 
They insult her, and she narrowly escapes without harm. While these 
villains are in essence not much different from the Indian mutineer 
or Thug as drawn in boys' stories, there is the added danger of 
potential 'violation' of the white woman. The need to protect women 
from the 'depravity' of the 'oriental' grew as part of the post-Mutiny 
hardening of attitudes toward the Indian, and in these stories adds 
to the threatening aspects of the Indian imagery. In both fact and 
fiction, this aspect of Indian 'character' was often used to justify 
strict controls over inter-racial contacts in India.68 

It is possible to see in the adventure stories those aspects of the 
Indian Empire which continued to demand control, despite the self- 
confident rhetoric of the post-Mutiny Raj. The textbooks have shown 
how the long shadow of the Mutiny continued to shape perceptions 
of India's people, and how these anxieties could be fanned by the 
fears of a European war. While the periodicals carried substantial 
proof of Indian regiments preparing to defend British interests, the 
fiction continued to replay the capture of India itself. On the one 
hand these stories were meant to build the confidence of youth in 
the defensive capacity of the nation, but in the process they kept 
alive the image of a hostile and potentially mutinous subject people. 
A great moral indignation and swift retaliation met the cruel mutineer 
and the duplicitous leader, matching the history texts' increasing 
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harshness toward those who impeded the course of Empire.69 The 
'educated' classes/ whose role had been criticised in the non-fiction, 
became in the fictionalised 'babu' an object for revulsion. Thugs and 
robbers, and wily men of mystery, carried the image of an India where 
English realism and a vision of law and order could not be abandoned. 

It was a 'bloodstained' landscape, despite the claims for peace and 
prosperity made elsewhere, and the Indian subjects, while shown 
ultimately to respect the control of their 'betters', had reached this 
conclusion in a contest where the force of arms was as important 
as the force of character. This fiction kept alive, in its desire to show 
an active, prepared, superior British hero, an India where trust was 
at a premium and watchfulness an imperative. While history and 
non-fiction dealt with the loyal elites and the grateful masses, the 
adventure stories sustained the military arm of Empire through its 
action against the subversive elements. This priority, and the needs 
of a 'thrilling' encounter, kept the image of an ungrateful, treacherous, 
and cruel India in the reader's imagination, defeated each week, but 

ready to rise again. 
The creation of 'imperial India' in the juvenile periodicals is a 

good example of the process by which subject peoples were co-opted 
to confirm both the external Empire and the status quo at home. 
While a primary function was to 'sell' the Empire to the young, and 
employ the Empire as a strong selling point, the children's press 
was also answering critical questions about race, class and gender. 
The image of the Indian helps us to understand not only current 
prejudices about peoples of the subcontinent, but also the 
preoccupations and anxieties which the adult world in Britain held 
about the future. All of the peoples in this study fulfilled this imperial 
function, and shared some common characteristics, but each arguably 
fitted certain parts of the role better than others, and carried some 
parts of the message more convincingly. 

India offered the best example of the 'official' Empire, the realm 
in which British institutions - civil, legal and military - had been 
exported halfway round the globe. This made India the most directly 
ruled, and the most useful point of comparison between local 
traditions and Western 'civilisation'. While the analysis was simplified 
for the young reader, one can see in the criticisms of the Indian the 
echo of long-held views about the 'oriental', which had moved from 
the romantic and academic into the bureaucratic lexicon of the 
imperial defender.70 One particularly common manifestation of these 
views was the 'oriental despot', whose methods proved the merits of 
Britain's democratic tradition and benevolent monarchy. By the same 
standards, Westernised Indian princes also provided proof that the 
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Empire was welcomed by the more 'enlightened' sectors of society. 
The Indian Army (post-Mutiny) was described in terms which stressed 
its loyalty and the discipline which prevailed under British 
commanders, thereby drawing the conclusion that the 'hopeless sepoy' 
could be transformed by European intervention. The masses of India 
became an 'exploited peasantry' under the old order and grateful 
recipients of reform under the new. For all the Indians encountered, 
it was British 'service' which was needed, and in the new imperialism 
it was just this responsibility which a rising generation needed to 
assume.71 Elites and 'masses' aside, the middle orders in India also 
helped to validate the British presence. It was this group who needed 
to be educated into assuming the modernisation of the country, but 
at a pace determined by the ruling powers. At this moment in history, 
they were clearly not ready. The proof was found in fiction and non¬ 
fiction, in the underskilled professional classes and in the 'half 
educated', irresponsible journalists and local politicians. This India 
remained still only half emerged from the chaos and anarchy which 
had initially prompted British expansion, and carried the message 
that the civilising mission was only partially completed. 

The Indian image represents quite complex cross-currents on issues 
of race and class, although on the surface the 'lesson' for the young 
reader was reasonably clear. The content of the periodicals, whether 
directed at middle- or working-class youth, reflected the existing class 
structure within Britain. The Indian figure can be shown to support 
these conservative views about the necessity of hierarchy and order. 
While highly critical of the confusion of races and languages in India, 
the juvenile press approved the function of a princely elite who share 
upper-class values and pastimes with the English, as well as giving 
material support to their rule. That class loyalty is an important 
factor can be seen in the change of heart toward the Muslims in 
India, for having used their militarism as a reason to step in and 
protect the Hindu, by the late nineteenth century the Raj supported 
the Muslim princes and mistrust centred on the Bengali intelligentsia. 
This has less to do with ideas about colour than it does with who 
supports a code of militarism and continued British rule. Class 
arrogance can also be seen in the ridicule attached to those, whether 
working-class English or Indian 'babus', who attempt to climb beyond 
their station by an imperfect mimicry of the upper orders. The poor 
in India enjoy the same paternalism extended to the labouring classes 
in England, and the suggestion that 'laziness and improvidence' have 
something to do with their conditions. The 'good' Indians are those 
who get closer to the target, sportsmen like Ranji, public-school boys 
like Hurree, or the rajahs of the hunting establishment. These 
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individuals lend their support to the permeation through the papers 
of values and activities associated with Britain's upper classes, and 
their reward is to be considered very nearly English gentlemen.72 

Material on India also carried the prevailing messages about gender. 
Whereas there was some admiration for the martial races of the 
subcontinent, there was a clear contempt felt for a weakness and 
softness observed in some sectors of the population. Both princes 
and 'babu conspirators' were described as pampered, petulant, volatile, 
and slight of stature. British boys appeared 'manly' in comparison. 
Ridicule of the educated Indian, which the 'flowery' language of 
Hurree illustrates, showed the anti-intellectual bias which was central 
to this era's image of the healthy, active schoolboy. These images 
suggested the 'undeveloped' or 'underdeveloped' state of India, 
childlike, rather womanly, and offering superiority to the young British 
male. This imperial boy and his needs dominated the papers, and 
influenced the role of women, both English and Indian. In fact, there 
are almost no images of Indian women, with the exception of the 
girl princesses or the 'urchins' of the mission schools. The poor girls 
blend into the 'teeming millions', while the princesses get 'royal merit' 
but are purely of ornamental value. Relations between British women 
and their Indian counterparts show support for traditional gender 
roles. The story of Mrs Grimwood illustrates the limits of an energised 
imperial role for women, and the more likely image of the English¬ 
woman abroad is in the caring professions, carrying the maternal 
instincts of Empire to the grateful child-subjects. This 'service' is 
offered as a more worthwhile occupation than fruitless political 

agitating at home.73 
The image of the imperial Indian offered the reader more than 

the lessons of racial supremacy, and satisfied a larger number of 
social needs than just the maintenance of Empire. The standards 
brought to judge the qualities of India's character clearly reflected 
the Anglo-centric, chauvinistic, conservative outlook of those who 
published, edited and wrote the weekly editions, but the picture of 
India also reflected unacknowledged sentiments. The hatred shown 
by the mutineer and the deference of the cowardly sepoy were 
projections of a hostility and fear which separated the races in British 
India and produced these arrogant, self-serving and sterile images of 
the 'other'. What the images also betray is the insecurity which lay 
behind this assertion of 'knowing' the other, so crucial to maintaining 
control in India. What the British knew of India represented, in 
Edward Said's words, 'a form of displacement and incorporation by 
which one voice becomes a whole history, and for the White Westerner, 
as reader or writer — the only kind of oriental it is possible to know'.74 
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Africa did not merit much attention in the history textbooks until 
the Boer War entered the public consciousness. The history of Britain's 
imperial interests was devoted mainly to the Indian subcontinent, 
and Africa as a secondary concern for textbook authors reflected the 
view that India was the centre of Empire. In addition, Africa, unlike 
India, was not the setting for great power rivalries until the 'scramble' 
for territory in the late nineteenth century. When one adds to this 
the common perception that Africa had no 'recorded past' accessible 
to the historian, apart from sporadic European contacts and the slave 
trade, it becomes clearer why in the late nineteenth century British 
historians gave relatively less space and attention to developments 
on the 'Dark Continent'.1 

When Africa did take its place in the history texts, however, the 
narrative approach followed the form historians had used in the 
colonial history of British India. An introduction to the subject usually 
included general comments about the continent, but explained little 
more than that these 'dark regions' remained a mystery. Across the 
texts there was a striking uniformity in the events chosen to illustrate 
a history of British involvement in these areas. While little was written 
of the era predating the nineteenth century, textbook authors looked 
to a 'relevant' past which included the slave trade, 'little wars' of 
the nineteenth century, and the Anglo-Boer War. 

In introducing Africa as an area of imperial concern most texts 
felt the need to offer at least a brief explanation of how Britain had 
developed links with this part of the world. Initially the contact had 
been unofficial, but once interest had been awakened at the official 
level, the textbooks moved to endorse a 'right of intervention' in the 
region. This militated against any suggestion that Britain had joined 
an opportunistic and undignified 'scramble' for territory. 

Missionaries, traders, men of science and adventurers have all been 
working since the eighteenth century to get a clear knowledge of the 
unknown continent.2 

Bright (1901) stressed that Britain had 'begun the job of civilisation' 
in Africa before 1876, although it was 'slow to take advantage of the 
mercantile considerations'. Other texts supported the picture of a 
mainly altruistic presence throughout most of the nineteenth century, 
involving little 'appreciation of the possibility of British extension 
into South and East Africa'. The characterisation of the pre-imperial 
intervention gave the student a number of useful impressions, which 
helped to lay the foundations fof the images of 'imperial Africa'. 
Reading the textbooks one can feel very strongly the desire to convey 
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'goodwill' toward the African, and to play down the motivation of 
self-interest or profit in the connection. The British are presented in 
search of 'knowledge' rather than material wealth from this uncharted 

territory.3 
However, once the 'race' had begun among the European powers, 

authors noted 'the realisation of the importance to England of the 
country ... had not come one moment too soon'. A number of 
historians reassured the reader that England would not be left behind, 
that a 'full share of the spoils was hers ... due to the higher colonising, 
ruling and adventurous qualities of the British race'. Students were 
encouraged to view the exercise of such powers as natural and 

inevitable.4 

No one could have expected that the Dark Continent of Africa would not 
be explored, largely by British men, but also portioned out among 
Europeans, among whom the British would be not the least successful.5 

Unlike the conflict with the French in eighteenth-century India, 
however, little space was given to European contests over possession 
of Africa. A diplomatic 'carve up' did not lend itself to the heroic 
school of history, and consequently was not pursued in any detail. 
Difficulties or encroachments might be referred to, but they merited 

only the vaguest of references. 

Needless to say, the scramble led to considerable diplomatic complications 

... these were gradually overcome.6 

The textbooks strongly supported the idea of Britain taking its 
place among the imperial powers in Africa. To do otherwise would 
have been a sign of weakness. Although textbooks written later in 
the period did explicitly mention the gold and riches to be gained 
in the increasingly lucrative ventures in Southern Africa, earlier works 
seldom went beyond mentioning the 'value' of the spoils. In general, 
there seemed less of a need to explain why Britain moved into Africa. 
Whereas in India, the instability of local government had been brought 
forward to rationalise intervention, the historian's idea of tribalism 
was a far remove from the image of the nation state, and a violation 
of sovereignty less of an issue. The more 'primitive' the society the 
historian dealt with, the less of a case was made for imperial 

advancement.7 
Probably the most important element of the African image emerged 

from the imperial view of the slave trade and its abolition. Like the 
Mutiny in India, this was the 'knowledge' of Africa which had most 
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strongly permeated the public consciousness and conditioned society's 
attitudes. The images from an 'era of humanitarianism' persisted as 
assumptions into the imperial age.8 Certainly the history textbooks 
suggest that slavery as institution and trade was the significant 
determinant in shaping attitudes toward Africa. Their approach to 
the topic showed a consensus around certain points. Authors 
universally condemned the institution of slavery and the 'private' 
commercial interest which had encouraged its expansion. The 
consideration of slavery's role in building Britain's national wealth 
was not critically addressed, while national interest was firmly 
attached to the campaign for abolition.9 

History for schools, not surprisingly, consistently took the 'higher 
ground'. Readers were reminded of the sufferings of those transported 
from homelands against their will. 

The poor wretches suffered horrible torments, being packed almost as 
closely as the sufferers in the Black Hole of Calcutta, in nearly as stifling 
an atmosphere, so that large numbers died on the way.10 

The comparison with the Black Hole came from the pen of S. R. 
Gardiner, one of the most eminent historians of his day. Students 
most likely believed that he knew, but we are tempted to ask how 
he knew that the English suffered more in Calcutta than the Africans 
in the middle passage. In a section which engages in criticism of a 
dehumanising trade, Gardiner suggests that the loss of hundreds of 
thousands of black lives can somehow be understood or balanced by 
an 'atrocity' against the English in a time of war. It may be just the 
use of a familiar reference point to summon an appropriate degree 
of indignation, but in such a balancing of horrors and numbers there 
is a familiar undercurrent of the 'relative value' of lives lost. 

Gardiner's reference to Indian 'atrocities' might also work to place 
the traders' actions beyond the limits of behaviour acceptable in British 
society. Their disregard for humanity became comparable to the 'cruel 
disregard' of Nana Sahib. Most historians sought to distance the 
slave trade from the legitimate commercial transactions of Empire. 

The slave trade was not a commerce, but a crime ... pillage and murder.11 

Finally, the responsibility for the pernicious trade was placed 
partially upon the African peoples themselves, in the textbooks' 
assertion that the compliance of the West African tribes was critical 
to the supply of the human cargo. While the reader might just 
about accept the notion of selling one's enemies in times of war, 
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schoolchildren must have been rather shocked to learn that African 
rulers might also sell their loyal subjects. This straightforward 
summation for junior pupils held the note of a cautionary tale: 

The African chiefs, in time of war, sold their captives. In times of peace 
they sold their subjects.12 

One can see the concern of the history textbooks to express moral 
revulsion toward the trade while ensuring that the reader placed the 
individuals responsible, European and African, outside the province 
of 'civilised' society. What was incorporated into the history of Britain 
was 'the great act of justice ... Britain's abolition of the trade 
and her efforts to end its existence in other parts of the world'. As 
V. G. Kiernan has observed, these efforts of Britain in working to 
free the enslaved and transported African invested the European with 
a 'treasury of merit', which helped to justify extending control over 
the African at home.13 In 1911 Fletcher and Kipling explained for 
the senior pupil: 

The natives everywhere welcome the mercy and justice of our rule, and 
they are no longer liable, as they were before we came, to be carried off 
as slaves by Arab slave dealers.14 

In the history textbooks of the late nineteenth and early twentieth 
century, Britain was absolved of responsibility for the slave trade, 
became the major force in its abolition, was identified as the protector 
of the African, and extended its presence in Africa to effect 'mercy 
and justice'. The image of the African people in the narrative works 
toward acceptance of this view of British relations with the 'Dark 
Continent'. As the passive 'victims' they were powerless to prevent 
the loss of their own freedom; as 'aggressors' they illustrated the 
disregard for human life endemic in primitive society, consigning 
their own peoples to a life in bondage. Underlying these images was 
the assumption that it was in part the African's own nature which 
allowed slavery to develop and flourish. To a contempt for those who 
traded in human life was added the covert assumption that only a 
people who did not understand the concept of 'freedom' would allow 
it to be taken away without a struggle. Here was the 'ignoble' as 
opposed to the 'noble' savage. This tendency to blame the victim for 
lacking the courage to resist placed the African at the centre of the 
process of enslavement, and is resonant of hidden texts in history's 
treatment of oppression and genocide. Placing a major part of the 
responsibility for enslavement on the Africans who supplied the slaves, 
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while telling little of the demand, cast further doubt on the 'character' 
of Africa and supported the unassailable 'high ground' claimed by 
British historians in the slavery question.15 

The image of Africans 'enslaved' by their own nature persisted in 
the description of the freed slaves. Reference to the conditions of 
newly emancipated Africans in the West Indies reflected the 
contradictory impulses of morality and material progress, particularly 
in areas where slavery had been the major source of enforced labour. 

Now they refused to work more than they chose and squatted on small 
patches of garden ground where the bounty of sun and soil gave them 
enough for their simple wants, preferring to live an idle, happy, helpless 
animal existence to working hard for comforts and rewards they were 
quite contented to do without ... negroes settle down in happy sloth.16 

Fletcher and Kipling's popular textbook contained a rather extreme 
expression of the same sentiments. 

The population is lazy, vicious and incapable of any serious improvement 
or of work except under compulsion. In such a climate a few bananas 
will sustain the life of a negro quite sufficiently; why should he work to 
get more than this? He is quite happy and quite useless, and spends any 
extra wages he may earn upon finery.17 

The authors of the history textbooks had improved little upon 
the reflections of Thomas Carlyle in the 1840s, whose description 
of the 'idle black gentleman, rum bottle in hand, pumpkin at 
discretion' provided a prototype for the image of 'idle' and 'useless' 
black subjects in post-emancipation Empire.18 

Young readers were being exposed here to some of the prevailing 
myths which had grown from racial theories of the eighteenth and 
nineteenth centuries. The ideas of men like Dr Robert Knox had 
become common currency by the end of the nineteenth century. In 
The Races of Man he articulated and helped to popularise the pseudo¬ 
scientific racism which claimed that the dark races were in a relatively 
stagnant state, quite incapable of attaining civilisation as the European 
knew it. Incorporated into his thesis was the assertion that climate 
played a large part in producing an endemic indolence, just as the 
Western European climate encouraged a vigorous, if somewhat dour 
race. 'Simple wants' and 'happy sloth' were the signs of the 
'degenerate' state and contained the African at the bottom of the 
evolutionary scale. Signs of cultural divergence, such as structures 
of social organisation, constructs of time and sexual practice, 
articulated by the racial theorists, were viewed by Victorian technocrats 
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as inferior to the progressive, family-orientated, work-directed values 
of England. Historians accepted that these differences, racially discrete 
and determined, helped to explain phenomena in the post¬ 
emancipation period and passed their conclusions, without question, 
to a new generation.19 

When integrating the images of the slave with the post¬ 
emancipation African, historians were suggesting that the lessons of 
slavery produced a sense of moral indignation mixed with contempt 
for peoples unable either to protect themselves or to effect necessary 
change in their conditions. This was an image which helped to 
promote the idea of subsequent 'benevolent intervention'. Given 
Britain's role in the abolition of the slave trade, the nation's conscience 
was clear of any but the best motives, indeed granted evangelical 
fervour in the struggle for freedom. Having exercised such moral 
leadership, was it not then a duty to continue to protect and guide 
weaker mortals? For most of the nineteenth century this task was 
performed by the Christian missions, but once rivalry over Africa 
surfaced among European governments, the same sentiments could 
and would be marshalled in the history textbooks to justify the 
extension of more formal British controls. 

While slavery was a dominant theme in the presentation of West 
Africa, there were also military conflicts which entered the textbooks 
and provided examples of another kind of relationship. The 'glorious 
little wars' of Queen Victoria's reign were commonly included as 
examples of the extension of British power, and it was in the context 
of building admiration for successive policing operations in 'trouble 
spots' of Empire that the 'fighting tribes' emerged. These operations 
were described as 'irritating' episodes, as this description of the action 
against the Asante in 1864 illustrates: 

One of those little wars consequent on the widespread character of the 
Empire, from which Great Britain is seldom free....20 

'Little wars' was clearly a loaded description of what represented 
a major turning point in the history of African peoples, yet in the 
texts these episodes could appear as a mere listing of recurrent clashes, 
just 'another little war with a warlike tribe', the natural by-product 
of expanding British interests overseas. There was a sense of both 
pride and inevitability as the texts recorded each increase in imperial 
aggrandisement. Warner and Marten explained tensions in West Africa 
as emerging from the 'grab for Africa', which involved 'various little 
wars in Uganda, Nigeria, and with the Ashantees'. Apart from rather 
vague allusions to a defence of trade and coastal forts, there was 

[69] 



BRITANNIA'S CHILDREN 

little explanation of what specific issues created the resort to arms. 
Arguably, students, secured in the view that 'little wars' of conquest 
were inevitable, absorbed the casual attitude toward their causes and 
did not need to be persuaded of the rights or wrongs in each case.21 

The nineteenth century was a period of recurrent hostilities between 
the British and the Asante people. As a counterpoint to the slave 
image of the West African the textbooks presented the view of the 
Asante as a 'powerful and warlike race'. As with the Sikhs in British 
India, subject peoples who displayed a willingness and ability to 
contest the British were accorded a degree of respect. Histories which 
cited the 'gallantry' and 'skill' of British troops in combat might 
also note the bravery of the Asante warrior. Junior readers had their 
own explanation of the warrior kingdom: 

The English had a good deal of fighting with the black king of Ashanti 
before he would allow them to enter his country.22 

While recognised as formidable adversaries, the Asante were also 
characterised as 'barbarous' and 'untrustworthy', terms which helped 
to justify subjection. Bright was, typically, one of the few authors 
who reflected upon a 'somewhat nasty assertion of British rights 
against a semi-barbarous people'. The majority of texts agreed with 
the need for punitive action to restore peace to the region. 'Tribal 
claims' were rejected as just cause for disturbing trade relations and, 
as was so often the case in the history texts, the pupil was left with 
the impression that warlike peoples by their nature, rather than their 
reason, engaged in combat. A desire to heighten the 'heroics' of the 
British defenders led to descriptions of sudden, unpredictable peril 
when a 'host of barbarians swooped down on the coast and threatened 
British settlements'.23 

When textbooks did place responsibility for the outbreak of war 
beyond a 'warlike' temperament, African chiefs were usually found 
to be culpable. One such 'irresponsible' figure was the Asante 
Prempeh, who led his people against the British in 1896. Bright stated 
clearly who was at fault for the deteriorating situation: 

He had fallen out with the British authorities ... by his slave trading, 
human sacrifices and refusal to pay indemnities and vexatious interference 
with trade.... The British called for remonstrance which he disregarded 
and defied.24 

For the younger pupil, the behaviour of Prempeh was put in simple 
moralistic terms. In 1913 Lady Callcott suggested that the King 'was 
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treating his people so cruelly that the Queen felt she must interfere7. 
The British use of force needed to show cause and provocation, unlike 
the adversary's. In this case Prempeh became the archetypal 'bad 
ruler', whose people needed saving from his inhuman practices. Once 
the student had read that he was engaged in slaving and human 
sacrifice, British actions were clearly vindicated.25 

Textbooks offered the student two contrasting, but ultimately 
complementary, images of the African of the West Coast. One was 
the victim of slavery, prey to the greed of a few Europeans and of 
her or his own people, and rescued by the enlightened actions of 
Britain. The Asante represented the savage warrior, fierce and brave, 
but beyond the pale of civilised behaviour and a potential menace 
to peaceful British traders. The 'character' of both the slave and the 
'barbarian' shared the primitive incapacity for self-respect or self- 
control and this justified an assumption of power on the grounds of 
both benevolence and self-defence. Rulers like Prempeh were criticised 
for preferring the benefits of the 'slave trade' to the regenerative 
influences of legitimate imperial transactions. Both 'little wars' to 
protect coastal trading interests and the commitment to a 'civilising 
mission' were justified in the texts by the image of the West African.26 

What was omitted from the narrative of Africa's past is also part 
of the process of imperial myth-making. Then, as through most of 
the twentieth century, the achievements of ancient civilisations in 
Africa and the Americas had not been incorporated into textbook 
history. The artefacts produced by these sophisticated cultures did 
occasionally enter the texts, but in a manner which reveals the bias 
and arrogance clustered around any notions of 'native culture'. The 
'mysterious golden stool' of the Asante was occasionally inserted in 
the narrative in relation to the 1896 war, but with no explanation 
of its significance as an 'emblem of rule', either culturally or in the 
course of this conflict. While the great national museums of Britain 
were building their ethnographic collections, including African items 
like the Benin bronzes, historians focused on evidence of 'degeneracy' 
in the West African peoples. This reflected the way in which the 
scientists and the museums of the era resolved the apparent 
discrepancy between high standards of cultural production and 
'savagery', that is, by stressing the degenerate status of these societies 

in the imperial era.27 
By far the greatest interest for the historian was the white 

settlement colonies in Southern Africa, and it would be there that 
the British Empire faced its greatest challenge between 1890 and 
1914. One might expect, therefore, a reasonable number of references 
to the 'natives' of the region. Certainly, in introducing the history 
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of British India there had been some attempt to describe the 'races' 
of the subcontinent. With few exceptions, however, in Africa the 
'native' was just a 'native'. In a particularly uninformative introduction 
to the peoples of South Africa, S. R. Gardiner advised the reader of 
'the enormous preponderance of a native population ... five persons 
out of six being natives'. York-Powell and Tout felt it necessary to 
assert that South Africa was a 'genuine colony', despite the fact that 
'native races will remain the great majority of the population'.28 

Historians not only exhibited a reluctance to acknowledge more 
than the numerical evidence of the African, but also to find any 
positive aspects of their interaction with the European. Oman and 
Oman attributed the slow growth of the Cape Colony to the existence 
of the 'troublesome Kaffir', a derogatory term taken from the Arabic 
for infidel, which was commonplace in the texts to describe any 
black South African. Others equated the 'native' and the Boer as the 
two long-standing obstacles to peaceful and orderly settlement. The 
suggestion was that if only there were not so many Africans settled 
on good land and contesting boundaries life would have been much 
easier for the British in the area. The image of a great mass of people, 
rather like the herds of wild beasts, peripheral yet potentially 
destructive, dominated the general views of the 'native' presence in 
the south. By reducing the identity of the African inhabitants to 
wandering figures in the landscape, the familiar justification of the 
conqueror, that of improving a land not used productively by its 
inhabitants, supported the idea of white settlement.29 

At times the actions of certain groups did compel the authors to 
translate 'native problems' in Southern Africa into specific encounters. 
The Zulu nation, like the Asante, was singled out for attention in 
the textbooks. Their image as a proud fighting people has been long- 
lived.30 In this case, the context for the introduction of the Zulu 
warrior was usually the Zulu War of 1879. It was acknowledged that 
they had evolved a 'powerful' and 'remarkable' military nation, capable 
of forming a standing army, and led by a succession of strong despotic 
rulers. Both junior and senior texts mentioned King Cetchwayo, who 
emerges as one of the few African leaders meriting admiration. The 
Raleigh History Reader illustrates a common assessment of the man: 

a man of huge stature and admirable physique, who was one of the most 
remarkable of the native chiefs in regard to his cunning, valour, and 
powers of organisation.31 

Like the Asante, the Zulus could be admired only within limits, 
for whatever their skill and discipline, they could not be allowed to 
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produce an unacceptable level of insecurity for local Britons. Historians 
presented British interests in Natal as directly threatened, and no 
responsible official could accept 'the constant menace to neighbouring 
tribes'.32 Simplistic explanations of a resort to arms centred culpability 

on Zulu leadership: 

The refusal of the Zulu king to disband his army led to the invasion and 

conquest of Zululand. Cetewayo's refusal to accept a British resident 

and reform his barbarous military system led to war.33 

In the absence of an exploration of British intentions in the region 
or of the impact of confederation plans on the Zulu nation, the student 
was left with the impression that another warlike nation with 
intransigent, unreasonable leaders provoked Britain into war. Indeed, 
the British invasion was viewed as essential to the maintenance of 

peace.34 
Textbook descriptions of the scenes of battle reinforced the image 

of an enemy 'skilled in all the arts of savage warfare'. At Isandlwana, 
a critical point, the Zulu showed a 'wild bravery', and their victory 
was accompanied by 'fearful scenes of slaughter' of the British forces. 
The ferocity of the onslaught brought great loss of life, an imperial 
force 'cut to pieces'. The battle lost prompted the authors to conclude 
that the British had under-rated their adversaries, a 'lamentable' error, 
rectified by the dispatch of thousands of troops to break the Zulu 
power. The subsequent division of the Zulu nation into districts ruled 
by friendly chiefs was briefly mentioned as the solution to the Zulu 
problem', but no consideration was given to the impact of these 
changes upon the 'troublemakers'. Once subdued, the Zulu 
disappeared from the textbooks and the attention of British history.35 

The Zulu nation, like the Asante of West Africa, appeared in the 
context of war, were defeated, and became irrelevant in the subsequent 
history of Africa as Empire. The Zulu was granted a greater measure 
of respect than the West Africans, however, for apart from showing 
qualities of martial skill and discipline, the Southern African nation 
was not associated with the slave trade. Like the Sikh, who was set 
apart from other Indian subjects, the Zulu image of a 'singularly 
fine and brave race' was to endure. Although they could not be trusted 
to make the transition to allies or comrades at arms, the Zulu fitted 
well the archetype of the noble primitive, whose submission could 
evoke both a pride in imperial strength and a pity for the inevitable 
casualty of progress. The elevation of the Zulu in the eyes of the 
historian and the society at large shows clearly that conflict had 
become the central interest of textbook history, and that the Zulu 
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had become the adversary whose defeat confirmed an imperial 
supremacy. The defeat of the Zulu, in patriotic terms, contained the 
best Tragic heroic' components of the imperial story, similar to the 
testing times of the Indian Mutiny and the Sikh Wars. As a proud, 
virile and disciplined people, unlike the pitiable slave, the Zulu 
commanded an admiration from textbook historians singular in the 
history of British Africa.36 

Innes in 1907 advised the student that in the Boer War 'they had 
before them not one of the familiar "little wars" but a "big one'". 
Bosworth and Meiklejohn echoed the 'anxiety' which events at the 
Cape had produced, in an area where 'the wave of Anglo-Saxon 
advance' exemplified the dynamic of Empire. The racial dimension 
of the historical narrative here takes on an interesting twist. Reflecting 
the rhetoric of the times, the texts stressed that in this instance the 
'race problem' was not with the African, but with the Boers. Bright 
helped by explaining that the 'uncivilised' condition of the Boer had 
emerged from his 'contact with only inferior races'. In other words, 
their Dutch origins were no longer enough to connect them to the 
progressive Anglo-Saxon virtues, now exclusively defended in the area 
by the British forces. In this case it was no longer expedient to identify 
racial difference by physical characteristics alone, as the Boers had 
forfeited their right to inclusion in the Anglo-Saxon ranks. Ascribing 
to the 'enemy' a racial difference made the resort to arms against 
fellow Europeans in Africa a more natural and acceptable development, 
in selling the war to both the public and the schoolchild.37 

Meanwhile the Africans were relegated to the role of spectators, 
outside the arena in which the future of the region would be decided. 
Only occasionally, and then indirectly, was the African brought 'on 
stage', to illustrate some aspect of the quarrels between Boer and 
British. Criticism of the Dutch might focus on their inability to deal 
constructively with the 'native problem'. Textbooks attributed to the 
Boers the most negative of attitudes toward the locals, including the 
damning indictment of 'slaveholders'. 

The natives were regarded by the Boers as belonging to an inferior race, 
destined to be for all time hewers of wood ... for the white races.38 

In contrast, the British settlers were pictured as more enlightened 
and protective of 'native interests', 'looking upon the natives as 
peaceful tribes bullied by the Boers'. Even Fletcher and Kipling, hardly 
racial progressives, felt the Dutch 'treated the Kaffirs very badly and 
objected when we tried to protect them'. The African enters the 
narrative in order to assist in portraying the Boer as reactionary and 
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inhumane, the British as better intentioned. Students might be left 
with the impression that a primary reason for the British argument 
with the Boers was their treatment of local tribes, and that British 
control of the region would stop the exploitation. Here, again, 
'patriotic' authors delivered as 'history' much of the propaganda which 
was circulated to sell the war to the public, in particular the idea 
that the British were fighting to protect the African from harsh 

treatment.39 
There was no suggestion that the African was more directly 

involved. This reflected the official policy toward the non-mobilisation 
of black troops. After protracted public and private debate, Milner 
and Chamberlain at the Colonial Office had agreed by 1899 to a 
'white man's war', and Balfour in the Commons argued for no 
'reasonable analogy' between India and Africa in the raising of local 
troops. While historians now admit to a considerable support and 
combatant role played by African people in the war, history texts 
shortly after the event dealt neither with the debate nor with the 
evidence of participation. By ignoring Africans in events central to 
the future of their homelands, they became not only passive observers 
of the European power struggle, but also an irrelevant factor in the 

outcome.40 
The 'invisibility' of the South African was strongly reinforced in 

the textbook treatment of the Boer War. In summarising the 'lessons' 
learned from the war, the consequences involved only the white 
participants. Loyal support was noted from other British colonies, 
but no mention of African activity in the British camp. The 
implication was not that the African was either disloyal or hostile, 
but rather unequal to the burdens of imperial defence. The triumph 
of 'imperial sentiment' rested with the British. The martial tribes 
could not be trusted and the peaceful tribes could not be disciplined 
into a fighting force. Victory over the Boers was viewed as a positive 
development for the African, replacing the 'bullying' Dutch regime 

with the benevolent British presence.41 
When compared with India, Africa clearly did not have as much 

to offer the historian seeking proof of the 'course of Empire', but 
examining these texts does offer important pointers toward those 
aspects of British history which informed the image of the African 
peoples. While there was contempt expressed in the texts for all 
civilisations which blocked the course of British power, in a sense 
the African escaped this by being denied a usable past. While the 
student knew that India had a history, even if it was manipulated 
into a justification for Empire, the impression of Africa was that 
there had been no historical development at all, and that this was 
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typical of societies without the identity of nation states. To some 
degree the Zulu was seen as having 'evolved' into a superb fighting 
force, but this was a refining of 'brute characteristics' under warrior 
despots rather than a model of historical change. In terms of 
significant political or social evolution, as seen in Western states, 
there was none. This in itself diminished the African in European 
eyes, and helped to reinforce the image of a continent in primitive 
stasis, unconnected to the dynamic of nineteenth-century progress. 
In general, the African leaders were viewed as beyond the boundaries 
of diplomatic or military alliance, although 'noble warriors' could 
capture the imagination of the British public.42 

The central images of the history texts, and those which were 
seen as most important to the schoolchild, were those of the slave 
and the 'noble savage'. Both answered the primary considerations of 
illustrating the benevolence and wisdom of British policy. In order 
to highlight the humanity of the British, the African peoples appeared 
not in their own story of slavery and freedom, but as the object of 
abolitionist 'fervour' and official protection. However, while the British 
valued their freedoms, and each schoolchild learned of the history 
of these hard-earned rights in their own country, the African was 
portrayed equating its arrival with rum and bananas. Historians who 
removed from the African core values of British society, independence 
and enterprise, and put no alternative guiding principles in their 
place, left the impression of primitive, unorganised beings, whose 
hope lay only in placing themselves under the protection of friendly 
powers. 

'Little wars' in Africa demonstrated another facet of the need for 
control, and exhibited the 'savage' tendency for volatile and 
unpredictable behaviour. In these cases there was some ennoblement 
of the warrior, particularly fine physical specimens like the Zulu. 
But the texts were just as likely to refer to the Asante as 'barbarians', 
placing their actions outside any modern notions of warfare. Such 
virtues as these peoples possessed were seen as relics of a primitive 
past, long since abandoned by northern races, and unequal to the 
force of British arms. 

There was no suggestion that their opposition to the British rested 
upon any appreciation of rational self-interest, or a defence of 
homelands. For the British, 'tribal peoples' had no property rights in 
the commonly held sense of individual titles or national boundaries, 
and this view obviated any need for the historian to construct 
arguments for Europeans acquiring land or mineral wealth. Once 
troublesome 'tribes' had been subdued, they joined the vast majority 
of Africans on the periphery of the imperial drama, which for the 
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historian was being played out most successfully in Southern Africa. 
They then could concentrate on the exploits of men like Cecil Rhodes, 
whose 'energy and foresight' had placed its mark on the valuable 
British possessions. The 'boldness' of his actions placed in even greater 
contrast the image of a continent seeking external organisation and 
leadership, and whose resistance was shown as minimal. There was 
a sense in which the textbooks reassured the student that without 
an abuse of power, and with proper concern for 'native' protection, 
there was ample room for the British in Africa, without the 
complications posed by the more 'advanced' societies of India or 

China.43 
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The goodfellows: 
Africa in the children's periodicals 
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With the exception of the Zulu, it is doubtful if history textbooks 
worked to increase children's positive interest in the peoples of Africa. 
The information given was not only highly selective but carried the 
impression that this was a less significant part of the imperial world, 
certainly in comparison with British India. While Africa's relevance 
to British history lessons may have been in question, there was little 
doubt that the popular press of the day found the image of Africa 
a strong selling point. In children's periodicals and magazines a black 
figure was frequently found in non-fiction, fiction, comic insets and 
advertising. The versatility and accessibility of the image was not 

matched by other subjects of Empire. 
Where the African did and did not appear is instructive in 

understanding the imagery and its relation to other 'alien' charac¬ 
terisations. There was a notable lack of interest in the 'official' 
relationship between the British and the African. Queen Victoria was 
not pictured at work learning African languages, nor were tribal chiefs 
brought forward to demonstrate publicly their loyalty to the crown. 
In this sense the popular press reflects the reality of indirect rule 
and white settlement in this part of the world. No complex 
administrative structure to parallel India's was ever envisaged. In 
Africa official duties could easily give way to recreation. The safari 
was an essential component of any royal visit, and the children s 
papers provided ample space for evidence of imperial dominance over 
the natural world. These excursions were in interesting contrast to 
the 'hunt' in India, particularly in terms of the social dynamics 
between visitor and local peoples. The crown recognised no elite in 
Airica which corresponded to the Indian princes, so the hunt there 
was not a mediating ground for the upper orders. Africans who joined 
the safari were in demonstrably inferior social roles, as guides, scouts 
or bearers. The 'service' of their secured loyalty was less about 
governance than a facilitating of the ritualised dominance of the hunt. 
The Queen's response to the unveiling of her statue in the public 
park at Durban was to send a 'gracious message of thanks to her 
loyal white colonists', a clear sign that in South Africa, at least, the 
presence of European settlers shifted the burden of overt patriotism 
away from the African. Signs of imperial solidarity were expected 
only from the white settlers; the closest the African came to contact 
with visiting imperial elites was carrying the shooting party into the 

jungle or sighting the game.1 
In extraordinary circumstances the notion of imperial service could 

be expanded to include military support, but not without reservations. 
For most of the era there was a reluctance to employ African soldiers 
as empire troops. Chums in 1900 addressed the issue, discussing 
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the pros and cons, including the useful actions of the Hausa in 
defeating the Asante in the late nineteenth century. On the negative 
side, black recruits could prove problematic for white officers: 

That the recruits are more difficult to lick into shape than intelligent 
white men can easily be conceived.2 

Ability rather than loyalty was in question. Unlike the sepoy, the 
Africans' tribal loyalties were not believed to be an obstacle in 
supporting the British. The Hausa veterans of the Asante wars were 
pictured as securely in the imperial camp. 

When the time comes Tommy Atkins' black comrades in arms will be 
ready to fight as gallantly as they have done in the past for the honour 
of the Great White Queen....3 

The language here betrays the different appreciation of these troops' 
allegiance. There is a greater confidence in the assumption of winning 
them over; Victoria has become the awe-inspiring white queen of 
the adventure stories. While there was little fear of mutiny among 
such troops, there was a concern over the appropriate skills and 
discipline needed to form an effective fighting force. 

The uncertainty of the British nation over the potential of the 
African as 'soldier of Empire' had been aired in a Spectator article 
of 1898. While acknowledging that it would be a 'wise policy' to 
incorporate peoples who had 'no caste, ceremonials, or prohibitions 
to complicate arrangements', it was felt that 'slower' peoples posed 
their own difficulties. On the positive side of the argument, it would 
provide an outlet for the 'fighting tribes', whose energies must be 
either exterminated or redirected into an 'imperial outlet'. The article 
concluded with sentiments echoed in material for the young reader. 

Experience points to the fact that the African of the fighting tribe, when 
entirely free from European influence, is brave as a man can be; that the 
African who has fairly settled down among Europeans is not less brave, 
but that the negro, when just touched with civilisation, is very hard to 
train.4 

The periodicals showed this ambivalence toward the African as 
soldier. Without the control and guidance of British officers, or the 
experience of European practice, the results could be problematic. 
In 1913 the Boy’s Own Paper carried an article on 'A one ship navy', 
which explored the state of naval preparedness in the independent 
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state of Liberia. The tone of the narrative was set in the opening 
paragraph, as the President and his ministers arrived to inspect the 

single vessel recently arrived from London. 

The President and his minister came on board to inspect her, and were 
greatly delighted with their new acquisition, or one might say, new toy. 

The crew were pictured as hopelessly incompetent, ignorant even of 
the compass. When asked in what capacity they wished 'to ship', 
the responses read like a pantomime farce. 

No.l Blue Peter, Sir. No.2, Prince of Wales, Sir. No.3: Brandy and Soda, 

Sir. 

The fate of the crew was to be 'caught, tortured, killed and eaten' 
by the cannibals they were pursuing on the coastal patrol. The 
'message' of the article was clearly dismissive of any notion of an 
independent African navy. In the hands of the Liberians the British 
warship became a useless bit of hardware, an expensive toy, whose 
potential they could neither understand nor master, and in their 
ignorance would destroy. The reader was advised that, even with 
the modern apparatus of warfare, the Africans could not or would 
not assume an adult perspective on the question of self-defence. This 
view supported a paternalistic, if not directly interventionist position 

toward this nation of ex-slaves.5 
Although there was no equivalent of the Indian Mutiny to be 

refought on the African battlefield, the martial aspect of Africa's 
peoples did feature in the 'stories of famous defences'. The encounter 
with the Zulu nation at Rorke's Drift served to illustrate the African 
presence in the great events of national expansion. Unlike the con 
temporary view of African military skills, here was the enemy who 
gave no quarter'. The Zulu's was an 'impetuous valour' unmatched 
on the continent. While the periodicals stressed their submission as 
essential to the safety of homesteads in the Natal, the romance of 
the last stand of the noble warrior evoked admiration, echoing the 
sentiments of the history textbooks. Arguably the Zulus did not 
present the same kind of threat to imperial interests as the mutinous 
Indian, nor were they considered 'treacherous' agents of betrayal. 
The absence of these factors allowed for appreciation of warriors 
who engaged in a savage, but, on their own terms, fair fight. 

Public debate over the Boer War found its way into the popular 
press for the juvenile market, and brought another contribution to 
Africa's profile. While the Boy’s Own Paper expressed its reservations 
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over the conflict by maintaining a profound silence during the war 
years, more bellicose publications gave full coverage to the events 
and personalities of the time. Chums in particular identified with 
the British war aims and displayed a notable anti-Boer stance. A 
competition in 1900 posed the question 'Which British leader, now 
fighting the Boers, do you most admire?'. The winner was Baden- 
Powell, 'Hero of Mafeking', the 'soldier that every Briton loves'. When 
Lord Roberts' 'March to Pretoria' was chosen as one of the 'Pictures 
from the Book of Empire' in Young England, the 'difficult and 
protracted' struggle in South Africa became the setting. Those 
publications which did provide 'reports' on the course of the war or 
reflected later on its significance to the British nation, whatever stance 
was taken on the course of the conflict, agreed in portraying a 'white 
man's war'. The history of events for popular consumption, like that 
in the textbooks, did not consider the role of the Africans or its 
impact upon them. Young England's description of the 'natives' as a 
'motley crowd of spectators' expressed the view of all.7 

So far the non-fiction of contemporary events and recycled history 
suggests Africans whose relations with the Empire are on the one 
hand tangential, as peripheral subjects in the administrative sense, 
and yet clearly of untapped potential as the raw material of imperial 
defence. It did boost the confidence of the Empire to recognise their 
loyalty, yet the problem remained of how to focus and direct a 
primitive energy into constructive 'imperial' channels. Once the 
'fighting tribes' had been subdued, and British interests secured, there 
was no 'job' for the African within the imperial establishment, neither 
a bureaucracy or a standing colonial regiment. Yet, if left alone, the 
result could look like Liberia's naval preparedness. 'Guardianship' 
appeared the best course for the foreseeable future in terms of British 
official policy. The periodicals clearly supported this relationship, 
and illustrated its appropriateness through the images of Africa's 
connection to the crown, to the armed forces and the agencies of 
Empire. 

The non-fiction of the periodicals also featured stories and factual 
reports on the 'spirit of enterprise' which individual Europeans had 
brought to the African territories. Profit may have been the motive 
force, but the descriptions of the business people, farmers and traders 
who worked there were careful to include the alleged humanitarian 
aspects in their exploitation of African resources. Cecil Rhodes was 
pictured as a man who both 'changed the map of the world' and 
used his money to fund clubs for 'ragamuffins' of the London street.8 
Private enterprise was imbued with romantic and visionary senti¬ 
ments. In 1913 the Boy’s Own Paper offered a story of 'The romance 
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of track-laying in the wilds', where the 'dream of the great Empire 
builder is rapidly being realised'. Rhodes' vision was seen to 
incorporate white and African alike, as they worked together against 
the elephants, crocodiles, leopards and swarms of white ants. The 
labour of the African was pictured as totally voluntary and the benefits 
of increased trade open to all. Local chiefs were reassured by the 
engineers, while curious tribespeople enjoyed demonstrations of the 
steam traction engine. Families were compensated when a predatory 

lion claimed the lives of railway workers.9 
The image of African workers on large-scale projects, supervised 

in military style, was positive and also reflected well on their 
employers. In other pursuits a black workforce might pose problems. 
The small-scale entrepreneur in South Africa raised another voice 

in offering his view of African labour. 

What sort of labourers do these kaffirs make? Well, they're not good for 
much, except in the way of minding cattle ... for most other work they re 
no use at all, not a bit. The only thing is that they're cheap.10 

The transportation of Indian workers to Natal in 1899 seems to 
reinforce this judgement, suggesting that for daily toil, the African 
was 'unreliable'. Chums in the same year carried a picture of local 
magistrates in the area disciplining black workers found wandering 
out of bounds'. In South Africa the local government had also found 
it necessary to enforce a special code of laws to control local labour. 
The 'spirit' of these laws, as explained in the papers, was to enable 
smooth economic development and support the Anglo-Saxon colonists 
idea that South Africa must be maintained as far as possible as a 

'white man's country'.11 
The value of South Africa to the British rested in no small part 

upon the wealth extracted from the diamond mines. When the Public 
School Magazine followed the Corinthians on a rugby tour in 1898, 
the sportsmen took an opportunity to visit the DeBeers Mine and 
glimpse the 'native' compound. The narrator was keen to emphasise 
the benevolent practices of the operators and overseers. Although it 
appeared necessary to enclose living quarters with barbed wire to 
avert 'native trickery', workers were 'shouting, whistling and singing 
as happy as could be'.12 Another visit, reported in the Girl’s School 
Magazine of 1893, commented on the 'comfort' and 'happiness of 

those locals employed in the diamond mines. 

The good treatment of the natives is shown in the fact that when many 
of these kaffirs come to offer their services every rib stands out, and 
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their whole body skeleton is more or less visible. When their six months 
is over they waddle away without a rib showing, and with rolls of double 

chin.13 

Writers did admit, however, that employing large numbers of local 
workers did pose problems, mainly with new-found wealth. Those 
working in the gold and diamond mines did have to be watched very 
carefully to prevent temptation. The manager of DeBeers explained 
to his visitors the precautions taken against theft: 

The watchers are now armed, and before their inferiors are allowed to 
leave the compound, their eyelids, toenails, and any cuts about them are 
strictly examined.14 

Despite these precautions, the African labourer was shown as clearly 
benefiting from the presence of foreign capital. Wages 'went toward 
the sustenance of the population, filtering through the whole of the 
country'. While some articles did acknowledge salary differentials 
between black and white workers, the authors were at pains to point 
out the 'extras' (food, churches, swimming baths and so on were 
provided within the compound) and that white workers had to pay 
for such things from their own wages. The reader was left in little 
doubt that the African worker was fortunate to enjoy the security 
and opportunities afforded by European capital ventures.15 

At times the 'natives' were also pictured turning their 'natural' 
abilities toward productive work, without external intervention. The 
Zulu traits of endurance and speed could find them pulling a rickshaw 
on the streets of Durban. Another job which suited their talents was 
delivering post on the veldt: 

Up to the inn door came standing a real Zulu postman, tall, muscular, 
nothing on but the postbag itself. In his huge bony fists the postman 
clutches a 'knob kerrie' or heavy wooden club, and an 'assegai', without 
which no respectable Zulu can go anywhere or do anything.16 

As in all the occupations mentioned, the qualities stressed were those 
of strength and agility, or 'native skills', as with the Africans who 
served as guides, scouts and porters for the European visitor. Both 
private and official imperial interests acknowledged the usefulness 
of 'primitive' people, with their keen eyesight, stamina, speed, quick 
reactions and knowledge of local terrain. These proved invaluable 
for jobs unsuited to the white settlers, and essential in maintaining 
services for white emigrants and travellers. 

[86] 



THE GOODFELLOWS 

The periodicals offered numerous examples of the African worker, 
both on large-scale projects and in private employment. This suggests 
how important the economic factor was in the African context, 
particularly in Southern Africa, and the need for local labour. Africa 
represented raw materials and untapped wealth, but exploitation of 
the African was not an acceptable part of the picture: it was important 
to fashion a positive image of the lives of the imperial workforce. It 
was also important to sustain the concurrent image of Britain as a 
people opposed to coerced labour and conducting their imperial 
business in a benevolent spirit. Therefore articles which dealt with 
African labour in the diamond or gold mines emphasised the voluntary 
nature of employment and the 'fair' conditions which prevailed. Any 
problems with a local workforce were seen to arise from the Africans' 
own nature, unadapted to the norms of a European work ethic. Their 
needs were simple, like those of the freed slave, and this relaxed 
attitude toward work required strict discipline and close supervision. 
'Experts' advised that it would be a long time before the African 
would be ready for more than unskilled or heavy labour. There was 
no image of an alternative tribal economy in which Africans played 
a fruitful or responsible role, and once outside the white settlements 
they were viewed as returning to a 'state of nature . Those locals 
who wished to work were treated well, and those who did not were 
tolerated. The investor and settler, within this landscape, were pictured 
not as usurpers of local resources but rather as generators of wealth 

in areas outside the province of 'native' concern.17 
Another important view of the African was contained in the reports 

from overseas missions. These accounts appeared most often in the 
'improving' journals, those aimed at a middle-class readership and 
sponsored by religious interests. The picture of the African which 
emerged from the missionary perspective reflected a number of 
ambitions particular to the Christian Empire. One was the desire of 
the authors to inspire the readership to support the missions both 
financially and through new recruits. This need prompted an 
optimistic approach to the work in Africa and presented the African 
as a fertile field for sowing the seeds of change and regeneration. 
Another concern was support for the social gospel, at work in both 
foreign climes and the streets of British cities. Not only the Africans' 
souls but also their social structures and living habits were targeted 
by Christian reformers. Many missionaries in this period were 
products of the 'muscular Christianity' pervasive in public schooling, 
and this bold, energised and aggressive approach was a popular aspect 
of the missionary story. The responsive 'native' convert helped to 
validate these methods. Finally, there was the legacy of Britain saving 
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the African from the horrors of slavery, and this memory worked in 
the missionary narrative to encourage the readers' continued commit¬ 
ment to the uplifting and improvement of a vulnerable people.18 

The relationship between the African and the missionary was often 
illustrated in the 'before and after' comparison of those touched by 
the mission spirit. An outstanding Christian agent like David 
Livingstone might elicit a 'respect and love' which 'transformed the 
natives with whom he lived and worked'. The 'devoted conduct' of 
Livingstone's followers was illustrated in the story of 'A Livingstone 
relic', when for 'nine long months they carried and guarded the sun- 
dried, bark-swathed body' on the long trek to Zanzibar. Even more 
than the physical effort involved was the ability of the African to 
overcome 'superstitious fear of a corpse' on the long journey. This 
devotion aligns partly to the figure of the loyal servant found 
throughout Empire, who would risk life, limb and the alienation 
from her or his own natural allegiances to serve the exemplary Briton. 
The Livingstone narrative makes clear that such sacrifice was inspired 
by the strength of the exemplary Christian adventurer.19 

The force of a certain kind of British character to effect change 
was further explored in 'A biography of Arthur Fraser Sim: athlete 
and missionary'. His mission in Central Africa had been 'peopled 
by varsity men from Oxford and Cambridge' for over thirty years. 
Sim had come to the station from another 'savage' environment, an 
inner-city mission in Britain, where he had dealt with the 'roughest 
specimens' of urban life. He records a vivid impression of his first 
contacts at the mission. The 'raw material' did not look promising. 
Around him were creatures of idleness, easily tempted into 'evil ways' 
and exhibiting 'no conscience for sin'. He had been warned of the 
'soft, cowardly natures of central Africa' and was prepared for those 
who 'lacked the courage of true Christianity'. Sim described for the 
reader those traits which identified the street and jungle 'savage'. 

Sensitive to a degree ... yet depths of child depression over trifles, quick 
to regain the almost abnormal buoyancy of animal spirits ... disgracefully 
casual ... keen enough when his interest is aroused but a creature full 
of obvious shallows and unsuspected depths ... superficially very sharp, 
though seldom clever; not yet self-reliant, exasperatingly suspicious, 
with that odd mixture of incredulity and credulity both equally misplaced, 
which makes him so difficult to teach.20 

Sim's first step was to establish a sports programme. If one could 
catch them at an early age the rules of the game would be theirs for 
life. 'Taming' the wild creatures was the necessary precursor to 
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engaging them in scholarly pursuits. Childhood was to be a longer 
period than for British youth, as the transition to adulthood was 
more difficult and involved a greater danger of 'uppitiness'. Short 
trousers were the rule for mission boys. Sim echoed the prevailing 
view that the African would take longer to emerge from the child 
state, and require a greater patience and perseverance than that 
employed with inner-city urchins. However, the athletic prowess of 
the African was to his advantage, and Sim's confident description of 
eager initiates helped to build a promising picture of missionary 
endeavours on the continent. 

In girls' annuals the missionary message was given a tone more 
fitting to 'female needs'. While Sim concentrated his efforts on athletic 
avenues to heaven, Mrs Hartsock aimed to provide the 'heathen' 
with 'higher aspirations' in the schoolroom. Her work in the Congo, 
written up in the Girl’s Empire (1902), emphasised the bringing of 
the 'word': 

The Bobangi language was not written till the missionaries undertook 
to do so. Now they have a few school books, a hundred or more hymns, 
a translation of the Book of Matthew, and several other chapters of the 
New Testament.21 

Apart from the judgement on 'backwardness' associated with oral 
cultures, her observations on tribal life are interesting for their 
reflection of a woman's point of view. While decrying the lack of an 
'intellectual and moral training' in the African family, she also 
commented upon the joy which accompanied the birth of a child, 
'kindly welcomed by all the relatives and friends'. The openness and 
affection between parents and children she found most gratifying, 
although the continued practice of inter-tribal enslavement was 
deplored. She, like all missionaries, was writing with an eye to new 
recruits and wished to present her experience in a manner appealing 
to potential volunteers. But beyond these considerations, her narrative 
shows again that women could respond to a shared experience, in 
this case childbirth, with an empathy which could over-ride the 
strictures of the imperial or Christian mission.22 

While all impressions of the 'other' filtered through the perspective 
of the 'redeemer' must be questioned, the message which missionaries 
gave to the readers of the periodicals did move beyond a simple dis¬ 
missal of tribal life and custom. That the African did appear a better 
prospect for conversion than other 'heathen' was made clear, partially 
because there appeared no religion to displace. Unlike 'complex' 
societies with a more formal religious observance, tribal societies 
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had, in the missionary view, only the superstitious power and fear 
represented by witch doctors. Success in undermining their controls 
and freeing their subjects, enslaved in ignorance, spoke well 'for the 
effects of true Christianity'. What the African needed, and what the 
missionaries' social gospel could provide, were the parental guidance 
and humane discipline appropriate to wayward children. The connec¬ 
tions made between the settlement house movement in Britain and 
the mission stations in Africa confirmed this. While this view of the 
African was on the one hand contributing to the damaging stereo¬ 
type of the childlike African, and fostering support for the colonisation 
of souls in the imperial world, it also gave the young reader a sense 
that understanding, if not respect, was possible. The view that the 
African had a redeemable soul open to the Christian message was, 
in terms of early-twentieth-century society, a positive assessment.23 

Non-fiction in the children's press also reflected public interest in 
the African 'expert', whether traveller, hunter or pseudo-scientist. A 
good example of the kind of information provided lies in the interview 
with Mary Kingsley in Chums (1899). The tone of the introduction 
gives some idea of the attraction such features held for young readers. 

Without a single white friend to keep her company she goes out to the 
wilds of Western Africa and heedless of all risks, positively 'chums up' 
to all the bloodthirsty savages she can find. Some people there are who 
express surprise that Miss Kingsley has not been made a meal of ... 
solicitous savages have offered her choice portions of man, but so far as 
her own person is concerned, it remains intact.24 

While Miss Kingsley attempted to speak seriously and 'in an informed 
manner', the interviewer constantly interjected questions on can¬ 
nibalism. Her collections of artefacts are described as 'strange 
trophies', and less valuable than the booty of the game hunter. Her 
trained eye offered an interesting observation for the budding scientist: 

If you were to grow black men under glass cases for ten thousand years 
you couldn't turn them into white men; but for all that, the African is 
a good fellow, gentle, kindly, hospitable and very reasonable.25 

Other 'scientific' observers also offered their classification of African 
characteristics. Herbert Ward, FRGS, related his visit to the 
'barbarians' of Bolobo in the Congo Free State. 

Although not cannibals, they are notoriously cruel as a tribe - frequently 
torturing and killing their slaves in a most barbarous and inhuman 
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fashion. In appearance the people of Bolobo represent a somewhat 
higher form of the negro type - they are avaricious, cunning and ever 
ready to take advantage of others' weakness and inferiority.26 

Although the muddling of racial characteristics with social and 
culturally determined behaviour was endemic in the British view of 
all foreigners in this period, its practice by the pseudo-scientist 
embedded the pernicious error with particular effectiveness. In 
publications which showed the readership how to compile collections 
of many diverse objects, isolating the attributes of human groupings 
was a familiar kind of exercise. But, by subjecting subject peoples 
to 'scientific' method, which might 'grow' Africans 'under glass' or 
sort 'negro types' in the post-Darwinian world, juvenile papers 
encouraged children to view the African as a 'specimen' of the natural 
world, a dehumanising and alienating perspective.27 

'Facts' offered to the reader emphasised the 'strangeness' of African 
life. A tribal chief merited attention for his false teeth and fifty-nine 
children. Attendance at a native funeral stressed the 'peculiar and 
ghastly obsequies'. With the exception of the missionaries, few turned 
their 'expert' gaze on the ordinary family or domestic relations in 
their pursuit of striking contrasts with the familiar. When the Boy’s 
Own Paper featured two articles on West African 'culture' in 1906 
the full blast of European arrogance was felt. Tribal masks became 
'most interesting as a sample of what they can turn out in the way 
of funny faces when he makes up his mind to do something out of 
the common'. Excursions into the realms of literature were 'just as 
interesting and much funnier'. Art as a medium in Africa was 
relegated to a means of lightening the 'mortal terror' of the primitive 

world.28 
The contribution of the 'expert' in building the image of Africa is 

a particularly acute example of securing the rising generation into 
the ignorance of the old. The blend of entertainment with professional 
expertise produced a particular kind of information, selective, distorted 
and misleading. Under the guise of enlightening the audience, Africans 
were relegated to a position of cultural and social inferiority. Their 
culture was treated as laughable and its artefacts as grotesque mani¬ 
festations of backwardness. African society became interesting only 
when bizarre, shocking or contemptible. The approach was closer to 
the experience of a 'freak show' than a studied exposition of African 
life. Juvenile periodicals were reflecting here a growing trend toward 
'experiencing' the Empire which found popular expression in the 
colonial exhibitions of the era, where 'science' and entertainment 
merged in the spectacle of African life. They too treated material 
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culture as a 'curiosity' or 'trophy' of the imperial connection, co¬ 
opting the authority of 'scientific' judgement to authenticate the 
mythologising of the 'other'.29 

Another authority on Africa and its peoples was the hunter, whose 
knowledge came from years of first-hand, thrilling adventures in the 
wild. The admiration for these romantic figures was evident in the 

annuals: 

No boy with a drop of British blood in his veins requires to be reminded 
that Mr. F. C. Selous the great African traveller, is far and away the 
mightiest hunter of our time.30 

Selous spoke with an easy familiarity of 'native life'. He could provide 
the reader with Lobengula's favourite expression, 'give him to the 
hyenas', as well as other little-known aspects of local lore. He 
remembered many characters from his travels and was willing to 
share his memories of their 'savage' practices. The annuals abounded 
with pictures of these men posing with their trophies in the bush. 
One of the features of the 'great' hunters, apart from a high body 
count, was their proven ability to establish a good working relationship 
with locals. They often repaid loyalty with protection, removing man¬ 
killing game which menaced local tribespeople.31 

Central to the hunters' contacts in Africa was the guide. Without 
the guide's keen physical faculties and knowledge of the terrain it 
would have been impossible for hunters to 'test' themselves against 
the natural forces of the wild. Many authors noted with admiration 
the natural abilities of those whose presence was essential to the 
success of expeditions, and reflected on qualities lost to 'soft' British 
boyhood. Baden-Powell's scouting would combine military discipline 
with survival skills to address these concerns. Although 'scared and 
superstitious' at times, the tracker who deserted was more than 
balanced by portrayals of 'noble savages' who gave their services 
willingly to the great white hunter. The acute sensory skills attributed 
to Africans did, however, place them closer to the noble beasts than 
to the 'advanced' races and, in this sense, confirmed their inferior 
position on the evolutionary scale. When English people wished, temp¬ 
orarily, to re-experience the dangers of the wild and confirm their 
character on the perimeters of civilisation, the African had something 
to teach them. That the successful 'kill' confirmed the dominance 
of the European over Africa was also apparent, and the assistance of 
the local guide conveyed a tacit acceptance of the acts of supremacy.32 

There was, undeniably, an attraction in the life close to nature 
which these real-life adventures underscored. An article in the Boy’s 
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Own Annual expressed some concern that this aspect of the image 
of Africa might prove rather too appealing to the readership. The 
author, determined to set the record straight, sought to establish a 
correct attitude toward 'savagery'. 'Could British boys ever go back 
and become savages?' The African, in his view, was not a noble or 
happy child of nature, but rather 'poor, sordid and bloodthirsty waifs, 
the strays of humanity'.33 This desire to play down the attractions 
of uncivilised behaviour may reflect the serious concerns felt at the 
time over the 'degeneracy' of British youth. A year earlier, in 1904, 
the Toynbee Trust, in a study of city children, had made the analogy 
between antisocial habits and savagery: 

It is a mere commonplace that savages are children, and must be treated 
as such. Perhaps it is less generally recognised that children are savages, 
and can only by training be brought up to the level of contemporary 
civilisation.34 

The annuals instructed the reader for 'signs' in appearance and 
behaviour - neglect of clothes, person, manners, eating habits and 
mode of speech. One would know that the situation was out of hand 
when youth 'came at last to say only "Quash ma boo" or even "Ugh, 
Waow and Oa'". When British boys and girls encountered the African 
one 'must not go down but go up'. 

Move upward, working out the beast and let the ape and tiger die.35 

Here was a warning for the impressionable fan of the annuals, wishing 
to escape the constrictions of home or school and turn to the happy, 
carefree life of unregulated society. Africa was not an alternative to 
the serious business of adult life, but rather to serve as a yardstick 
by which to measure one's progress. Those who had been born into 
'a higher order of being' might admire the exploits of the British in 
the wilds, but were reminded that their task was to subdue, not to 
join, the savage world.36 

While the history textbooks had suggested that Africa was not a 
primary concern for the schoolchild, the annuals more than com¬ 
pensated for this lack of attention by providing information in a 
variety of non-fictional pieces. The juvenile press of the period found 
much that was interesting in British relations, past and present, with 
the continent. War in South Africa and the expansion of commercial 
and business interests encouraged the editors to offer a 'working' 
knowledge of the African peoples to a new generation of potential 
settlers, missionaries, investors and travellers. When combined 
with the entertainment value of the unknown and the exotic, and 
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complemented by the comic possibilities of 'strangeness', children's 
papers brought the African before the reader in a variety of roles. 

Most of the 'history' which found its way into the periodicals 
drew upon the military exploits of imperial forces, stories of battles 
fought and defences mounted. Africa was no exception to this rule, 
but as seen in the texts, offered fewer opportunities than India to 
view the 'sinews' of Empire. There were 'true tales' from the Zulu 
and Asante campaigns, replete with detailed description of 'savage 
bloodlust' and fierce combat. Expeditions against 'slavers' were also 
fairly common historical pieces, offering both action and morality. 
And, in keeping with the textbooks' definition of 'useful' topics, the 
popular press frequently found itself recycling episodes from the Boer 
War. When the annuals and 'respectable' papers turned their hand 
to offering 'popular' history, they followed the textbook lead, while 
adding detail to the slave victim, the fierce warrior and the loyal, if 
detached, observer in Southern Africa. 

The 'real-life' African was portrayed as a slow but not unwilling 
participant in the advance and defence of British interests. Reserv¬ 
ations about the fighting powers of African troops could be subsumed 
in the need for imperial unity as war in Europe came closer. The 
physical strength of the African was recognised both in the warrior 
nations and in a workforce co-opted to build railways and extract 
mineral wealth. While somewhat prone to 'mischief' and 'laziness', 
a lack of motivation could also support the imperial case, for it 
rationalised European exploitation of local resources and diminished 
the spectre of subversion. 

All who commented upon African peoples felt compelled to note 
their 'savage' state. This was described in various ways, as primitive, 
heathen, natural or uncivilised. For those who needed to enlist the 
African in armies, work, or Christianity, the patterns of 'savage life' 
were an obstacle, and attention was centred on modifying behaviour. 
For the scientist, explorer or hunter, savagery was more useful, both 
for study and for guidance through the landscape. Viewing this 
'primitive' being as in a childlike state, or as an earlier stage of 
human evolution, allowed the European to view the tribes as educable 
and incapable of the malign intentions of more advanced societies.37 

While paternalism did allow a more benign attitude toward the 
individual, the judgement remained that the African had no indigen¬ 
ous history, no culture and no observable social structures. When 
custom or local practice was brought to the reader's attention, whether 
slavery or funeral rituals, the intention was to condemn or to ridicule, 
with only the infrequent attempt to appreciate cultural difference. 
Africans were viewed as incapable of any interest in or ability for 
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self-directed change. They did not, in these materials, build cities, 
write books, generate wealth or possess a recognisable religion. On 
the 'evolutionary scale' they remained much lower than the other 
peoples within the imperial orbit, and centuries away from the 
British.38 

The British presence in Africa was presented, however, as less 
problematic than that in other parts of the world. The African could 
become a loyal friend and companion, even while representing the 
antithesis of progress. The 'reality' of the continent, unlike other 
parts of the imperial world, was not as weighed down by the apparatus 
of imperial administration nor so infused with the burden of imperial 
power. The 'experience' of Africa was viewed as accessible in a way 
that neither India nor China was, and a sense of adventure and 
freedom echoed in the stories of explorers and hunters. The African 
was seen to 'step aside' and allow the European to 'play at savages'. 
It appeared from these articles that the British could trample through 
bush and jungle with impunity, eased by the perception that there 
were no settled peoples to displace or culture to confront. Neither 
was there a troublesome professional or educated class who came 
forward to question British intentions. Children must have believed 
that taming the natives was no more problematic than subduing the 
beasts of the wild. For the young reader of the periodicals, the African 
became at one with the landscape, which both created a more 'natural' 
imagery and a dehumanising one. 

While historians and non-fiction writers provided information and 
advice in their professed 'educative' role, the fiction of the popular 
press allowed the freedom to escape into a world of adventure and 
imaginative exploits. In the pre-war years many African characters 
would appear as friends and adversaries of the British heroes. Some, 
like Pete in the Marvel, would remain for many years in the public 
eye. These characters were an indispensable part of the attraction of 
the annuals, and a significant addition to the youthful impression 

of Airica. 
Children's familiarity with the 'savage life', and the appeal it 

generated, was a popular theme in stories of the era. The action 
might involve running off into the 'wilds' or the acting out of African 
characters. While warnings might be voiced elsewhere of the dangers 
of savagery, the fiction illustrated the fun one might have in 'going 
native'. A boring Sunday afternoon prompted the following exchange 

between two boys in a paper of 1898: 

M: Let's go and live like wild savages. 
A: Savages is black. 
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M: We might grow black if people let us alone.... 
A: What do savages live on? 
M: On hunting and fishing ... when we're savages we mustn't speak to 

anybody, but only make signs ... you wave your hands about a little 
and crook your fingers and waggle your head, and those is signs. 

A: What do savages make them for? 
M: Why, of course, so people mayn't understand what they mean. 

Savages is uncommonly cunning.39 

Here was a potential escape from the adult world and its demands. 
In this imaginative world one could transgress the rules of cleanliness 
and polite conversation and hide one's thoughts from the prying eyes 
of authority. The 'savage' waited as an ally, beckoning children away 
from the constrictions of middle-class morality and conventions.40 

This detailed 'knowledge' of the habits of savages could be found 
in both the popular journals and the entertainments of the day. Fiction 
in the annuals encouraged the young to mimic 'black behaviour' in 
their own play and home amusements. One story featured a lively 
game of charades, in which the three young characters enacted the 
word 'blackamoor'. This they appeared to do without any difficulty: 

Wilfred and Madge were to black their faces with burnt cork, and have 
some black horsehair put over their heads to represent the woolly pates 
for negroes and negresses. I was to be the slave owner ... the two niggers 
were to speak as in Uncle Tom’s Cabin ... Me no lub nigger, me lub white 
man....41 

One of the most popular forms of entertainment in both Britain 
and America in this period was the Black and White Minstrel Show. 
Max Pemberton, editor of Chums for many years, records in his 
memoirs the many visits he and his fellow members of the 'Savage 
Club' made to watch the productions. It is not surprising that aspects 
of black minstrelsy should appear in the fiction of his and other 
juvenile papers.42 School stories were often the setting for the staged 
'Nigger Show'. In 1898 the 'public school' annual, The Captain, 
featured a story on 'How we blacked up', in which the lads decide 
to break with tradition and abandon 'legitimate drama' for the night. 
There was great excitement in the school as preparations commenced, 
and a good deal of effort expended in providing correct details of 
appearance: 

The boys were much annoyed, when instead of the correct nigger wigs, 
black things with short plumes, you know, we received a parcel of 
powdered perukes. They didn't go at all well with nigger faces....43 
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Schoolchildren not only knew the details of dress but also seemed 
to possess the talents of 'coon dancing' and familiarity with the lyrics 
of minstrel songs. 'Pompey' Brass was able to 'act just like a minstrel'. 
Greyfriars boys were no different. In 'Fun by the sea' in 1908, Frank 
Richards extended the talents of Hurree Singh to include the singing 
of minstrel ditties. In 'Our Christy minstrel show', a young schoolboy 
introduces the audience to his dramatic companions: 

I cannot say much in favour of the features of my companions (unrest 
among the minstrels) but their faces are honest, if ugly; and I ask you 
to remember that the black will come off in the morning, as they are all 
cleanly animals.44 

The usefulness of the minstrel image could extend beyond the 
school walls as well. In 'The deep game Inky played', a newspaper 
apprentice adopted 'minstrel disguise' to pursue an Indian prince 
missing in London. Already covered in printer's ink, he needed only 
to adopt the rhythms of 'nigger speech' to effect the transformation. 
The ruse, which was an attempt to hide the serious nature of his 
quest, was successful. No one suspected a black-face minstrel could 
be engaged in detection.45 

The African of the minstrel image reflected many of the deepest- 
held views about 'blackness' in the late nineteenth and early twentieth 
centuries. The characterisation rested upon the American experience 
of slavery and its aftermath, and had served in the United States to 
neutralise the threat of freed blacks after the Civil War.46 That these 
images transferred effortlessly to the British context testifies to the 
universal appeal of the kind of black character which minstrelsy 
portrayed and also to its social usefulness. In the juvenile papers 
'blacking up' became an experience even the young could adopt in 
harmless fun. The stereotypes were so familiar that the African was 
effortlessly within the reach and control of the least gifted of thespians. 
Within this process the African identity was reduced to burnt cork, 
speech patterns, and physical mannerisms which the child could 
master, summon at will, and then discard. As one story advised the 
eager players - 'All you've got to do is to be as idiotic as possible'.47 

What the popularity of the form and its assumption by juvenile 
players suggest is a highly influential strand of the image of Africa. 
On stage, acted out by whites, the minstrels could sing, dance, tell 
jokes and reassure the white audience that they were happily 
subservient to their needs and wishes. In the papers effortless 
supremacy was granted to the child in the assumption of the minstrel 
role. Control was complete over the threatening spectre of 'free blacks', 
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reduced to caricatures of incompetence in encounters with the modern 
world. These were productions which established and popularised 
long-lived stereotypes of the African persona, and the annuals clearly 
expected their readers to be familiar with its content and form. 
Projecting the image of the happy, singing 'darky' was both an 
attractive release for schoolchildren and a means of controlling and 
neutralising the possibility of vengeance from a freed slave.48 

Public schools not only acted out their ideas of colour, but also 
incorporated in their ranks the African pupil. Here he or she joined 
the Indian prince, the heathen 'Chinee' and the quarrelsome French 
and Germans as stock characters in the story papers. When a 'nigger 
stowaway' is discovered by a group of chums at their local railway 
station, his introduction to the reader is a characteristic one. 

'Ise picaninny Sambo!' he said, with a slight lisp and in the liquid tone 
peculiar to negroes. 'Blackin brush is only frien'!'49 

Unlike other foreigners, young Africans who appeared in school 
stories usually operated with no given name, no specific country, no 
relatives and in a role confined to the amusement of those who 
befriended him. Unlike the Indian prince, there was no admittance 
of the African to scholarly pursuits or to the sportsfield, and his 
position within the school was maintained through the pity taken 
upon him by pupils and staff. Sambo was pictured as too simple and 
unsophisticated to share the other boys' interests in science or games. 
As a vulnerable initiate, Sambo can only offer his services as a mimic 
and ventriloquist, and earns his acceptance by a constant stream of 
self-deprecating jokes.50 His terms of acceptance, and position in the 
racial hierarchy, were made clear in the Captain of 1898. 

There was a negro of sorts, from some part of Africa, a good-natured 
fellow who got on very well with us, as he did not in the least mind being 
called Sambo, and having waggish whites peep into his basin to see 'if 
it came off'. We had two dusky Eurasians who were by way of looking 
down on this frankly black brother.51 

Whereas 'uppity' or troublesome black boys were not part of the 
public-school world, the same was not always true of African 
schoolgirls. Coosha, the daughter of a Zulu chieftain, made regular 
appearances in the Girl’s Friend in the early years of this century. 
While she owed her arrival in England and the educational 
opportunities she experienced to the kindly General Burgham, she 
clearly represented a different 'type' of African than Sambo. As befitted 
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a Zulu, she was endowed with both the pride and the quick wit to 
counter the discrimination she met at her college. Although she was 
not spared the 'nigger' English of her male counterparts, she could 
put it to effective use. She was most likely speaking the words 
disallowed to her fellow students when responding to the racial taunts 
of a young German, 'dat you am de uglies woman I eber did see'.52 

The message for the reader was that young*Africans, contained 
within the walls of English institutions, should be accepted within 
the prevailing code of 'fair play' and paternalism. Sambo, in particular, 
as a homeless 'stray', made the bullying of the prefect intolerable, 
especially against such a harmless and amenable 'pet' of the form. 
Coosha, on the other hand, represented a 'higher' stage of develop¬ 
ment, with her Zulu inheritance and candid character. The stories 
were careful to cast less enlightened foreigners as her detractors. 
Both these figures fell into the stereotyped casting of the helpless or 
'noble' savage, and both merited acceptance because of their apparent 
eagerness to embrace the opportunities at hand. As penniless arrivals, 
their treatment was much more an act of charity than the reciprocal 
deals struck with well endowed princes. Their apparent dependence 
on the good services of English benefactors made for an image of a 
non-threatening arrival on English soil.53 

Once the action of the stories moved beyond the school walls, 
however, the image of the African underwent significant changes. 
The Indian, the African and the Chinese were not presented as leading 
'normal' lives within Britain, appearing only in the transient contexts 
of the underworld or travelling shows. The resident black community 
in Britain was invisible in both non-fiction and fiction.54 In the annuals 
young Britons met Africans who were usually 'passing through'. Circus 
stories were a popular convention of fiction in the era, and a place 
to contain unusual and potentially dangerous figures. 'Temple, 
Squeaker and Co.', which appeared in Chums in 1910, showed the 
contrast between 'good' and 'bad' Africans in the camp of a travelling 
show. The story begins with 'Snowball' meeting a group of schoolboys 
who kindly show him the route back to his circus quarters. His 
gratitude was quickly expressed: 

And with the quick change from gay to grave which these children of 
nature have born in them, tears rolled down the great, black cheeks and 
he put out a huge black paw to each of the boys in turn. The slightest 
thing seemed to make him laugh, and the boys already felt a liking for 
this jovial creature.55 

Snowball's job in the circus was as a lion tamer, for which his 
strength, 'huge paws' and attraction to costume were well suited. 
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Pericles, the villain of the piece, was the violent and thieving presence 
in the black quarter. His manner toward the white boys, in direct 
contrast to Snowball's, was sullen and aggressive. It was the 'type' 
Pericles represented which justified the need for segregation in the 
living quarters, showing that 'white men and black do not mix very 
well together socially'. To prove this point, a razor fight soon breaks 
out. As violence erupts Snowball shows his capacity for 'majestic 
dignity' by siding with the forces of law and order and distancing 
himself from the troublemakers.56 

The formula of this story is a familiar one. The 'good' African 
emerges as the emissary sent to track down a fugitive from justice 
and remove him 'back to his own country'. The exit of Snowball 
and Pericles effects the disappearance of both the villain and the 
honest but independent African. The 'worthy' black entertainers are 
allowed to stay. As 'star turns', if they remained isolated in the circus 
world and socially segregated, they would not be denied work. When 
they attacked each other or threatened the order of white society, 
they would be punished and sent home. As with all Africans outside 
the school walls, the stories stressed a need for strict discipline. Unlike 
the wealthy princes or the ingenuous Chinese, Africans had little to 
offer their benefactors when subservience and entertainment were 
absent. Without these traits, like Pericles, they became both dangerous 
and undesirable.57 

It was possible for the heroes of the adventure stories to meet 
Africans in every part of the globe, reflecting the legacy of international 
slavery. As when young Africans materialised on railway stations or 
were found wandering the roads of Great Britain, there was no 
explanation of how these rootless persons had arrived at a location 
nor of the reasons they had left their native land. Again the African 
was available and quite pliable in accommodating the needs of the 
story. One popular configuration was a group of white youths 
expanding to include a favoured black 'chum'. Although many papers 
copied the formula, the most famous and long-running example of 
the band of adventurers was found in the Harmsworth stable. 
Originating in the Marvel, but appearing in the Pluck and Magnet 
as well, was the trio of Jack, Sam, and Pete. From 1901 until the 
1920s the staunch friends enjoyed great success, and Pete represented 
the 'African' which the readership came to know best.58 

He became a major selling point of the papers, chosen to 'edit' 
the Christmas edition of Pluck in 1904. It was Pete's face which 
appeared in the advertisements which extolled the supremacy of 
Harmsworth in the highly competitive market. Neither Indian nor 
Chinese characters were co-opted in this fashion, suggesting that 
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there was a particular 'attraction' in the black figure. On the crudest 
level, of course, the smiling and slightly mischievous persona of Pete 
activated expectations that here was guaranteed fun. The white artists 
who drew him ensured that he incorporated the physical mien of 
the minstrel African - bulging eyes, enormous mouth, wild, woolly 
hair and perennial smiles. His clothes were typical stage costume, 
with flapping shoes covering over-large feet, loud checked waistcoats, 
and incongruous hats.59 

Because Pete shared such a close and lengthy relationship with 
Jack and Sam the audience felt that here they were coming to know 
the 'real' personality of the African. The author was at pains to point 
out the genuine affection which the three felt for each other, and 
each character had a clearly defined contribution to the success of 
their adventures. The easy camaraderie which the three shared in 
the face of relentless dangers created an appealing image of 'boys 
together'. While the scene and the villains were constantly changing, 
the trio remained reassuringly constant, eternally young and frozen 
into rigidly observed stereotypes. 

Jack, the Englishman, was the acknowledged leader of the group, 
and, as one might expect, serious, fair-minded, quick-witted and 
decisive. Sam, the American, was good-natured, brave, outspoken 
and rather naive. Jack's paternalistic role extended to the African 
and the American, both learning from the example of their former 

master.60 
Pete's character involved adopting a variety of roles within the 

stories, including the faithful servant, the 'wise darky', and the 
trickster. Pete's willingness to 'perform' for his friends was a central 
part of his appeal, as was so often the case in the story papers. He 
was constantly finding himself in comic situations - falling into holes, 
terrified by the mystery of snow, falling asleep on watch and 
chronically overeating. Much of the humour in the narrative took 
place in exchanges between Pete and Sam, who traded jokes and 
insults. It was Sam who teased Pete for his laziness, unorthodox use 
of English, and his enormous appetite. Pete in return felt free to 
refer to the Americans as 'lazy cusses'.61 

The white youths tolerated Pete's mischief and outspoken ways 
because they needed him. As often as they rescued the African from 
some predicament caused by his gullible and unwary actions, Pete 
equally used his talents to ensure the group's survival. He had many 
tricks, learned from previous lives on the stage and in the circus, 
and put them to good use in their predicaments. One of his main 
talents, often reserved for black characters, was a 'sort ob round de 
corner voice', a ventriloquism which never failed to confuse the enemy. 
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It was Pete's voice which often alerted the other two to danger or 
carried the criticism of an unacceptable foreigner. He could also be 
brave when required, summoning, like Livingstone's faithful bearers, 
the ability to overcome native superstitions and play his part. There 
were limits, however, and in a story where Pete has been instrumental 
in rescuing Jack, the dialogue can be seen to shift the power relations 
back to their expected form. 

P: We have been looking for you all ober South America and de centre 
ob Brazil and oder continents. 

J: Where did you learn to cook so well Pete? 
P: Sah, when I was de Queen ob Great Britain's scullery maid in de 

House ob Lords. 
S: Was that when you killed them jaguars on the Canary Islands? 
P: It's a funny thing, when a poor nigger wants to speak the troof ... 
S: That he can't.62 

The strong underlying assumption in these stories was that casting 
Pete as the 'nigger' character was an affectionate and harmless 
portrayal. Pete himself was seen to confirm this by referring to himself 
as 'dis chile' and 'dis pore nigger'. The real racists of the narratives 
were other foreign nationals, particularly the Germans, the Italians 
and the Mexicans, who featured in a number of stories. Jack and 
Sam were quick to come to their chum's defence, and Pete to show 
his gratitude for their protection. Again, in the stories of Pete, the 
African is viewed, however sympathetically, as using his strengths 
and talents to confirm rather than to challenge the assumptions of 
the Anglo-Saxon code.63 

Perhaps the strongest appeal of Pete, however, was the fact that 
the reader could also identify with him. While Jack represented the 
'proper' way to conduct oneself as a young Englishman, Pete's presence 
could also prove reassuring. When Pete misunderstood the adult world 
and suffered for it, the laughter was also partly identification with 
his plight. If even Pete could summon the resources to face the evil 
and menace in the world, there was hope for the most uncertain 
reader. Pete, like the minstrel, could be relied upon to make the 
readers feel better about themselves, for he offered them a superiority 
based on little more than the colour of one's skin. They like Pete 
because they believed he knew this, and offered freely to them a self 
who 'knew how to please the white man'. In the character of Pete 
the author created for the young their very own 'white man's nigger', 
ostensibly a 'chum' but in reality a servant to their own fears and 
insecurities. Within the stereotype of Pete, the African became severely 
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circumscribed, in a comradeship based on the white man's needs, 
and indifferent to the reality of the African experience.64 

Pete and his fellow Africans abroad projected the image of the 
African operating in close proximity to whites and introduced the 
young reader to a character working within narrowly prescribed limits. 
This was a version of the 'domesticated' savage who seemed to do 
little beyond entertaining and serving the European. In the stories 
set on the African's- 'home ground', however, the British characters 
found themselves in alien territory, and often dependent on the 
knowledge and skills of locals. Encountering a friendly tribal chief, 
for example, could represent a critical turning point in the marshalling 
of allies against hostile forces. Finding this African was useful, indeed 
often indispensable, to a white character's successful advance. Without 
the need for 'instinctive mastery', bred in India by fears of mutiny, 
the African experience allowed for a certain 'initiation' into African 
ways. 

'In the power of the Pygmies', a story which appeared in the Boy’s 
Own Annual of 1914, Guy Kingston, a young aviator, arrives in Africa 
for the first time in search of a lost Englishman. He learns quickly 
the advantage of forging an alliance with friendly tribes. Matama, 
chief of the Bongos, is quite a different image of the 'good African' 
from that which operated on English soil. When Guy, through his 
ignorance, insults the chief, a proud and powerful leader, only the 
intervention of the seasoned white guide saves his life. Crouch, who 
speaks from a long friendship with Matama, warns Guy that he must 
not abuse his welcome in their territory, for these are a 'higher form' 

of African: 

Compared to the tribes they were to meet later in the forest, the Bongos 
were highly civilised, skilful workmen in iron ... adept at woodcarving 
and practical farmers.65 

Matama was in no sense servile to the white visitors; indeed, it was 
only by observing his rules that the party could stay within his lands. 
He was, however, anxious to help in the search for the lost 
Englishman, and directed three of his best men, Pluto, Jupiter, and 
Neptune, to assist the passage through cannibal territory. Guy learns 
from Pluto how to survive in the jungle and returns home a 'wiser' 

young man. 
One of the characteristics of the admired African leader was his 

ability to distinguish between the intentions of competing European 
powers. While British characters were pictured as forming relations 
of 'trust' with local chiefs, the intentions of other white men were 
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suspect. Old Mabula in 'Bushman's reef' refused to disclose the 
location of a gold mine worked by his friend, John Lancey, to the 
Portuguese, until Lancey's son arrived to claim his inheritance. While 
rough justice was meted out to the Portuguese interlopers, Derek 
was welcomed as 'family', and the mine, worth tens of thousands 
of pounds, returned to its rightful owner. Clearly, a good chief was 
one who allowed the British to establish economic interests on their 
tribal lands, while the convention of 'adoption' by the tribe worked 
against any notion of exploitation.66 

The positive image of the African ruler, unlike that of the Indian 
or the Chinese, was not necessarily of a man 'Westernised' into 
acceptable behaviour. Whereas other foreign rulers were seen to work 
within complex and often corrupting local structures, from which 
they needed to be separated, the British view of the African's 
essentially primitive state allowed the chief to remain 'African', while 
still capable of transferring affection and loyalty to the white man. 
In India the good ruler was often described as 'light skinned' or 
possessing the 'fine features' of an Aryan inheritance, but there was 
no attempt, even in fiction, to draw the African closer to the physical 
model of the European. The description of Matama's tribe illustrated 
the willingness to leave Africans in their 'blackness': 

The Bongos are very dark of skin - they are really black; whereas the 
Pygmies and the savage races that live in the forest are never darker than 
chocolate, and often of a lighter brown. When in health, the sleek black 
skin of a Central African native has the appearance of satin.67 

It is interesting that the 'black face' was portrayed as displaying 
emotions seldom accorded to other aliens: kindness, dignity, gratitude, 
and trust played across their features and could suggest a people 
'white in heart'. Indeed, the ability of white characters to 'see through' 
the surface of the African to a 'true nature' was the mark of one 
who 'knew' the people. 

His tribe turned him adrift because he was deformed ... a dwarf ... but 
he made up for that by his enormous breadth and tremendous strength. 
In face he was decidedly ugly, not an unpleasant ugliness, for he had 
keen steady eyes of a brilliant black in which could be read fidelity to 
those whom he served.68 

In the mould of Livingstone's faithful native bearers, extraordinary 
deeds could be performed by the African once loyalty was secured. 
Djuma, a gun bearer, interposed himself between an inexperienced 
white hunter and a man-eating lion. Red Assegai, a 'magnificent 
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Zulu', challenged even King Chaka to secure the release of his British 
'comrade and friend'. Not only would this African put his life and 
local knowledge at the disposal of the British, but he could overcome 
his irrational terrors. Pluto's ability, with the encouragement of Guy 
Kingston, to follow the trail toward the 'Spirit of the Mountain', 
demonstrated he would risk all for his companion. These fears were 
seen as endemic to tribal society: 

He can cope with mortals, but like all of his race, he is very superstitious 
... with a strong belief in ghosts and evil spirits.69 

This extraordinary service was seldom corrupted by material reward. 
The 'noble savage' was viewed as working to an archaic, if admirable 

code of conduct: 

Lincoln: Bangwani scorns the yellow iron and the little stones at 
present, but I am going to put his share in safe keeping for 
him. When he is old ... 

Bangwani: When I find myself getting too old, baas, to be of any use, 
I shall take my spear and my shield and die as a man should, 
fighting his enemies, whoever they may be.70 

Outside the boundaries of white society, Africans were able to retain 
qualities of the 'noble savage', uncorrupted by the modern world. 
Here they lived close to nature, with an integrity which did not allow 
the adoption of white man's ways, a mimicry so often derided when 
found in the Indian 'babu' or half-Westernised Chinese. The pride, 
self-sufficiency, and independence of these characters could be 
celebrated in the adventure fiction, particularly when they put their 
'savage skills' at the disposal of the white heroes. An admiration for 
the ability of the tribes to survive in the harsh environment of bush 
or jungle could elicit an unfavourable comparison with those 'back 
home'. After many years in Africa, the guide Crouch concluded that 
'the average dwarf has got more brains in his head than many a 
member of Parliament'. Certainly there was a sense in which the 
young Briton, testing himself in the wild, emerged from his experience 

with invaluable knowledge. 

That's a continent that finds out the nature of a man quicker than a dog. 
It's a continent that makes a man sort of intimate with himself; in a 

word, it makes him think.71 

When contemplating the inevitable march of progress, authors could 
lament what was lost in the process. The 'romance' of the wilderness 
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was very attractive to the more 'advanced' races, but 'savagery' could 
not be allowed to continue. 

Though I love the wild, I feel it will be a good thing when all this black 
ignorance and savagery is stamped out, done with and forgotten.72 

The other side to the natural world, its potential hostility, was 
represented by tribal chiefs who did not welcome the British or any 
white people to their environs. The reasons for this attitude might 
rest in 'innate' characteristics or previous contacts with unscrupulous 
Europeans. In 1897 the Boy’s Comic Journal introduced Wattywam, 
a West African king, who set his followers upon a British expedition. 
Unlike the 'good' chief, Wattywam was unwilling to share the wealth 
of his kingdom with the new arrivals. This part of the world had 
known the white man before. 

White man make slave of my people. Me great king and show white man 
how he like de same.73 

Any potential sympathy for the African point of view was quickly 
dispelled, however, when Wattywam is revealed as himself a slaver 
and aggressor. The African had no 'case' against the white man; 
indeed, it was clear to the Captain leading the expedition that this 
tribe should be taught a 'wholesome lesson'. 

These black rascals must be taught that the world was not created for 
them alone.74 

In the weekly story papers, a harsher attitude toward the African 
who 'got in the way' of the hero's progress was common. The hero 
was a less reflective character than in the middle-class annuals and 
had less patience with 'wretched savages'. When the British were 
compelled to use force against the Bangkiian leader, Kiltip, in another 
story, the responsibility was seen to rest solely with the African. 
Here was the leader who worked against the interests of his own 
people, a familiar criticism of locals hostile to British interests. His 
death came at the hands of one faithful to the British, and afterwards 
one of his followers made clear their 'true' feelings: 

Kiltip was a bad man ... and we are glad that he is dead. Our people 
would never have planned this evil thing without his influence. We have 
no enmity against the white man. Go in peace.75 

A brash character like Singleton the Searcher, popular in the pages 
of Chums, represented views toward the African which bore none of 
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the sensitivity to noble savagery. He was a commercial mercenary 
who undertook assignments in the service of P. T. Barnum, the 'Yankee 
Circus King', or the Anglo-Congolese Trading Company He was not 
only dismissive of Africans but of all other Europeans he met on his 
travels. Singleton accepted only the Zulu, who shared his contempt 
of other native tribes, as a worthy companion. To this adventurer, 
natives were 'easily fooled', and he had little respect for chiefs he 
could mislead with 'childish devices': 

Nothing like plenty of bluff in dealing with these dusky monarchs.76 

Here was the hero stripped of all inhibiting sensibilities, and 
straightforwardly successful in securing the economic advantage. That 
he appeared in the pages of Chums, an annual obsessed with the 
'creeping weakness' of contemporary British life, was not surprising. 
Its articles had often been critical of the instincts of the 'faint-hearted' 
humanitarians abroad. For Singleton, his dealings with Africa were 
no more than a means to an end, with a personification, appealing 
to youth, but too strident for most publications, of might makes 
right. His was the 'ringing voice which compelled obedience' without 
any time wasting over the sensibilities of those he encountered. Here 
was the muscle without the Christianity, and readers watched all 
but the Zulu pushed aside as he bullied his way through the bush.77 

Another powerful characterisation of the African was the witch 
doctor, a symbol of unacceptable barbarism. Portrayed as the enemy 
of the missionary, the settler, the trader and the adventurer, this 
figure, like the Indian or Chinese 'priest', represented a malign 
influence within native society. The narrator of 'In the power of the 
Pygmies' paused to inform the reader of the witch doctor's role in 

African life. 

They are the powers that be. Great chiefs, even kings, are the slaves of 
fetish, the puppets of the witch doctors.... They rule by fear. Theirs is 
a reign of terror and they hold their power by cunning, crafty rogues who 
base their falsehoods on a stratum of the truth.78 

Witch doctors' influence was portrayed as particularly malevolent 
and obstructive to the 'progress' of their people. In the annuals' view 
they worked for no interest but the consolidation of their own 
considerable power, were intimately involved in the perpetration of 
slavery, and uniformly hostile to the 'benefits' of European contact. 

The worst of an hereditary priestcraft is that it has everything to lose 
and nothing to gain by the growth of civilisation.79 
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Unlike the ordinary tribespeople or the respected ally, witch doctors 
were seen to possess a cunning and manipulative personality unknown 
in other Africans. While white people never owned up to fearing 
them, they needed to be constantly aware of the trouble the witch 
doctor could stir up. The 'scheming' witch doctor was often at the 
centre of opposition to British interests. All kinds of local problems 
and debilitating natural phenomena could be laid at the feet of the 
interlopers. 

In 'Seeking the witchdoctor's juju', Mahika used his priestly power 
to advance schemes to blow up a British-owned mine. The narrative 
made light of his access to the spirit world, however, stressing the 
role of native beer in stilling the conscience of the conspirators. Other 
stories saw a Swazi priest holding the white settlers accountable for 
the sickness of tribal oxen, and encouraging the locals to seek their 
revenge. When a European was captured by an unfriendly tribe, or 
one which had never seen a white person, it was the witch doctor 
who encouraged torture and death, stirring the tribe into 'bloodthirsty 
frenzies'.80 

The 'religion' of these characters was pictured as a grotesque parody 
of worship. In the tribal ceremonies they were transformed into 
'repulsive' and 'hideous' figures, 'dancing maniacs' who donned 
'horrifying disguises'. Their pitiless life-and-death hold over the tribe 
was manifested in cruel ceremony and blood sacrifices, over which 
they presided with 'the air of one born to authority, and vindictive 
in the upholding of it'. Here incarnate was the force of 'darkness' 
which enslaved the continent, a religious imposter beyond redemption, 
and a perfidious source of intrigue and reprisal against the British 
presence.81 

Although the stories granted no respect to his power, they did 
recognise how potent a force the superstitions and fears of a primitive 
society could be. Mastery over these 'false gods' was a key test of 
the resourcefulness of the adventure hero. Direct physical challenge 
might unmask the witch doctor as a coward, when faced with the 
courage of the British characters. Often, however, it was the lone 
Englishman who fell into the hands of a hostile tribe, and then the 
young white man needed to show how adept he could be at feigning 
'mystic powers'. This process was similar to the strategies employed 
in encounters with Indian 'Thugs'. It was not only young men, 
however, who could assume spiritual leadership in these circum¬ 
stances. The 'She' figure, popularised in the novels of Rider Haggard, 
was also copied in the story papers of this era. The description of 
a 'strange queen' in a Marvel story illustrated her function in realigning 
native allegiances. 
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... the maiden, who, with burning eyes, and wild, streaming hair, stood 
boldly erect, like some modern Joan of Arc. She sat still and unmoved 
as a marble saint in a cathedral.82 

Clothed in pure white, surrounded by a 'weird mass of colour', the 
girl queen appeared as the antithesis of the witch doctor. While 
acknowledging that her power rested upon the force of superstition, 
she used her influence to resist the threat of the slavers, and this 
embodiment of justice and mercy more than justified the displacement 
of the tribe's natural leaders. While the witch doctor heightened the 
thrills and danger of adventure in Africa, he was in truth no match 
for the forces of enlightenment, whether carried in the challenge of 
intrepid boy adventurers or the saintly warrior-goddess of the she- 

queen. 
The white woman in Africa represents an idealised picture of both 

gender and race. Apart from the missionaries or the 'She' figures, 
there are few 'ordinary' girls who operate as heroes, unlike in British 
India. They would take their place in the inter-war period. Before 
the First World War, however, she would remain above the rough life 
of the African adventurer, embodying a symbol of female authority 
over lesser races. She rules, but as with all 'imperial women' in this 
period, defers to white men when they appear. She is on a pedestal, 
as befits the pure European female, but nonetheless does project a 
kind of sexual dominance over the natives, and in this position 
neutralises any sensual 'urges' which the outsider may fear from the 

'animalistic' African.83 
Not all Africans, then, were submissive and friendly, and the action 

of the adventure stories needed villains as well as heroes. In the 
main these characters represented the malign influence of savagery 
and superstition, and the mistrust bred of the slave trade. Confusing 
the English with other Europeans could create conflict, and fears of 
enslavement or exploitation. When the witch doctor's power was 
threatened, he would seek to undermine the British presence. Forays 
against the Matabele or the Zulu often provided the narrative with 
the thrills of armed encounter, when heroes turned from hunting 
beasts to tracking 'natives'. Cannibals remained a menace in the 
landscape. The 'lower forms' of African life could be ruthlessly 
suppressed in the hero's course through the adventure. 

The comic dimension of the African's image was a strong feature 
of the juvenile periodicals. A wealth of cartoons, jokes and anecdotes 
illustrated how central this image was to the characterisation of the 
African. In the weekly papers, like Pluck, comic creations featuring 
foreigners and the British working class were a stock in trade. One 
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of the most popular figures of fun was the cockney, Cookey Scrubbs. 
His adventures were shared with 'the Skipper' and 'the Engineer', 
a trio who found adventure around the world. Cookey's unsophisti¬ 
cated and unrestrained behaviour assured that he related well both 
to the 'natives' and to the animals who entered the stories. 'Three 
men in a canoe', set in West Africa, showed the Skipper describing 
his cook's unique relationship with Africa. 

Cookey Scrubbs has been talking to the monkeys. They've received him 
like a long-lost relation.84 

Added to his ability to commune with the animal world was the 
curious feature of appearing to the natives as their long-lost God, 
Bilboh. Cookey's sign of supernatural powers seemed to rest in his 
'luminous nose' (he assures the reader that it is not due to drink) 
and ability to speak a common tongue. 

Um-loo-loo-loo-loo, what ho, gadzooks and me ham bone!85 

Cookey's origins seemed to make him a 'natural' intermediary 
with the 'inferior races'. The working-class character was presented 
as capable in his own way of dealing with the 'native', but these 
stories suggest that his 'mastery', unlike that of the middle-class 
characters, rested upon a certain familiarity with the habits of the 
'lower orders'. The underlying assumptions of these popular serial 
stories carried messages to the reader on both class and race. Cookey 
was described as a 'middling' man, and that is where the reader 
finds him, defined by his 'betters' in the white community and his 
'lessers' in Africa. He demonstrates the consensus in British society 
around racial identity, which imperialism offered, and which mediated 
class antagonism. As long as the working class could share in the 
subjection of imperial peoples, there was less likelihood of designs 
on privilege in their own society. The Empire offered Cookey a good 
time, without the responsibility vested in the 'Captain'. His role, 
while comic, certified that in the 'new imperialism' all classes in 
Britain had a vested interest and a part to play. Africans, for their 
part, and by their 'simple' nature, offered to working-class Britons 
a superiority they could not as easily claim in relation to subject 
peoples of 'higher order' in the imperial world.86 

Opportunities were often taken in the papers to make the African's 
'gullible' nature the subject of humour. In an interview Tom Browne, 
a favoured illustrator of boys' papers, recalled his job of 'looking for 
models'. He tells the story of meeting a 'negro, a chap who earned 
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a living touring public houses chewing glass'. When Browne asked 
him to pose for a picture, the exchange provided an easy jibe at the 

credulity of the sitter: 

He looked at me earnestly for some moments, and then demanded; Will 
it come off? He thought, said Browne with a chuckle, that we wanted to 

cover him with paint!87 

The 'wonders' of modern life were also confusing to the 'primitive' 
mind. Chums ran many cartoons between 1898 and 1900 which 
took the encounter with new technology as a theme. One series 
showed the arrival of the cinema in a tribal village. The tribespeople 
believe it is 'real' and attack the screen. A picture of 'before' and 
'after' illustrated the 'New Electric Battery Treatment: Selling in the 
1000s'. Three Africans were pictured standing in amazement before 

the billboard. The caption explains: 

It has recently been stated that during electrical treatment for a nervous 
disorder, a negro's skin was changed from black to white. This fact will 
not be long lost sight of, and before long, we suppose, the natives of 

Central Africa will be 'shocked'.88 

A new gramophone, 'The White Man's Surprise Trumpet, could 
reduce a family's servants to terror. These cartoons, although set in 
Africa, were expressing sentiments which were familiar from set pieces 
on the minstrel stage. A combination of superstition and childishness 
ensured that Africans consistently displayed an inappropriate set of 
reactions to the trappings of civilisation. This placed them firmly 
outside the realms of modern life, and again gave British youth the 
opportunity to feel a clear advantage over a people demonstrably 
unfamiliar with technological progress. Neither the Indian nor the 
Chinese offered the same possibilities, in juvenile papers, for such 
crudely drawn and slapstick humour, which drew upon the childlike 
innocence and ignorance attributed to Africa.89 

Humour also played on the European conception of beauty, closely 

aligned to skin colour and Aryan features: 

'Look here, Mose', said one coloured man to another, 'yessel de uglies 

man I eber seed'. 
'Den I reckon yer neber seed my brudder, did yer?' 

'No, was he uglier dan yer is?' 
'Yes, dat man was so ugly dat he neber tuck no gun when he went 
huntin! He was so ugly dat he jess skeered 'em ter deff!'90 
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Cannibalism could also be seen as funny, as long as one was at 
a safe remove. The Captain in 1904 featured an illustration on 'How 
to Make a Christmas Plum Pudding' with an African cookery class. 
An English naturalist was the 'suet'. The Public School Magazine 
carried this rhyme as part of a soldier's memories of Africa: 

I was born at Timbuctoo 
Which is close to Killaloo 
And twas there I saw a nigger on the shore; 
For I cut his head in two, 
And I prodded him through and through, 
While he amused himself by cutting me in four.91 

Hunters, explorers, and even missionaries were able to offer funny 
stories from their experiences in Africa. Many of these incidents could 
have interposed any 'ignorant' foreigner, but the frequency with which 
Africans appeared suggested that they were seen as particularly suited 
to the role. If a joke required that the subject was ugly, stupid, feckless, 
careless or gullible, the African was often chosen to play the part. 
The disdain felt for the African pretending to be otherwise could 
also find comic expression. 

King Umbo of Boomahland was a very fat monarch, and his stoutness 
was not much hidden by the bead necklaces, feathers, shells, and pink 
and blue lady's bathing costume which adorned his portly person. This 
was his court dress. A crown of emeralds, rubies, glass bottle stoppers, 
corks, false teeth, padlocks and Noah's Ark animals upon his head, and 
his face severe and stern.92 

When one compares this description to the reverence accorded the 
British royals, the annuals' distancing of the African to the bottom 
end of the evolutionary spectrum becomes more apparent. Ridicule 
is a crude form of control, and its frequent appearance in these 
materials suggests both the arrogance and insecurity which shaped 
Britain's imperial mythologies. It was clear that adult Britain refused 
to take the African seriously, and the annuals encouraged the young 
to feel the same. Comedy as much as adventure was a staple of the 
juvenile market, and in this representation of 'blackness' rested many 
of the most enduring images of African people.93 

Both textbooks and the juvenile popular press supported Britain's 
imperial role. That much is clear. What is also apparent is that their 
construction of' the African helped to socialise the young into views 
which encouraged its continuation. The textbooks were concerned 
with those contacts - slavery, 'little wars', the extension of white 
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settlement in Southern Africa - which were of most importance in 
validating the extension of Great Britain. By denying the African 
any significant 'past' outside the contact with Europe, this history 
also encouraged the view of a primitive, static people, a 'free field' 
for the colonist, the investor and any who wished to 'explore' this 
untapped continent. Africa was Britain's 'frontier'; and 'progressive' 
history viewed the movement into the wilderness as evidence of the 
industry and initiative of the white man. However, what British 
history also claimed was a moral imperative, and in the case of Africa 
this meant balancing expansive desires with the benevolence of the 
antislavery legacy. Any tension was resolved by casting the opponent 
as a helplessly doomed barbarian, an archaic throwback to the earlier 
stages of human society, brave and sometimes noble, but a necessary 
sacrifice to the march of civilisation. 

These 'lessons' from history were accepted and elaborated in the 
annuals and papers of the juvenile press. They 'recycled' and enlivened 
episodes from Empire; battles were replayed against the Zulu, the 
Asante and the Matabele, pitting fierce 'savagery' against the heroics 
of the British military. Campaigns against 'slavers' throughout Africa 
and on the high seas provided both excitement and the moral high 
ground. Scenes from the Boer War completed the annuals' endorse¬ 
ment of imperial history, with action centred as in the texts on the 
European protagonists. The children's papers, like the textbooks, 
offered no information on the 'Dark Continent' before the era of 
imperial interest. 

It was clear from the coverage of the periodicals that Africa was 
a topic of keen contemporary interest. With China closed to most 
Europeans, and Indian 'memories' mainly those of soldiers or civil 
servants, Africa seemed open to all - investors, hunters, missionaries, 
explorers, scientists, sports teams and even the occasional royal. It 
was the ideal setting for experience and adventure. The image of 
African people seemed to support these possibilities. They appeared 
willing converts to the efforts of muscular Christianity. They lent 
their skills to the hunter's dominance of the wild beast. They could 
conquer superstition to guide white people into uncharted territory. 
In Mary Kingsley's view, they were hospitable. These images suggested 
to the young reader that Africans did not mind sharing their continent 
with Europeans, and indeed recognised the benefits of their presence. 

The economic realities of imperial appropriation were also eased 
by the image of the African as 'worker'. The criticisms directed to 
ex-slaves (resorting to a state of nature, improvident and lazy) were 
applied to the African at home. This could work to the advantage 
of those who wished to sell the Empire. Annuals suggested that 
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Africans had neither the initiative nor the desire to improve the 
land or to extract wealth below its surface. This justified their 
'displacement', if not their coercion. Importation of Indian labour 
was one answer to leaving African people in their 'natural' state. 
However, when the papers showed the British employing Africans in 
the South African mines, they were careful to reassure the reader 
that these were happy and well fed workers, and that a paternalistic 
capitalism, while watchful, was providing for their needs. Maintaining 
the image of peoples as nomadic and without recognisable political 
or social structures, which was a common rationale for imperialist 
ambitions, both illustrated the problems of 'native labour', and also 
eased the assumption of British title to land and wealth.94 The young 
reader was assured that men like Cecil Rhodes possessed both the 
talent for realising great imperial wealth and a social conscience. 
The portrait of the African touched by the economic arm of imperial 
life supported what the imperialist wanted the young to believe - 
the Empire brought benefits to all. 

While Africa offered the setting for youth to experience the 
'romance' of missionary and capitalist ventures, it also enabled the 
'experts' to deliver their version of the continent. Here emerged the 
overt expression of scientific ideas which informed and underpinned 
the African characterisation. It was clearly the case that scientists 
collected 'specimens' of African peoples in the same way that they 
gathered the flora and fauna from all parts of Empire. Children's 
familiarity with social Darwinism was fed directly by the evidence 
from Africa of a people at the bottom of the evolutionary ladder. 
Again and again in the periodicals, the authors and contributors 
stressed the distance in the racial hierarchy between these 'creatures 
of nature', akin to beasts of the wild, and the readers' own Anglo- 
Saxon heritage. More than with any other subject peoples, the 
African's 'ranking' in the evolutionary scale was made explicit as a 
justification for Empire.95 

Both skin colour and issues of evolutionary status had been deeply 
involved in the rationalisation for slavery. There was a long history 
of assessing African people as 'outside' the human condition, and 
while the abolition of slavery ended the right to maintain their 
subhuman status in law, racial theories which degraded their position 
did not lose their currency. When science added its weight, with 
evolutionary theory, the new anthropology, phrenology and ethnology, 
the African hardly seemed liberated by the European. For the imperial 
enthusiast, the case for dominance in the natural and social world 
had been made, and could be summoned through the testimony of 
those who lived and travelled in Africa.96 
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But youth needed to be persuaded of something else, for there 
was an undeniable attraction to the 'savage' life and its freedom 
from adulthood and responsibility. The African had also to convince 
the young that there was no future in the wild, without the guiding 
hand of the strong and wise imperial 'parent'. One might 'play at 
savages', but it could not be a permanent condition, just as childhood 
must give way to the realities of adult life. On the level of imperial 
message, this was an important part of allowing the young to 'enjoy' 
the wild, while clearly implying that it must also be dominated. As 
a vehicle of domestic socialisation, using the African to discredit 
savagery could encourage the stilling of juvenile rebellion and confirm 
the primacy of respectable middle-class values. 

The 'colonisation' of African people in the juvenile press lent their 
service to pressing needs of Empire and nation. Behind the rhetoric 
of confident imperialism lay the reality of class discontent stirring 
at home. If all classes and interests could be seen rallying behind 
the imperial ethos, internal discontents could be submerged and 
Britain's social order left unchallenged. To an important degree, it 
was in relating to the African that all of Britain connected to the 
Empire. This helps to explain why publishers committed to imperial 
Britain saw in the African a figure who boosted both patriotism and 
profits. The juvenile periodicals made it clear that the easy-going, 
good-natured African persona welcomed the connection, and offered 
no objection to ridicule, either by Cookey Scrubbs or by schoolboys 
'blacking up'. As in popular entertainments of the era, the minstrel 
show and the colonial exhibitions, the papers fashioned an image of 
the imperial relationship that could be enjoyed by even the humblest 
citizen, mediating the tensions of class division among whites with 
a 'consensus' fashioned from the imagery of racial dominance.97 The 
images of the happy, singing darky, of the ventriloquist, the clown, 
the grave or sentimental 'brute', all were relics of the slave-master 
relationship transposed into aspects of popular culture. While public- 
school boys might dream of meeting Ranjit Singh, the vast majority 
of ordinary readers enjoyed the company of Pete. The proliferation 
of the African image through the popular press was proof that here 
rested the most successful vehicle for securing a consensus around 

race, hierarchy, and nationality. 
In many ways, although India was the 'jewel', to be prized and 

guarded, Africa was the Empire to be enjoyed. It was the most 
satisfying of relations portrayed between coloniser and subject, without 
the fears of Mutiny and with the clear conscience of the 'liberator'. 
The African, whether at home or abroad, in fiction and non-fiction, 
appeared to bring unqualified support to the stereotyped image. 
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Britons, unable or unwilling to see behind the mask, believed that 
the smile told all.98 With careful tutoring, in time, these children 
would grow up, but for the foreseeable future it would be the duty 
of white society to let them play, teach them religion, and prove by 
example the benefits of 'civilised' society. The youth of Britain learned 
that Africans were 'creatures' with a heart, an untutored soul, and 
with a consciousness rooted in the primitive past. Believing they 
had won their compliance, there was little hesitation in accepting 
images stripping them of their private or national integrity. Within 
the confines of the stereotypes which served imperial interests and 
entertained imperial children, the African became enslaved again. 
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CHAPTER FIVE 

The sleeping giant: 
China in history textbooks 



History textbooks which appeared in the classrooms of this era offered 
the Chinese only the most restricted of places. Themes which 
dominated the presentation of British and imperial history - the growth 
of liberal democracy and the expansion of overseas power in the 
eighteenth and nineteenth centuries - touched the Chinese more lightly 
than the other groups in this study. The best example for the export 
of British institutions and the extension of power in the wider world 
was deemed to be India, which dominated the interest expressed in 
the historical interaction with 'foreign peoples'. Those texts which 
displayed a strong emphasis on the military advance of British fortunes, 
irrespective of geographical context, preferred to concentrate on Indian 
or African expeditions to the exclusion of encounters in China. 

Apart from China's lack of appropriateness for illustrating the 
'lessons' of imperial history, its absence from the history textbooks 
also rests upon other assumptions current in Western society. Like 
India and Africa, China's past did not conform to the European 
experience: 

We have before us the oldest state and yet no past, but a state which 
exists today as we know it to have been in ancient times. To that extent 
China has no history.1 

Chinese history became, in this extract, in itself a kind of mysterious 
riddle, a state that is old but has no past, a country which passes 
through time without change. Of course what was meant by these 
comments was that China did not have a history on the European 
model, and that its 'static' and 'conservative' nature could not be 
accommodated within the dynamic and linear development of modern 
societies. This idea, compounded by the image of China as a 'closed' 
community, impenetrable to Western eyes, helped to rationalise the 
exclusion of China from 'useful' study for the rising generation.2 

Neither did the official relationship between the two countries 
help to encourage the notion of 'benefit' from a familiarity with Sino- 
British relations. As China was not expected to become an important 
area for permanent white settlement or extensive British control, a 
new generation of potential civil servants or administrators need not 
be alerted to the duties and responsibilities, nor settlers to the 
development potential, which China represented. The future of British 
economic interests, despite an established presence in the treaty ports, 
remained uncertain. With control effectively limited to Hong Kong 
and a few cities, China offered less of an opportunity for textbook 
historians than was the case with Africa and India to link economic 
penetration with the introduction of progressive reforms, or the 
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expansion of British institutions. The use of imperial history in the 
training of 'good citizens', who would use their votes, and their wages, 
to support imperial issues and products, required better examples of 
British sacrifice and heroics than China could offer. Without a stronger 
connection to the 'case' for imperial pride and allegiance, and taking 
their lead from both the academic and the public view that China 
was essentially 'unknowable', textbooks suggested much the same 
to the student of history. 

Those aspects of the historical relationship with China which did 
gain admittance to the textbooks, however, were closely linked with 
the growth of imperial trade. No significant mention of the Chinese 
occurred before British involvement in the Opium War of 1839-42, 
and all subsequent references related to the Western ambition of 
maintaining an 'open door' to the riches of the East. China represented 
a kind of halfway house between the British commitment to 'free 
trade' and the desire to control its lucrative sources. That there was 
a wider European dimension to the unfolding of events in China 
was passed over lightly, and often contained within a generalised 
notion of the difficulties posed by Chinese hostility to any 'external 
influences'. Conflict of interests here as elsewhere in Empire centred 
not on the notion of a European scramble, but rather on the 
entrenched resistance of the local power. Those events which were 
chosen to represent a 'history' with China, the Opium War, the Arrow 
incident, a second Chinese War, 1856-60, and the Boxer Rebellion, 
focused upon the difficulties which emerged from the reluctance of 
China to negotiate a 'fair field' for British interests.3 

Everything is covered by a veil ... a glimpse just sufficient to set the 
imagination at work and more likely to mislead than inform.4 

This quotation from Thomas Macauley expresses well the message 
of the textbook historians. Despite the difficulties in interpreting 
China's past, some historians did feel the necessity to comment at 
least on the undeniable evidence of Chinese civilisation. J. F. Bright 
characteristically devoted more space to events in China than his 
contemporaries, and speculated upon the nature of its relations with 
the outside world. Public-school classes learned from his History of 
England that China was a 'great civilised nation', but one with a 
'self-asserting' character, which included an 'extreme dislike of the 
Chinese to deal with foreign nations upon terms of equality'.5 The 
sentiments of Bright's rather restrained prose were echoed throughout 
the texts, although other historians took greater exception to the 
'high-handed' attitudes of Chinese officials: 
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China boasted of possibly the oldest civilisation in the world, and 
looked with contempt on the mushroom growth of Europeans.6 

The Heroic Reader, for younger pupils, put it more simply, informing 
the reader that 'the Chinese hate the English as they hate all 
foreigners'.7 

The texts clearly were of the opinion that these attitudes were 
not acceptable in the modern world, and particularly not when held 
toward Europeans, whose own 'self-asserting' character demanded a 
reasonable response. Even Bright, who noted Britain's 'self-complacent 
assertion of authority' in the region, questioned whether China really 
had the right 'to deprive itself and the world of the advantages of 
commercial intercourse'. Against the vigour and enterprise of the 
West, and after its defeat at the hands of Japan in 1894, China was 
adjudged by 1900 to be 'in decline', and exhibiting the 'decadence 
of a venerable but worn out civilisation'. Age was no match for the 
energy of the British nation, and like other great empires which had 
refused to adapt to change or emerge from their protective but 
stultifying isolation, China would have either to 'wake up' or to 

succumb to its torpor.8 
Behind the 'arrogance' in China's attitude toward the European 

was seen to lie a decadent and corrupt society. How could one possibly 
pursue peaceful diplomacy with a nation which issued an edict 
'stigmatising the English as dogs and sheep'? The tone of the texts 
reflected the affront felt by the English at the temerity of a nation 
who cast them as the 'barbarians'. A firm hand was felt necessary 
in dealings with China, as Innes explained in 1907: 

The conduct of the British was undoubtedly high handed, but it was 
held that if a less arbitrary attitude had been adopted toward such a 
power as China, the oriental mind would have supposed it due not to 
magnanimity or to justice, but to weakness....9 

Firm diplomacy may have been in order, but the tone of this passage 
suggests that there were some of the same fears surfacing here which 
had informed British attitudes toward India. Rather than discussing 
the differential interests which might have come into play in negoti¬ 
ating spheres of influence abroad, the debate centres upon questions 
of difference in national character. The dangers of misreading the 
'oriental' frame of mind had been well demonstrated in the errors 
of Clive and Hastings, and the need for force to defend British interests 
amply argued in the Indian Mutiny. The accepted 'duplicity' of the 
oriental was seen to make negotiations an untrustworthy medium 
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for resolving disputes, particularly with a country so overtly hostile 
to the West. 

When this view was coupled with the position that China must 
not be allowed to fetter the development of international trade, the 
approach of historians to events follows a predictable pattern. In the 
treatment of the first of the Opium Wars the textbooks provided 
little background to the conflict. There was a clear reluctance to 
associate the East India Company by name with the British defence 
of 'merchant' interests in the opium trade, showing the same unease 
that historians had expressed about associating the 'venal' and the 
'higher' motives in British India. Additionally, having defended the 
right of the British to open China to commercial interests, it was 
demonstrably difficult to square this 'principle' with the acknowledge¬ 
ment that it was traffic in opium at issue. By the 1830s opium 
addiction was a serious problem in China, and attitudes toward the 
trading links with India (tea for opium) were hardening on the part 
of both court and followers. British history textbooks could hardly 
admit the key role played by the East India Company in the spread 
of drug addiction in China, even if they tacitly accepted widespread 
addiction as a price worth paying for the maintenance of the tea and 
silk trade.10 

The more truculent of historians, such as Oman and Curtis, invited 
the student to add the Opium Wars in China to a list of 'the little 
wars in the East', a feature of Queen Victoria's long reign. Some, 
however, betrayed a sense of 'bad conscience' in the British camp, 
either by direct criticism or suggestive ambiguity. Bright devoted five 
pages to the first war, and did accept a number of errors on the part 
of the British, including those of British custom officials charged 
with overseeing the Chinese trade. He offered the view that opium 
was 'a questionable source of wealth for the British', and that reactions 
to the Chinese attempts to curtail it can 'scarcely be defended even 
by the plea of British interests'. Osmond Airy in 1893 told the student 
little of the origins of the conflict, but did state that 'we were 
completely in the wrong'. A number of writers throughout the period 
noted that the 'public conscience' of the British had been pricked 
over 'the attempt to force Indian opium on the Chinese'. There was 
a degree of sympathy for the Chinese in their decision to resist 
importation of the 'noxious drug'.11 

Even among those historians who confined their observations to 
the 'absent-minded' school ('we found ourselves at war with China 
in 1840'), or an occasional ancillary remark ('While great events 
were happening in India we also fought a war with China'), there 
was little attempt to defend the opium traffic. Silence was perhaps 
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thought better on such a controversial aspect of imperial ambitions. 
Those who broke the silence to condemn the trade were careful not 
to cast the English as total villains. China was universally held 
responsible for the inability to solve the crisis peaceably. The rights 
of commerce and private property, it seemed, needed to be upheld 
even when the cargo in question had such damaging human 
consequences. It is interesting to note the boundaries of the era's 
conscience. While the texts roundly condemned the enslavement of 
the African and waived any notion of property rights in human cargo, 
there was a reluctance to give up notions of commercial exchange 
and just compensation in the context of concern for the Chinese 
opium addict. The seizure of 20,000 chests of opium from ships in 
the harbour at Canton, according to both Bright and Hassall, placed 
the responsibility for a British response at the feet of the Chinese 
mandarins, who had inflicted treatment 'to which the representatives 
of a great power could scarcely submit'. Not only were the Chinese 
actions deemed illegal, but the 'insulting language and high handed 
conduct of their officials' was clearly inimical to reasonable dialogue 
between the parties concerned.12 

These unresolved issues led to further conflict at the end of the 
1850s, again emerging from a Chinese 'violation' of British trading 
rights. The capture of a British ship, the Arrow, was commonly seen 
as the precipitating incident. In this case there were few historians 
who agreed with Hassall that the Chinese were 'acting within their 
rights', either in seizing the ship or in refusing to apologise. More 
common was the response of Pringle, Warner and Marten, who referred 
to Chinese actions as 'an insult to the British flag', and offered this 
illegal and unilateral Chinese position as sufficient cause for the 
war which ensued. Here prestige was overtly at stake in the resort 
to armed response, and textbooks reminded the student that weak¬ 
ness could not be allowed at a time when mutiny threatened British 

India.13 
Historians writing for the schoolchild seemed in clear agreement 

about the lesson to be learned from the two 'little wars'. Even Bright, 
who can usually be found to have reservations over British actions, 
could not avoid the following conclusion: 

If the moral question involved in the origin of the war is left out of sight, 
there is no doubt that its results were very advantageous.14 

While none of the texts went into detail on the acquisition of 
treaty ports, or the cession of Hong Kong, all alerted students to the 
fact that war had produced the 'opening up of ports' to British trade. 
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The inference was that these developments were mutually beneficial, 
and none challenged Carter's note of the 'desirable increase of British 
influence in China'. The value of Hong Kong, noted as a critical 
factor in Britain's maintenance of a global trade presence, was 
celebrated unequivocally and served to diminish uncertainties about 
the means of its arrival in British hands.15 

Textbooks which were published after the turn of the century might 
also include the 'Boxer Rebellion'. Again, little information was 
provided to the student which allowed him or her to comprehend 
the 'uprising' against foreigners in China, nor the links between 
internal conflicts and relations with Europe. The 'contempt and hatred 
of foreign influence' was again seen to be enough of an explanation 
for the prevention of peaceable relations between China and the West. 
The questions of European rivalry over China, and the interest of 
the United States, were avoided by most textbook writers, and those 
who, like Meiklejohn, suggested a 'scramble' for spoils in the area, 
nonetheless placed the blame for violence on the 'Boxers' - 'a sect 
of fanatics who rose in arms'. Exaggeration, compression and emotive 
language all contributed to an unsympathetic view of China during 
this period. Warner and Marten observed of the 'Boxers' little beyond 
their wish for 'all white men to be exterminated', similar phrasing 
to that employed in descriptions of Indian 'Thugs'. Buckley, writing 
for juniors, expressed a shared view of that 'determined and scheming 
woman', the Empress Dowager: 

She tried to drive Europeans out of China. Therefore she secretly 
encouraged a large body of rebels called 'Boxers', and a massacre of 
Europeans, chiefly missionaries, took place.16 

The textbooks suggested that this 'irrational' purge of Westerners 
seemed to offer the European no alternative but to intervene and 
ensure protection of British lives and property. 

Apart from brief references to the 'Opium Wars' and the Boxer 
Rebellion, historians did little more than suggest to the student that 
problems over trade had occurred in the past, Britain had achieved 
a foothold in Hong Kong, and that hostility toward foreign influence 
remained a reality. It was acknowledged by most that the 'China 
question' remained to be finally settled. There was an uncertainty 
expressed about developments in the East, based upon the 
unpredictable qonsequences of a 'rising' Japan and an 'awakening' 
China. The balance of power in global terms and the impact on 
British interests in India of these developments clearly produced some 
anxiety about the future. These uncertainties were countered, however, 
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by the textbooks' unequivocal commitment to the use of British power 
for the maintenance of an 'open door' to China. Here, influence and 
profits might be maximised without the highly problematic division 
of spoils between competing imperial powers. Much depended as 
well on the future course of relations with Japan. History texts 
compared Japan favourably with its Eastern neighbour, not least 
because Westernisation, at least in the economic sense, was welcomed. 
Japanese influence was viewed as a useful counterbalance to the 
'regressive' regimes in China and Russia, while at the same time 
causing some concern in its example to nationalist elements in India. 
That a 'new empire' might rise in the East to challenge the European 
was a distinct possibility (Japan would confirm this in a matter of 
decades). Historians suggested to the student that history would be 
made in the East, and Britain's self-interest would be closely involved 
with the course of events. Having already staked its claim in the 
nineteenth century, students were assured that Britain had done all 
it reasonably could to protect its interests in the area.17 

Searching history textbooks written before the First World War 
shows interesting variations in the amount of space accorded to areas 
of imperial interest. In terms of pages and paragraphs alone, it is 
apparent that China came nowhere near the coverage of British India 
and was significantly less than that for Africa. The reasons for this 
have already been suggested, in attitudes toward the Chinese 'past' 
and the relatively minor consideration of China in a military, 
diplomatic or imperial context. That there was concern to inform 
the student of British economic interests in the area was clear, and 
maps of the treaty ports illustrated the significance of influence gained 
in the nineteenth century. Examination questions seldom called upon 
the student to display a knowledge of the 'opening' of China, a popular 
topic for India and Africa, and this may well be due to the less than 
heroic role played by opium in the acquisition of British influence. 
Lessons on the export of British institutions abroad were better served 
by British India, and for the military angle 'little wars' in Africa 
might suffice. These could be discussed without any troubling 
reference to drug trafficking or the long-standing hostility of a nation 
unwilling to accept the advance of European influence.18 

History lessons did not offer much information on China, and 
rather confirmed its 'mystery'. There was a consistent view, how¬ 
ever, across the period and among most historians, on certain aspects 
of China past and present. Characteristics of Chinese society were 
suggested even in the rationale for not providing more informa¬ 
tion - that is, the closed, static, and non-progressive nature of the 
country, its public and private institutions. This image of a people 
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and society immobilised and unchanging suggested a rigidity and 
inflexibility damaging to China's own and the international com¬ 
munity's self-interests. There was an assumption made in the 
history textbooks that non-alignment with the progressive outlook 
of modern states was in itself an unsustainable position and subject 
to challenge.19 

China's hostility to foreigners was seen as emerging from its 
'mistaken' adherence to insularity and the unfortunate impact of 
conservative leadership, and to have no relationship with its history 
of encounters with external agents. It was also clear that China did 
not meet the European definition of 'reasonable behaviour', either 
in its official diplomacy or in its resort to violence against outsiders 
and their property. Irrespective of 'mistakes' which might have been 
made over the opium trade, it was the arrogance of Chinese leaders 
which Britain, as a 'great power', could not ignore, and which 
inevitably led to clashes. China's reluctance to disrupt the internal 
order of its own society through the acceptance of the British doctrine 
of 'free trade' was a complex and perhaps difficult concept for young 
Britons to appreciate, having learned of the 'civilising' benefits of 
commercial exchange elsewhere. 

The irony, of course, was that Britain could not accept China 
behaving as an imperial power. It was a grave concern that the Chinese 
refused, on occasion, to take the English as seriously as they would 
wish, and accord them the respect due to a 'great nation'. Refusal 
by the Chinese to accept British values was explained as the prejudice 
of the 'oriental mind', mired in its complexity and formalised into 
a ritual of self-protective policies. China's reluctance to enter the 
imperial orbit, either by persuasion or by force, left little option for 
the textbook historian. References were kept to a minimum, but 
within these few, telling, descriptions of the Chinese, the stereotypical 
image of China became fixed and familiar - a country rich and 
desirable for its wealth, strongly suspicious and hostile to outsiders, 
and needing a watchful eye as it emerged from its centuries of 
slumber.20 
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CHAPTER SIX 

The yellow peril: 
China in children's periodicals 



While China remained on the periphery of the historian's interest, 
publishers and editors of the juvenile periodicals recognised the 
attractions of the 'Celestial Kingdom' for their readers. The appeal 
of China lay partly in just the strangeness and mystery which had 
placed it outside the interest of the texts. Beyond the imaginative 
possibilities there remained the expectation of material rewards for 
those who managed to penetrate and overcome the legendary hostility 
to the 'foreign devils'. Anxiety about Britain's relations with this 
uncertain 'giant' also prompted imperial-minded publications to 
provide some answers on how to understand and potentially control 
its 'inscrutable' character. 

Providing 'information' about the wider world was an important 
service in these journals, and concern over the 'awakening giant' 
and its future relations with Britain was reflected in the non-fiction 
sections of the middle-class publications. As China did not represent 
'Empire' in the sense of extensive territorial control or white 
settlement colonies, the periodicals offered no evidence of a royal 
concern with the area. Neither did sections for potential emigrants 
offer China as a priority for the entrepreneur. The 'romance' of the 
resident trading community was not as compelling as the story of 
gold and diamonds in Africa. Contact between China and Britain, 
however, did form part of the 'Pictures from the Book of Empire', a 
series which ran in Young England in 1912-13, and included the 
defence of Lucknow and the Boer War among its entries. To these 
was added 'The Chinese war and the cession of Hong Kong': 

To those who believe that Great Britain has no right to Chinese soil, no 
business to be there, and would do well to withdraw ... the wars which 
we have waged with the Celestial Empire must count with the most 
inglorious in our history. To those, however, who study the situation in 
the second quarter of the nineteenth century, there is nothing surprising 
in the fact of that conservative empire and the progressive and commercial 
powers of Western Europe coming into open conflict.1 

There was no direct criticism of the opium trade in the article, 
nor any suggestion of the legitimacy of a Chinese response. The 
'quarrel', according to the writer, lay in China's refusal to deal with 
a foreign power on 'equal terms', and this 'far more than the 
wickedness of opium smoking'. The Emperor and his court, 'blind, 
ignorant, and obstinate', were held to account for misunderstanding 
the intentions of the British. Chinese outrage over the opium question 
was cast as an 'astute' manoeuvre calculated to provoke confrontation 
with potentially friendly British agents and drive them out of China. 
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These 'old stubborn attitudes' left the European with only two options 
- to 'withdraw altogether' or to 'compel respect at the sword's point'. 
The British case was further strengthened by the isolating of the 
enemy into a 'conservative and unenlightened' leadership, while 
potential allies in the Chinese business community remained willing 
to extend mutually beneficial contacts. With the 'Old China', however, 
'nothing but a show of force' could change the 'haughty attitudes'. 
These attitudes were indeed swept aside in the 'great amity' which 
marked the signing of the Treaty of Nankin.2 

In a series which had 'cleansed' the Boer War of controversy it is 
hardly surprising that the opium question should be neutralised into 
an issue manipulated by political interests. Material advantage became 
only a minor part of a conflict fought to ensure 'the rights and privil¬ 
eges of the Westerner'. The issue was not a loss of profit, but rather 
the loss of respect and potential influence. In 1913, from the imperial 
perspective, China's opium addicts held little concern either for the 
popular history or for the 'progressive' elements within China itself.3 

This article also cast some light on attitudes toward the Chinese 
soldier, reflecting opinions which had been current in Britain since 
the Sino-Japanese War. 

Although there was some courage on the part of the Chinese soldiers 
there was little or no ability in the way they sought to repel the British 

advance.4 

Chinese 'honour' was seen to play some part in a decision to 'fight 
to the death', but only the discipline of English officers, it was felt, 
could have effectively marshalled such desperate energy. The rules 
of 'oriental warfare' were clearly far from the European norm, and 
the exaggerated fears of the 'foreign barbarian' led Chinese troops to 
inexcusable excesses. These misconceptions contributed to one of 
the most 'deplorable' incidents of the war, the killing of Chinese 
women and children to prevent their capture. In this clash of military 
cultures, the Chinese were seen as culpable for their inability to 
recognise the restraint of European combatants, leaving the reader 
to ponder which army reflected a 'barbarian' character.5 

While the military aspects of the encounter with China bolstered 
the view of British 'correctness', there were further articles which 
reflected contemporary concerns with the worrying intentions of a 
rising East. While there had been a reluctance in the popular papers 
to acknowledge the existence of either Indians or Africans living within 
Great Britain, the Chinese presence was an issue of concern. In 1892 
Chums initiated the reader into the 'Terrors of the opium den', located 
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not in Canton or Peking, but in the East End of London. A 'Chums 
Commissioner' was sent to investigate the work of the missions in 
the area, and accompanied a clergyman into the 'celestial haunts'. 
Hidden behind the 'front' of a barbershop were scenes of extraordinary 
degradation. Listlessly sprawled on rows of beds were the 'men who 
had taken their fill of poison and were reaping their rewards'. As an 
'experiment', the Chums representative took a pipeful, while warning 
the reader that frightening hallucinations, illness and exhaustion were 
his only rewards. The 'romantic' image of opium as a stimulus to 
creative activity, popularised by De Quincey and others, clearly had 
no place in advice for the late-Victorian schoolchild.6 

Together, Chums and the church worker passed a severe verdict 
on the Chinese in London. The 'peculiar smile' of the proprietor, 
Yan, was as deceptive as his barber's trade. Masquerading as legitimate 
services to the community, these dens of iniquity sent people to 
perdition and oblivion. Should any child's curiosity be aroused by 
the forbidden drug, the writer was quick to point out its noxious 
properties, and the state of the incoherent, lifeless, 'losers' within 
its grip. The owner, on the other hand, had all of his 'evil' wits 
about him, while he ruthlessly exploited the 'lower orders'.7 

The terrors of the opium den were, however, only one aspect of 
the dangerously mobile Chinese. In 1910 the Girl’s Own Annual 
felt it necessary to inform its readership of 'the Yellow Peril': 

This enormous mass of humanity shows a marked tendency to spread 
out in all directions and overflow into the other countries of the world. 
It is this readiness of the Chinese to settle in the midst of other nations, 
and the evils which may follow in its train, which constitutes the 
'Yellow Peril'.8 

Opium dens were only the most obvious of the undesirable habits 
and customs which the aliens brought to Western societies. Appre¬ 
hension centred upon the image of a 'nation within a nation' - 'secret 
societies which tend to keep them outside the control of the laws of 
the land in which they are sojourning'.9 Danger also rested in their 
reproductive powers, for growing numbers could 'undersell and then 
replace white labour and industry'. Fears of the Chinese secretly 
'boring from within' and undermining the strength of the West was 
shared by both Britain and America. By 1910 the US had already set 
about excluding further Chinese immigrants, and the Girl’s Own 
Annual accepted that this was an 'urgent' matter for the British 
authorities. As befitted a paper of the Religious Tract Society, 
conversion was also seen as a positive step in neutralising the dangers. 
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Religion would provide an agency for control of oriental restlessness, 
and the writer urged the optimistic view that 'a Christian China 
would be no source of apprehension'.10 

The image of Chinese people moving through the world seeking 
to establish footholds for private gain in 'advanced' societies appeared 
threatening, whether their energies were harnessed to illegal pursuits 
or legitimate competition with host workers. The papers made no 
concession to the usefulness of Chinese labour within the British 
Empire, nor mention of the problematic questions raised by the 'coolie' 
issue in South Africa. The use of 'foreigners' as migrant labour 
emerged only when, as with the Indians in South Africa, white 
administrators encountered problems of control.11 

When the Girl’s Own Annual travelled through areas of British 
settlement, 'From Aden to Sydney', its attitude toward the Chinese 
emigrants was telling. Girls would be disappointed if they expected 
these people to appear 'picturesque', for they quickly adopted a 
'wretched travesty' of European attire. There was little pleasing to 
the eye in 'shops which are uniformly shabby' and have 'dirty 
windows'. The reader's attention was directed to the 'curious fact' 
of Chinese life. While all else in the China quarter appeared 
unexceptional and a second-rate imitation of European style, one 
characteristic stood out - 'for when anyone else appears only to be 
able to make a bare living, the Chinese can make a fortune'. The 
Chinese had somehow discovered the secret of effortless prosperity, 
and while 'apparently doing nothing', they amassed great fortunes. 
This was both mysterious and suspicious behaviour, for while overtly 
assuming Western ways, keeping their 'pigtails coiled up and hidden , 
their work patterns contradicted Western conceptions of visible 
industry. Unlike the picture of the closely regulated Indian community 
abroad or of the 'carefree', 'unreliable' African worker, the Chinese 
appeared to possess a talent and industry unfathomable by the Western 
observer. Again, as in the worries about the secret societies , the 
danger was that this overzealous foreigner, whose key to success was 
endemic and therefore 'alien', would challenge the foundations of 

the white economy.12 
While young readers were alerted to the potentially expansive 

energies of the Chinese abroad, they were also offered an image of 
China reflected through the eyes of those who had worked in the 
country. The 'improving' annuals, in particular, directed at a mainly 
middle-class readership, featured tales of the humanitarians - nurses, 
teachers, and missionaries — who had served in the East. A special 
appeal was made in the Girl’s Own Paper in 1910 by Lady Florence 
Cecil, who argued for 'The need for women workers in China'. Young 
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British women were encouraged to take up a 'special role' in 
emancipating their 'sisters' of the East, who had suffered from such 
'cruel' traditions as foot binding and enforced marriage. Potential 
recruits were advised that the changing of 'barbaric' practices would 
not be easy, 'cooped up in a great Chinese city swarming with yellow 
men more or less inimical to their mission', but the women of China 
were pictured as responsive and eager to learn. Details of their plight 
featured in the annuals under such titles as 'A Chinese woman with 
crippled feet' and 'From a Chinese wedding', in which the bride was 
'half-led, half-carried, half-dragged down the aisle'.13 

Directing the energies of young British women toward the 
'liberation' of their Chinese 'sisters' reflects the conservative domestic 
agenda of these papers. In the early 1900s they were endorsing a 
redirection of reformist zeal away from the imperfections in British 
society and toward the oppression of women abroad. Foot binding 
and enforced marriages seemed more important issues for the imperial 
minded than restrictions on the franchise at home. Rather than joining 
suffrage societies, imperial 'girls' were encouraged to forge 'bonds of 
love' with their counterparts abroad, an emphasis on service before 
political liberation. 

While attitudes toward the status of women in China were 
uniformly critical, missionaries and teachers showed some 
ambivalence toward the Chinese they encountered in other aspects 
of their work. Those who were attempting to introduce Western 
religion and learning into China could not deny that this was a society 
which had contributed to the culture and knowledge of the world. 
Annuals made the young aware of Chinese inventions and praised 
both the status of education and the evolution of a system of civil 
law. Progressives and Christians, however, justified their intervention 
in China by stressing the evidence of a 'godless' and 'dormant' society, 
in decline from its previous splendours: 

The phlegmatic Chinaman ... cannot be expected to make way for the 
energy of the West. The age of Methusaleh touched the age of Edison and 
Marconi ... inactivity must give way to activity.14 

For the readers, most of whom were or had recently been in school, 
a good illustration of this 'dormant' aspect of China lay in its 
education. The annuals contrasted the traditional learning with that 
offered in the mission schools. In Chinese schools, according to a 
Chums article of 1907, children did seem to appreciate the 'value of 
scholarship' and showed a healthy 'respect to their elders'. The 
relevance of the curriculum, however, was questioned: 
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They were taught how to form queer looking Chinese characters, and 
learned long strings of maxims from the sage, Confucius.15 

Missionary teachers, while admitting that the Chinese 'valued letters 
and learning', argued that producing 'men of culture and deep reading 
was not practical'. In the Christian schools the pupils were offered 
Western 'skills', and the new atmosphere produced 'excellent' scholars 
with a 'passion for education'. The young Chinese were pictured as 
possessing strong 'imitative powers', and even in music they soon 
produced 'full, round notes of which I had deemed a Chinese throat 

incapable'.16 
The image of the Chinese which emerged from the humanitarian's 

interest in the country rested upon the belief that 'it is anxiously 
looking for disinterested friends to guide it and sustain it'. The youth 
of China, intelligent and diligent, appeared fertile ground for the 
message of Christianity and its attendant social reforms. The 'old' 
China was seen to be failing its citizens, both by inflicting misery 
upon its women and by maintaining an irrelevant and outmoded 
system of education for the young. Christianity was viewed as an 
essential adjunct to the process of modernisation, encouraging a 
progressive individual outlook and providing alternative models of 
social behaviour. With the Chinese, however, a people more 
'intelligent' and 'diligent' than other potential converts, greater 
'knowledge and ability' were required of mission volunteers. The 
'zeal' which might be enough to deal with 'simpler' races would not 
suffice to dislodge the Chinese from their traditional practices.17 

Success was particularly important in China, however, for although 
all foreign missions were an important part of spreading the imperial 
message, the Chinese in particular needed to be controlled. In the 
annuals their conversion was linked more explicitly with countering 
the threat of a people whose secret lives contained ambitions hostile 
to British interests, at home and abroad. If China were to develop 
as a friendly 'great power', it was both necessary and desirable that 
its awakening include the acceptance of an indigenous Christian 
community. The contrast between the 'disinterested service' of the 
foreign missions and the activities of the emigrant Chinese community 
could not be avoided. While a modern observer might note little 
difference between the opium den and the 'opiate of the masses', for 
the young reader the contrasting images of morality, public 
spiritedness, and private gain provided a striking contrast between 
the 'Yellow Peril' and the vanguard of enlightenment. 

British inability or unwillingness to penetrate Chinese society 
meant that there was relatively little information on the Chinese 'at 
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home'. What did appear, however, suggested a critical perspective on 
the conventions of society. In 'The heathen Chinee', which appeared 
in Chums in the 1890s, the author presented the formalities observed 
in a street encounter, characterising the interaction as proceeding in 
a series of ritualised exchanges and strictly prescribed vocabulary.18 
The formality appeared not only curious but rather comic, and 
certainly an odd manner in which to conduct a conversation. A 
Chinese inn, pictured in Boys of the Empire, illustrated the social 
life enjoyed in the country: 

Wretched places ... pigs wander in and out ... beetles, spiders, rats, 
vermin add to the general unpleasantness. The smells are indescribable.19 

To an odd formality and the wretched surroundings of social 
intercourse might be added a 'cruelty' which was viewed as 
commonplace in Chinese society. At the everyday level it could be 
seen in a willingness to consume dogs and cats as staple fare or the 
degraded position of women, while at the level of official violence 
'torture' was an accepted mode of punishment: 

The Chinese love of inflicting torture is shown in the case of the most 
common of their criminal punishments, the canque or yoke. It is 
eloquent of Chinese cruelty that the canque is one of the mildest forms 
of it.20 

These selected examples of Chinese life suggested a society whose 
conventions and habits were far removed from the experience of 
British youth. Descriptions of 'barbaric' practices suggested that the 
Chinese, as was often ascribed to foreigners, placed a lower value on 
human and animal life than their counterparts in Europe. The 'twisted 
intelligence' which the West so often attributed to the 'oriental mind' 
was exercised in devising new forms of torture for the criminal 
element. If these references did increase youthful interest in the 
country and its peoples, it would be for further evidence of practices 
forbidden in a 'civilised' society, or for more examples of the 
'strangeness' exhibited in every day life in China. 

In the juvenile press one of the 'bridges' which could reduce the 
distance between British youth and the outsider was the world of 
sport. The Indian cricketer had helped to encourage the image of an 
exceptional alien learning the rules of the game and gaining a limited 
acceptance into British society. Missionaries in Africa wrote hopefully 
of their charges who acquired new attitudes through the discipline 
of games. China, however, was quite a different matter. The Chinese 
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people were not viewed as 'fine physical specimens', nor had they 
acquired the same affinity for British pastimes. Young England 
informed its readership in 1914 that the Chinese did not 'ever do 
anything brisk and energetic for pleasure'. A description of cricket 
as played in Shanghai seemed to confirm this, for local boys 'attached 
a string to the ball so it wouldn't go so far'. While an amusing image, 
it also signalled a lack of interest in 'healthy' pursuits, critically 
allied in the English mind with the development of character. That 
the Chinese in many senses did not 'play the game' clearly distanced 
them from British values and the young reader.21 

The image of China which the non-fiction juvenile press offered 
to its readers reflected concerns which the British felt about the 
'awakening giant' in the late-Victorian and Edwardian era. As a people 
outside the 'official' family of Empire, yet included within the orbit 
of imperial trade, the need was to understand and control, rather 
than assume responsibility for, a country with enormous potential 
and an uncertain future. There were a number of contradictory 
elements in the picture drawn in the non-fiction. On the one hand 
much criticism was directed toward elements in the Chinese character 
and society which represented a regressive, inward-looking, inflexible 
and static outlook. A lack of contact with the outside world had 
created an excessively self-referential society, shackled by form and 
ritual, and with a peasant population mired in poverty and pre-modern 
practices. The progressive, internationalist outlook of the imperial 
world encouraged the young to believe that these barriers should be 
lowered, and China opened to the influences of Western culture, 
trade and religion. The missionary view of the Chinese supported 
this view of a country awaiting the liberation of Christianity and 
Western education. The girls' papers invited recruits to work with 
those Chinese receptive to such a message, and stressed the 
intelligence and receptivity found among women and children in the 
country. The obstacles of entrenched prejudices and cruel practices 
were not denied, nor the very different customs of a society await¬ 
ing the awakening of a social conscience, but the human resources 
of this formerly great civilisation were seen as possessing great 

potential. 
On the other hand, opening China's doors could pose real problems, 

and celebrating the possibilities of change for the Chinese 'at home' 
could turn to fear of their intentions once loosed upon the world. 
No other country was cast into an image like the Yellow Peril. Ample 
evidence was provided in the annuals of the dangers for the West of 
Chinese in their midst, and the young would arguably have looked 
with fear and suspicion on Chinese encountered within the boundaries 
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of their own country. Deception and secretiveness characterised the 
stereotypical opium peddler, ready to undermine the health and morals 
of the host society. No less threatening was the energetic, self-serving 
worker, whose 'closed' society gave little access to agencies of control, 
and whose success threatened the economic security of competing 
locals. These were people who needed to be watched carefully and 
monitored for their allegiances, and whose numbers called for a tighter 
immigration policy. Fear created an image of the Chinese abroad 
which was overtly racist and hostile, presenting a people of 'evil' 
disposition, unsavoury habits and immoral practices. 

For the British there was no 'easy' or informal way of knowing 
Chinese society. Without the affinity of a sporting fraternity, a shared 
ethos of the ruling class, or the closeness bred of a shared history, 
China appeared to some degree 'unknowable'. This did not deter 
the authors of the annuals, however, from presenting to British youth 
generalisations about a Chinese character which contained few positive 
aspects. While the riches of China might encourage the need for a 
continued relation based on the exploitation of trade, few readers of 
the annuals would have felt encouraged to explore closer links with 
a people who appeared both hostile and dangerous. 

In the world of fiction, where mystery, terror, and conflicts with 
evil were essential components of the adventure story, roles abounded 
for the Chinese. Fears and anxieties suggested in the textbooks and 
in the non-fiction found full expression in the writers' imaginative 
rendering of Chinese characters. Concurrently, threats posed by the 
old stereotypical agents of imperial China could be counterbalanced 
by imaginative projections of the 'new China', whose values might 
align positively with the British heroes. Chinese characters appeared 
in familiar formula stories, at public schools or with 'chums' abroad, 
and in invasion or detective serials, where they dominated the genre. 

The mobility of the Chinese was a striking feature of the fiction, 
as it had been a central concern of contemporary observers. It was 
not surprising, then, that a young Chinese boy should find his way 
to Greyfriars, following in the steps of Hurree Singh and Sambo. 
'The new boy at Greyfriars' arrived in 1908, an event 'unusual even 
by Greyfriars' standards'. 

A young Chinese of about fourteen. His figure was well-formed, supple 
and graceful, but diminutive. He wore the loose garb of his native 
country, of a rich silken material, adorned with borders of strange 
characters. His face was oval, rather deep in colour, and not of the 
saffron hue some of the more imaginative Removeites had expected. 
His eyes had the curious obliqueness of the oriental... it was the pigtail 
more than anything else that excited the interest of the Remove.22 
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As expected, it was Harry's concern for 'fair play' which brushed 
aside Bulstrode's taunts of 'Chin-chin Chinaman'. The decent lads' 
resistance to bullying, alongside Wun Lung's adaptability, assured 
the reader that good humour and tolerance would provide an 
atmosphere in which the young arrival might provide an interesting 
addition to school life. Hurree, in particular, as a fellow oriental, 
was deputised to help Wun Lung feel at home, with a game of chess.23 

It soon became apparent that this rather meek and mild newcomer 
possessed surprising powers. Bulstrode was quickly floored with a 
display of jujitsu. Faced with quick wit and ready imagination, the 
'Bold Explorers of the Remove' and the form master trembled in fear 
before a magnificent paper dragon. There was constant amazement 
at Wun Lung's ability to appear and disappear at will, removing 
himself handily from a scene of potential danger. Some talents, 
however, exasperated the chums, and lent great amusement to the 
stories. The ever-greedy schoolboys welcomed the offer of a Chinese 
cook in their midst, offering 'the common glub in my country'. As 
the Remove tucked in with their usual gusto, Wun quietly inquired, 
'What you tinkee of dogee?', calmly finishing the stew as his friends 

'gasped and groaned in anguish'.24 
The limits upon his position in the school were made clear when 

Harry delegated his post as Form Captain to Wun Lung for a week 
in 1909. Quickly 'all hell broke loose' within Greyfriars. The idea 
of a 'Chinaman' assuming the 'serious' duties of the school was shown 
to be absurd. His inadequacies were particularly exposed in the school 
sporting fixtures, where he 'dressed for the part' as a mandarin, and 
put the school's athletic reputation in serious peril. It was with 
undisguised relief that Wun Lung greeted Harry on his return. 'Me 

had nuffee of being Captain! Me lesign.'25 
It was not only the lack of sporting skills which alarmed Wun 

Lung's fellow schoolmates. There were several occasions in the stories 
when he seemed dangerously near to succumbing to the ways of the 
'old China'. More than once the boys of the Remove showed their 
awareness of the dangers by interceding to save him. In 'Wun Lung's 
secret', the suspicions of Harry and Bob led them to follow their 
friend into the local village, where they found him in the company 
of a Chinese sailor. The boys immediately understood the origins of 

Wun's peculiar behaviour. 

Bob: 'Opium!' 
Harry: 'Yes. You know, it's a Chinese habit - they eat and smoke opium, 

same as some silly idiots in this country take morphia. It's a 
common thing out there — and there are opium dens in London, 

too, I've heard of them.' 
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Wun Lung - a mere lad, an opium fiend. It seemed too horrible to be 

true!26 

The British boys took matters in hand, condemning the vile habit, 
turning the culprit over to his ship's master, and escorting a 'penitent' 
Wun Lung back to the safety of Greyfriars. 

The spectre of the 'other China' surfaced also in the guise of Wun 
Lung's uncle, who appeared at the gates of the school to rescue his 
nephew from the 'foreign devils'. Harry showed a remarkable 
knowledge of the issues informing the pressures on his 'chum'. 

He understood clearly enough the difference ... he had heard of the 
young China party, who wished to wake up their country on Japanese 
lines. He could understand the prejudices of the old mandarin, his 
horror of his nephew living, and receiving his education, in the midst 
of the 'foreign devils'.27 

Harry and the Remove refused the uncle access to Wun Lung, and 
insisted that he be allowed to remain at the school. The young Chinese 
was pictured receiving the news with 'delighted thanks'. 

The Chinese boy at school (there were no 'oriental' girls in the 
school stories until after the war) represented in fictional form the 
possibilities of youth to make connections where their elders had 
failed. As has been seen with Hurree and Sambo, the sense of 'fair 
play' represented by Harry and Bob allowed a tolerance of the 
peculiarities of the newcomer, whose gratitude cemented the alliance. 
There was in Wun Lung no evidence of the arrogance and contempt 
which the 'old China' held for the European. As long as he accepted 
the rules of the Remove, and had few pretensions, his clever tricks 
and practical jokes could be accommodated. 

The problems emerged when Wun Lung connected with his fellow 
Chinese, who represented the undesirable face of China. The 
competition in the stories for the loyalty of Wun Lung mirrored the 
anxiety felt in Britain about the 'character' of the emergent China. 
That the British boys managed to help Wun Lung overcome the 
clutches of opium and escape the influence of his uncle provided a 
hopeful message for the future of British influence in the Chinese 
community. The boys of the Remove represented the 'best' of British 
boyhood, willing to assume a protective control over their new chum, 
with no mention of material reward. Unlike their 'reciprocal' 
friendship with Hurree, whose wealth eased the relations, there was 
no suggestion that the 'saving' of China had anything but disinterested 
motives. Once the danger of Wun Lung's alliance with the worst 
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aspects of his heritage had been dispelled, the Chinese schoolboy 
could resume his position as the 'pet' of the Remove, a harmless 
and inventive companion.28 

Foreigners outside the walls of the public school were more suspect. 
The Indian thief from the circus or the uncontrolled African performer 
had served as the target for righteous schoolboy heroes, and the 
Chinese would prove even more problematic. Again, the stories 
reflected the fears associated with a resident Chinese community, 
living in closed societies, and engaging in suspicious if not criminal 
activities. Wun Lung had been an exception to the rule, isolated from 
his compatriots, and admiring of the British way of life. A far more 
common image of the Chinese within Britain was the 'master 

criminal'. 
The incidence of 'evil' conspirators, operating from the streets of 

Docklands, Camden Town or the Elephant and Castle, grew with 
the vogue of the detective story. Following in the steps of Sherlock 
Holmes, first introduced to the reading public in 1887, came Sexton 
Blake, Nelson Lee, Dixon Brett, Stanley Dare and Frank Ferret. Girl 
detectives such as Martia Wray, a 'female Sherlock Holmes', also 
found a place in the girls' magazines, although their cases tended to 
focus on domestic mysteries. From the pages of the story papers, 
Pluck and the Magnet in particular, the sleuths engaged each week 
with the pernicious underworld of crime. While the Chinese were 
favourite villains, they were by no means the only 'outsiders' with 
aberrant personalities, for Jews, Gypsies, Indians and even Frenchmen 

could take on the sinister roles.29 
It was from China, however, that the 'master criminals' came, 

smarter, more cunning and unscrupulous than other adversaries. One 

description typifies the criminal persona: 

Li Lung was known to the world as a Chinese doctor, but secretly he was 
the owner of many of the worst gambling dens. 

Under the guise of a helping profession, the doctor's real activities 
included 'murder, forgery, theft and gambling'. Possessed of a twisted 
scientific mind, he had perfected a 'master plan' to criminalise the 
West, a scheme to 'force innocent men to commit crimes by injecting 
them with germs obtained from criminals'. Pictured gloating in his 
laboratory, a 'crafty yellow face twisted by a thin lipped grin', he 
dreamed of limitless powers. Here incarnate was the danger of the 
'enemy within', more fearsome than the ordinary criminal, whose 
life of crime was not just an individual quest for ill-gotten gains, but 

a plan for conquest of the world.30 
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In the face of such cunning adversaries, the detectives needed 
extraordinary powers, abilities which allowed them to succeed where 
the Foreign Office or the police had failed. Only 'subtle deductions 
and arguments' could unravel the clues which led to the secret 
societies and their masters, and the 'quick wits' to escape the clutches 
of a 'merciless' foe. Frank Ferret was a Cambridge graduate and a 
linguist, Nelson Lee a 'skilled tracker' from his years abroad, and 
Stanley Dare a 'master of disguise'. All 'knew' the characteristics of 
the Chinese intimately, recognising trouble from the imprint of a 
soft slipper or the sweet smell of drugs - 'the proof of Celestials'. 
Sexton Blake illustrated how they acquired first-hand knowledge of 
'oriental habits': 

You see, before I went to see Mr Gladstone I took a small dose of a certain 
Eastern drug. We didn't know the effect of it and we wanted to find out. 
It appears that a measured dose of this drug lulls the moral sense. In 
other words, it makes the victim blind to common honesty and capable 
of any theft or unscrupulous piece of work.31 

The detectives' physical and mental powers were stretched to their 
limits to outwit the criminal Chinese. Here British heroes met the 
imaginative extremes of a generalised fear of Chinese emigrants. 
Masters of secrecy and deceit, these aliens seemed able to adopt, 
chameleon like, the surface characteristics of 'civilised' individuals. 
The interrogator of one Chinese gang was an 'accomplished linguist', 
who spoke the 'correct English' of an educated man. It was, however, 
a cold and merciless intelligence, and the young detective knew that 
'a human life more or less is nothing to them'. Impossibly clever 
tortures and sadistic death awaited the unsuccessful sleuth, while 
the destruction of a criminal without mercy was clearly justified. 
The stereotype of the Chinese villain has been an immensely popular 
feature in the world of juvenile literature, and it was here, in the 
journals of the pre-war era, that the outlines of the character became 
widely known. Emerging from long-held beliefs about the 'cruel 
intelligence' of the oriental mind, and compounded by the current 
fears of the 'yellow peril', these images were to breed fear and righteous 
indignation in generations of British youth.32 

While the vigilance of the young detectives protected British society 
from internal enemies, others were anxiously watching the skies and 
shores for the threat of invasion. Published in 1906, William Le 
Quex's The Invasion of 1910 was to sell one million copies and enjoy 
translation into 27 languages.33 Perhaps nothing so much as the 
invasion fears illustrates the perceived vulnerability of Great Britain 
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to external threats. The editor of the Boy’s Herald in 1908 offered 
an explanation of this increasing hostility. 

It is no secret that the Britisher is hated abroad. We are not safe from 
insult or assault. Why? Because of our huge possessions and colonies, 
because of our enterprise and grit. Foreign nations are jealous of our 
progress. They fear that one day we will make a bid to be the conquerors 
of the world ... and make a concerted blow at every other nation.34 

The physical and mental strength needed to meet this challenge 
could be acquired in a number of ways. 'Muscle and the boy', an 
article in the Captain in 1898, was just one of many articles which 
dealt with the question of physical preparedness, while reports on 
the Boy Scout movement and the Boys' Brigade encouraged the young 
to acquire discipline and martial skills. The dangers of weakness 
were both individual and social concerns, and a paramount issue 
was the defence of the British Isles.35 

The 'unpredictability' of Chinese intentions, coupled with an 
acknowledged scientific and technical prowess, made their sudden 
appearance on British soil a common feature of invasion stories. 
'Terror from the East', a long-running serial story in Chums, presented 
the Chinese in alliance with Japan, invading from Brighton's beaches, 
and taking advantage of Britain's preoccupation with mutiny in India: 

The yellow Peril that men had dreamt about had broken loose at last. 
Two nations, still obscured by the mists of barbarism, threw down the 

gauntlet. 

Against this 'hissing crew of orientals, munching handfuls of rice as 
they fought' was hurled the best of British boyhood, coming forward 
from Scouts and Brigades - the factor 'to be reckoned with' by those 
who attempted to over-run Britain. While the 'cheers of conquering 
British boyhood' signalled the defeat of the invaders, the story 
displayed a notable anxiety about the combined human and naval 
power of the East, and portrayed the Chinese as ruthless and 
determined in their intention to contest the British for control of 

the world.36 
Airborne vehicles also brought the spectre of unwelcome visitors, 

and in 'London in danger or the great Chinese invasion' Captain 
Ching clarified the ambitions of the interlopers. 

We will destroy the capitals of every power which has waged war against 
our Emperor. Ere another moon China will possess the whole world - 

that is certain.37 
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Landing on a hill which overlooked London, the crew of the aerial 
balloon fleet directed their attentions toward the prime target, the 
Bank of England, suggesting the ambitions for financial gain which 
the British had always feared from the Chinese presence. There was 
also the issue of revenge in the aftermath of the Boxer Rebellion. 
Captain Ching proclaimed himself a follower of the Empress Dowager, 
in her service to 'defy the world'. Contemporary concerns about the 
Chinese were evident throughout this Marvel story, both in the 
characterisation of the invaders and the warnings to British youth.38 

The dangers posed by the Chinese as adversaries were expressed 
in the licence given to British defenders to 'show no mercy'. In the 
face of the invaders' determination to 'destroy the foreign devils', 
Reginald of the Marvel poisoned the entire crew with their own supply 
of 'noxious gas'. Much like the detectives, the annuals allowed that 
the intentions of the enemy lifted the ordinary rules of engagement, 
and extermination became a tolerable alternative to due process of 
law or the taking of prisoners. There was little evidence of the 
justification of a resort to violence which was felt necessary in dealing 
with either the Indian or the African.39 

The portrayal of the Chinese threat to the security of Britain 
brought forth some of the most negative stereotypes of the annuals' 
fictional worlds. When a genuinely 'evil' character was called for, 
plotting world domination or germ warfare, the master criminal was 
often the 'oriental'. The origins of these images rested in the historical 
canon of their 'hatred' of the foreign barbarians and also the fear 
current in contemporary society about Chinese immigrants and the 
restless, mobile population of the 'Celestial Empire'. A sense that 
the Chinese harboured bitterness over European actions and were 
prepared to wreak revenge intensified the atmosphere of peril. When 
these feelings were fused with the characteristics of ambition, 
intelligence, ruthlessness and cruelty, the product was an image of 
the Chinese which provoked fear, concern, and a deep animosity. 
Young readers learned that unless isolated, outnumbered and pacified 
(like Wun Lung), the Chinese were dangerous. Security lay in vigilance 
and preparedness, for the individual and the nation, and knowing 
the enemy gave the essential skills for detection, whether in Camden 
Town, the night sky or on the beaches. 

There was some relaxation in attitudes towards the Chinese when 
the setting for the encounter moved outside Britain. The bands of 
British boys who travelled the world in search of adventure did at 
times expand to include a young Chinese, and futuristic adventures 
in sky ships or submarines might need the skills of a neutral 
Chinaman. This was not, however, the case in British India, where 
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the Chinese appeared working to 'undermine' British interests, and 
combined where possible with locals in 'oriental treachery'. When 
Europeans were in the majority, as in Australia, bonds of friendship 
might be struck between British heroes and a 'singular' Chinese. In 
1910-11, the same years that it was running 'Terror from the East', 
Chums ran a serial story 'By southern campfires', set in the outback. 
Here the 'remarkable' powers of Wah Sing entered in partnership 
with two British boys, Eric and Bruce.40 Binding the three together 
was a common goal - the recovery of £10,000 owed to Wah Sing by 
an Englishman working in the gold fields. The adventure was based 
on a journey to the isolated mining camp, and the encounters with 
a variety of hostile figures in the unwelcoming landscape. In action 
against the villains of the story, Wah Sing and the British youths 
worked together to protect their interests and their lives. The 
'inscrutable Chinaman' possessed gifts which were instrumental in 
the success of the mission. Not only could he produce revolvers from 
the recesses of his sleeves, but he seemed to have access to information 

unavailable to the others: 

Men of his race, no matter what part of the world they happen to be in, 
always contrive to hear things, good or bad, strange or commonplace, 
before Europeans get any inkling of it.41 

In other circumstances these qualities were deeply suspect, but 
once the boys had won Wah Sing's loyalty, such concerns disappeared. 
This transfer of affections emerged from the chums' determination 
to protect the Chinese boy from the prejudice and greed of other 
Europeans in the camp. It was clearly the intention of the story to 
place the fair-mindedness of the English as a major factor in their 

actions: 

As long as my partner acts in a straightforward and honest manner, I 
believe that he has as much right to work a claim in this country as, let 
us say, Germans or Russians or Jews.42 

Tolerance toward Wah Sing set the British boys apart from the other 
Europeans in Australia, who did not work to the code of 'fair play' 
for all. In the lawless and 'uncivilised' environs of the mining camp, 
boundaries became fluid, and an interdependence of British and 
Chinese became possible. However, when the action moved to Sydney, 
where segregated patterns of housing and social intercourse were 
the norm, Wah Sing departed to live with his own. The author was 
also anxious to make of the Chinaman an exceptional figure, not 
'your cook or washerman', for the disdain of Eric and Bruce for the 
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residents of Chinatown was clearly stated. Interestingly their 'prize' 
for recognising the value of Wah Sing was a considerable share in 
the recovered money. It was not unexpected that, at the end of the 
story, the 'new friend' would 'naturally' return to his own country.43 

Early science fiction stories, set again outside the boundaries of 
English life, also allowed more positive images of the Chinese in 
their characterisations. The crews of winged motor cars and soph¬ 
isticated submarine vessels might contain Chinese within their 
international community. While invariably captained by an English¬ 
man, who maintained a firm but fair discipline over the workers, 
these stories did provide positive commentary on the skills of China 
placed at the service of future-based heroes. Wah Tong in Pluck and 
Ching Lung in the Magnet provided examples of technologically astute 
aliens. This was in notable contrast to the consistent 'deskilling' of 
the Indian and the African, who seldom featured in any but the 
most menial of roles.44 

In 1901 Wah Tung first made his appearance as the mechanic of 
the winged automobile, in a period when making a German inventor 
his overseer remained a feasible relationship. His resourcefulness 
was not limited to the smooth running of the craft: 

He was adept, like most of his countrymen, in all manner of sly tricks 
and seemingly impossible slight of hand feats....45 

Even in these stories the authors made a deliberate effort to alert 
the reader to the 'difference' between the exceptional Chinese and 
those of the London streets. In the Magnet stories, one aspect of the 
unfolding relationship between Ching Lung and Rupert was the 
growing realisation that neither fit the prejudices of the other. Their 
first encounter showed the 'baggage' of mutual suspicion: 

Ching - Hallo, mistel, white foreign debbil! 
Rupert - Hallo, yourself, you little yellow monkey. What a cute little 

urchin ... that lad would make a hundred pound a week at any 
decent music hall in London. 

Class distinctions began to play their part in the story, and as Ching 
Lung began to demonstrate 'traces of princely bearing', he moved 
from cook to mechanic to leader of the expedition into China. 
Meanwhile his language altered as well, from 'Chinee' English to 
proper usage and a startling multilingualism. Without his 'wisdom', 
the company acknowledged that they might not have achieved their 
objectives.46 
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What was the reader to make of a people who in one issue 
represented evil incarnate, threatening invasion of Britain with twisted 
technology, and in the next gave invaluable assistance in aerial and 
underwater adventures? The essential differences were direction and 
control. If the balloons were drifting toward British shores with 
Captain Ching in charge, one must get ready to repel the 'yellow 
microbes'. If, on the other hand, new inventions were safely in the 
hands of the English, with Chinese energies directed toward shared 
goals, 'oriental' abilities could be appreciated. Isolation from the 
masses of China was also important, for the 'good' or 'exceptional' 
Chinese emerged within the confines of a controlled environment, 
where it was made clear that they were not the 'bad sort' of China¬ 
town or a representative of the 'old China'. In order for the 
independent Chinese to enjoy a positive image in the fiction set in 
the wider world, they had to be brought within the remit of the 
European order, colonised in fiction more completely than they would 
ever be in reality. This is what sets Wun Lung, Wah Sing, Ching 
Lung and Wah Tong apart from Captain Ching or the legions of master 
criminals. These stories betrayed a deep anxiety about the potential 
of a China unfriendly to European power, and a desire to reassure 
readers that they could match and ultimately contain China's 

'inventive' powers. 
Fiction set in China drew upon both the more pessimistic and 

the more hopeful images of the Chinese people. Here there were 
new kinds of characters, river pirates, smuggling gangs, Chinese 
princes and priests. Most stories set in China itself were of 
contemporary events and reflected current preoccupations, political 
and economic, reflecting both national priorities and the lack of a 
'usable' past. Conflicts tended to centre on British economic interests 
in the region or European concern with defeating the old leadership 
and encouraging the forces of modernisation. 

The difficulties of the British in establishing 'legitimate' trading 
interest within China provided the basis for many adventure stories. 
In some the heroes were direct representatives of Britain, and young 
employees of the Chinese Customs Service featured in serial stories 
which ran in Chums in 1907-8. Their opponents were the secret 
societies which sought to direct the riches of China into their own 
hands. In phrases reminiscent of the Thugs in India, societies such 
as 'The Dragon's Teeth' or 'The Society of the Glass Eye' pursued 
a reign of terror over the local population, including unscrupulous 
opium deals, highway robbery, and kidnapping of pro-Western Chinese. 
Young Britons, in confronting and defeating their powers, were 
portrayed as not only establishing the primacy of honest economic 
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exchange, but also in freeing the peasant population of the 'scourge 
of oppression'. This associated, as it had in India and Africa, the 
extension of British economic power with the introduction of 
progressive reform, particularly in the arena of drug trafficking.47 

Pirates also operated outside the law and showed little regard for 
the interests of European or fellow Chinese. Awareness of the threat 
to vital British interests was heightened by placing an encounter 
within sight of Hong Kong. Pirates attacked without warning and 
with what was seen as a total disregard for human life. Their image 
was perhaps the most negative of the Chinese 'at home', as their 
activities directly threatened the ethos of free trade, basic to a British 
view of the 'civilised' world. This was a 'gang which deserved the 
worst kind of death', according to a story in the Captain in 1898. 
The captains of British vessels wished to be merciful, but could not 
afford the luxury of 'civilised' behaviour toward those 'who desired 
with a wicked passion to see blood spilt before they died'. Their 
'just' reward was extermination, often achieved by feeding them to 
the sharks which circled the ships. As Ogilvie prepared to toss one 
overboard, he paused to inform the reader: 

Chinese pirates are creatures of course, but not fellow creatures; They're, 
oh hang it! I've no time for preaching! Savage wretches.48 

These views of the criminal activities of societies within China and 
of pirates in the coastal waters reinforced the image of the Chinese 
as a people possessed of a spirit of enterprise, but one which ran 
directly counter to an open, honest, economic exchange, represented 
by the intentions of the British vessels. In China, as in Africa and 
India, British 'business' was contrasted with local activities which 
were extra-legal and deemed immoral, such as extortion, the slave 
trade, or drug dealing. This invested the British hero, the customs 
official, sea captain or trader, with a moral as well as economic impera¬ 
tive to eliminate the competition, seen as detrimental to the best 
interests of both China and Britain. The violence employed against 
these Chinese was quite extreme, matched only by the revenge against 
mutineers in India, and seldom encountered in conflict with African 
tribes. 

The freedom of the European to engage in 'free trade' became 
elevated to a crusade against the 'evil demons' of the East. Apart 
from seeking to destroy the 'selfish' interests of China's illegal 
economy, young British heroes also became involved in the political 
struggles between the forces of the 'old' and 'new' China. This often 
involved 'befriending' a challenger to the power of the traditional 
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ruling classes, and fighting with him to establish a 'new order' or 
assisting exile to the West. The figure of the Dowager Empress was 
an important symbol of the anti-Western tradition. These attitudes 
also found expression in the mandarins and priests of the traditional 
elites, anxious to protect their powers from the agents of modern¬ 
isation. Adventures set in China reflected the contempt felt for this 
sector of Chinese society. 

They like to show their importance by keeping 'barbarian' visitors 
waiting. We shall have to observe the idiotic compliments and counter 
compliments that custom requires.49 

Such arrogance toward British citizens was not easily accepted, despite 
an awareness that expediency might dictate an appearance of observing 
convention. Young British characters expressed their 'true feelings' 
by carving their names on a priest's 'favourite idol' before departing. 
This 'harmless act of vandalism' showed the resentment of British 
boys forced to 'kow tow' to inferior races. While the reader knew 
what the 'hero' really felt, generally common sense suggested that 
adopting 'appearances' and outwitting the opposition, rather than 
employment of physical force, was the preferred route to success. 
There was no 'imperial presence' to back up the individual if he 
became seriously imperilled or was hopelessly outnumbered, and all 
knew that capture meant a death by slow, unspeakable torture.50 

Balancing the conservative and suspicious Chinese were those 
whose characterisation pointed toward the potential of better relations. 
His Imperial Majesty Kwang Su, 'the rightful ruler of China', assured 
Jack and Godwin as they arrived at court that he too was an enemy 
of the Empress, who was keeping him a virtual captive. An English 
governess in his employ reassures the lads that he was 'desirous, 
above all things, of peace with the Western powers'. Predictably, the 
'new' Chinese ruler had adopted Western dress, perfect English and 
admiration for the English ways. In the story, with the boys' assistance, 
Kwang Su displaces the Dowager, and under his leadership, a new 
era of 'close alliances' between the British and Chinese is promised.51 

Kwang Su was not the only pretender aided by the actions of British 
adventurers. When the search for a mysterious jewel turns into the 
discovery of Prince Liu, the English leader of the expedition concludes, 
'I think we'll do China a good turn by helping to put him on the 
throne'. Before undertaking the task of assisting the young Prince, 
however, the Europeans establish an understanding with the Prince's 
supporters that his accession will serve Western interests. Liu's uncle 
reminds them that they may well find common ground: 
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My visits to English schools taught me that princes may make friends 
with English boys to their mutual advantage, if the friends are wisely 
chosen.52 

In the fiction, whether friendly or hostile, Chinese figures 
represented aspects of the contemporary struggle to maintain and 
expand British influence. Those who acted with arrogance or outright 
hostility were the enemy, who must be displaced or defeated. Replacing 
their ascendancy, with British assistance, was the modern element 
in China, who adopted Western values and customs, spoke plain 
English and favoured European-style education. The 'new' leadership 
elicited the services of the adventurers against the old guard and 
together they worked toward a change in China's relations with the 
West, replacing suspicion and resistance with cooperation and 
friendship. Securing these ends was often the basis for adventure 
fiction set in China, encouraging readers to share with the heroes 
their appraisal of allies and adversaries, and thereby reaffirming the 
duality in the image of Chinese character. 

Although they might not be overtly threatening to the advance of 
British fortunes, the 'masses' of China did not receive much respect 
in their natural environs. As adventurers passed through China they 
met with a society whose habits were strange and often 'immoral'. 
'The fourth-rate town of Tung Hien', the setting for a Pluck serial 
in 1904-5, was populated only by gamblers and opium smokers. 
Violence and inhumanity were the norm. The foreigners were appalled 
by the eating habits of 'promiscuous and dirty feeders'.53 

Descriptions of physical characteristics were also generally un¬ 
favourable. As a 'race' the Chinese were believed to possess little 
physical prowess, and were often described as weak and small-boned 
'specimens'. The shape of the eyes was often noted, and whereas a 
beautiful and friendly princess was described as 'almond eyed', an 
attacking pirate looked at his prey through 'slits', gleaming like a 
cat or a crocodile. The more 'evil' a character was deemed to be, the 
more 'yellow' the skin, the longer the pigtail and the more drooping 
the moustache. Manchu or Tartar heritage could exaggerate the 'cruel' 
disposition of the facial expression, while contact with the West often 
'opened' the features of the ally. In general the reaction to the physical 
appearance of the Chinese was not as positive, even with allies, as 
was the case with either the Indian or the African. The Indian prince 
might be described in terms of fine bearing or features, the African 
with an appreciation for 'savage' beauty, but the Chinese male was 
too slight and short to accord with standards of 'manliness'. Chinese 
'maidens' were doll-like creatures, perhaps possessing beauty in a 
'sparrow like' fashion, but essentially ornamental.54 
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For the British and indeed most Europeans China remained a 
'difficult' reality throughout this period. While enjoying the profits 
from their hold on the treaty ports and Hong Kong, there was a 
great uncertainty about the future. Both fiction and non-fiction in 
the juvenile press expressed anxiety about the emergence of 'modern' 
China, including a potential alliance with Japan - a power block 
which could 'awake' and threaten the security and supremacy of the 
West. Many of the features and stories stressed the inroads made by 
Western ideas in mainland China or Britain's success in controlling 
Chinese influence abroad. In the broadest sense the 'message' of the 
periodicals supported these actions by discrediting the value and 
relevance of traditional China and endorsing the necessity of a new 
generation distanced from the patterns of the past. 

China as 'menace' surfaced repeatedly in both the non-fiction and 
the fiction. Fears of the 'yellow peril' prompted strongly negative 
images of the behaviour of emigrants living within Britain and 
Australia, whose disregard for the wellbeing of the host society was 
evidenced in greed and corruption. Visits to 'opium dens' gave detailed 
information on the 'horrors' which accompanied the growth of a 
Chinese community. Even in areas where 'coolie' labour had been 
solicited, the social consequences were undesirable. Immigration 
restrictions were advocated if Britain was to be kept safe.55 The fiction 
distilled these generalised social habits into individuals who became 
some of the best-known villains of the period, testing the powers of 
their British adversaries to the limit. Here a 'cunning intelligence' 
directed to the downfall of the old world order expressed the final 
revenge planned against the white devils of the West. In addition, 
there were fears of 'invasion' by an army of the 'East', 'yellow microbes' 
poised to penetrate British defences. 

Scientific ideas and imagery did feature in the characterisation of 
China in an interesting way. Social Darwinism, of course, was used 
to buttress the distinction between progressive and non-progressive 
peoples, and had a great influence on the image of Africa. But there 
was also the recognition that in this new century the mastery of 
technology and the skills of invention would give an advantage in 
the competitive world. The African's encounter with the cinema and 
electricity produced much humour, suggesting an inability to deal 
with modern phenomena. India's doctors were viewed as second- 
rate professionals, clearly inferior to those trained in Britain. The 
Chinese relationship with scientific knowledge and discovery was 
rather different. They were seen to have declined from an early genius 
into a degenerate state, which left them with the intelligence to 
conquer science but with a concern about how they might use this 
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power. For example, their use of drugs, like opium, was seen as life 
threatening rather than a social good. Evil doctors and scientists used 
their skills to destroy rather than contribute to useful knowledge. 
As physical specimens the Chinese were viewed as not much of a 
threat in combat, but when armed with germ warfare or toxic gases 
the balance of power could shift. The fear of an 'enemy within', the 
Chinese immigrant, was symbolised by the image of hostile microbes 
invading the body, small, numerous and endlessly reproducing. 
Children of Britain were, meanwhile, being encouraged to appreciate 
the wonders of science, and to try their hands at a few simple 
experiments. The image of a people who could master the complexities 
of scientific knowledge, but lacked a moral or social conscience in 
its application, was a particularly frightening and powerful one. In 
the anxious years before the First World War, these fears took on a 
heightened relevance.56 

Given that very little was learned of the Chinese from textbooks, 
the image of China which the youth of Britain did receive in the 
period came mainly from the pages of their popular journals. While 
there were positive images of better relations with the 'new China' 
- Wun Lung, Wah Sing or Kwang Su - which showed the possibilities 
of reciprocal interests and personal friendships, these were in a 
minority. Apart from the fact that the Chinese served so well as 
fictional adversaries, there was also less reason, and less of a realistic 
basis, for picturing the Chinese as either faithful or loyal to Britain's 
imperial ethos. While it was always a delicate balance between using 
the 'evil' Chinese to sell the excitement of the story, and reassuring 
the reader the British really had the situation under control, a victory 
over such an astute opponent carried more positive messages about 
the strength of British character and fewer concerns about the abuse 
of power than stories of conflict in India or Africa. 

The resistance of the Chinese to British influence also made it 
more difficult for authors to dramatise or 'humanise' personal 
relations. There was no parallel to the 'adoption' of the English into 
African tribes, or stories of brother turning against his own to save 
an English life. The rigid constraints of a complex and hierarchical 
Chinese society, with customs and manners incomprehensible to the 
European, and without the long association of imperial government, 
made it difficult for the British to 'know' the Chinese, and this made 
their observations particularly dismissive of cultural differences. 
Ignorance about the Chinese and the lack of a history of 'significant' 
contacts denied British youth the same complacent superiority over 
a people of acknowledged intelligence and a great, if dormant, 
civilisation. 
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While the Chinese character might have in reality remained less 
controlled, and less 'knowable', than either the Indian or the African, 
this did not deter the annuals from creating an image of the country 
which reflected national concerns and abiding stereotypes. Where 
gunboat diplomacy had failed, it was hoped the Christian missions 
might win, and the young were encouraged to see the Chinese as a 
particularly challenging field in which to sow a new morality and 
civilising spirit. Here the 'evils' of the old China might be challenged 
through the 'softer' targets of oppressed women and receptive children. 
This was acknowledged, however, to be a long and difficult task. In 
the fiction of adventure and detection, young Britons achieved a 
command over the Chinese which in reality they were unsure of 
obtaining. The idea of young British boys playing a crucial role in 
the dynastic struggles of China may have seemed fantastic, but it 
suggested the kind of influence which was desired. British characters 
in charge of flying machines and submarines, with the Chinese in 
supporting roles, was an ideal arrangement for harnessing the talents 
of the East. Fiction touched the deepest anxieties about the ability 
to meet the challenge of sustaining fruitful relations with the East, 
and played its role in reassuring the reader that the 'old China' could 
be successfully transformed. The villains would remain, but they 
would never win, and increasingly the conversion of China, by religion, 
commerce, and the force of British character, would become a reality.57 
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CHAPTER SEVEN 

The inter-war years 



There has been a tendency among historians to view the great wars 
as watersheds in the narrative of history. It is perhaps useful then 
to consider whether the inter-war years brought significant change 
in the images forged before the First World War, or whether the 
patterns of representation set in an earlier period remained sub¬ 

stantially intact. 
In the period when Britain was assimilating the lessons of the 

First World War, part of the process did involve a questioning of the 
role of history in society. Certainly voices were raised which pointed 
to a possible correlation between overtly nationalistic history and 
international misunderstandings. Among them was Bertrand Russell, 
who wrote in 1922, and again in 1937, on the dangers of miseducating 
the young: 

Throughout the western world boys and girls are taught false history, 
false politics, false economics. Children learn in school the faults of 
other nations, but not the faults of their own.1 

Leonard and Virginia Woolf published a book in 1929 by a young 
member of the Teachers Labour League, Mark Starr. Lies and Hate 
in Education was a forceful attack on the race and class bias of the 
history textbooks used in British schools. It also emphasised the 
relationship between history texts and the cheap adventure fiction 
which 'children read with avidity outside the school'. Starr deplored 
the regularity with which the 'old patriotic histories' were reissued 
in the post-war era. To reinforce his argument he quoted Ramsay 
MacDonald's address to the World Conference of History Associations 
in 1925: 

The history that is taught by every nation today is deplorable. It is far 
more national propaganda than an exposition of truth.2 

There were also moves initiated by the League of Nations to study 
the effects of textbooks on international understanding, and under 
its auspices a series of texts was issued which professed the aim of 
fostering a spirit of toleration through education. There was clearly 
a concern among certain segments of society that a new approach 
to history was an essential part of rebuilding the post-war world.3 

Historians took up the debate over a 'desirable' curriculum with 
enthusiasm. Discussion centred on issues such as the move away 
from insularity, and a proper inclusion of world history within the 
syllabus. Criticism of a history which had overemphasised politics 
at the expense of social or economic history also surfaced. A critical 
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aspect of the debate was the place of imperial history in the classroom. 
J. F. Findlay, in his influential book History and its Place in Education, 

wrote in 1923: 

To leave our children as ignorant as their fathers were of the state of 
Europe and Asia, lulled in the pride of the past and a conceited security 
of our exalted power, is to invite disaster.4 

The Board of Education did respond to the new atmosphere and 
showed itself willing, with reservations. While H. A. L. Fisher did 
assert in a 1923 circular that 'some general notion of world history' 
should be offered to the young, he insisted that the history of 'their 
native country will naturally claim the prerogative share of attention'. 
Rather optimistically the pamphlet also claimed a notable improve¬ 
ment in the quality of textbook writing, while still insisting that a 
question on imperial and one on military or naval affairs appear in 
every examination paper in later periods of British history.5 

The Hadow report in 1927 also emphasised world history as the 
setting for national history, but showed concern that 'good training 
in history is impossible where the work is confined to the textbook . 
Again, in 1927 a Handbook for Teachers in Elementary Schools 
endorsed a fuller history of the overseas dominions as an 'integral 
part of the story of the British peoples'. Perhaps more instructive is 
the admission that 'there is seldom time for the systematic teaching 
of foreign or world history'. A report on books used in public 
elementary schools in 1928 recommended regular review of their 
contents to ensure the inclusion of modern research. It virtually 
acknowledged that the shortcomings of the books still in use reflected 
the continued dominance of the 'old type' of history text, particularly 
in their treatment of the dominions.6 By 1937 the Board of Education 
was still suggesting to teachers, in a rather resigned tone. 

A respect for other civilisations than that of Western Europe will best 
grow out of a knowledge, however small, of their history. Even to hear 
that the Chinese were a cultured people when our ancestors were 
savages may exercise a lasting effect on the outlook of the child. 

Despite laudable sentiments in the public arena and informed 
debate among the historical and educational establishment, there 
were forces at work which resisted the implementation of significant 
change. This is particularly true in the treatment of imperial history, 
and the images it presented of non-Europeans. One important factor 
was the long shelf life of history textbooks published before the war, 
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notably those which had secured the approval of examining boards 
and sold well. Influential texts such as S. R. Gardiner's A Student’s 
History of England and Warner and Marten's senior school history 
were successively reprinted and used well into the 1930s. Some pre- 
First World War texts were still found in schools in the 1960s.8 

Histories written after the war did devote more space to modern 
history and in some cases offered a more comprehensive treatment 
of Britain's dominions. There is little evidence, however, that 
significant change had occurred in the treatment of the Indian, the 
African or the Chinese. Although attitudes toward India as Empire 
had undergone revision after the war, acknowledging its contribution 
to the war effort and the emerging nationalist movements, there 
continued traditional views of important events in the history of 
British India and of groups/individuals from the history of India. 
The division which had been made in the earlier texts between 'good' 
and 'bad' rulers saw little revision. Nana Sahib and Siraj ud Daula 
continued to be portrayed as 'oriental tyrants', with little attempt to 
offer explanation for their hostile actions. The 'massacre' at Cawnpore 
and the loss of life in the 'Black Hole' remained as events illustrating 
the cruelty and duplicity of those who would overthrow British power. 
Clive and Hastings retained their positions as great empire builders. 
Textbooks still praised the 'amazing work in setting things straight' 
on the subcontinent. In general there was significant praise for the 
servants of Empire, stressing their skill, dedication, and self-sacrifice 
in the Indian service.9 

In both junior and senior texts the attitude toward the British in 
India was overwhelmingly positive. In George Southgate's The British 
Empire, successively reprinted from 1936, great stress is laid upon 
the justice of British administration in India, in particular 'the very 
great benefits' brought to the Indian peoples after the Mutiny. Roads, 
railroads, famine relief, public health, education and administrative 
reforms were achieved despite the 'oriental fatalism' of the people. 
While accepting the need for the introduction of free institutions in 
India, he views the Indian National Congress as somewhat 
irresponsible. In an unconsciously ironic observation he notes that 
'history was falsified and every British measure misrepresented in 
the worst possible way'. His textbook suggests that the pace of change 
must be controlled by the British, whose job it is, despite the 'hostile 
races, castes, language and illiteracy' to apply 'the restraining hand 
of a superior power'. Rayner and Airey in A Concise History of Britain, 
written in 1938, also emphasised that the British government 'tries 
to meet the discontent by the largest practicable grant of self- 
government'.10 
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Between the wars the textbooks were eager to stress the benefits 
of British rule for India, past and present, and mounted quite a strong 
defence against considering that the potential end of British rule in 
India signified failure. The treatment of the Mutiny, which now 
provided greater detail on complex causes yet continued to stress 
misunderstandings on the part of the sepoy and clemency by the 
British, reflects the pre-war tendency to blame the Indian for the 
outbreak of violence. A. P. Newton wrote in 1929, of the period from 
1870 to 1900, that it was the 'unbroken prosperity' which helped 
to obliterate the memories of the Mutiny and 'gives lie to the belief 
that British imperialism connotes selfishness and tyranny'. Texts of 
the inter-war period suggest that the problems which remain are 
due to the character of the Indian peoples, their fatalism, illiteracy, 
backwardness, conservatism and natural improvidence. As Newton 
observed, 'only those guided by passion or prejudice deny the healing 

influence of British rule'.11 
These texts also continued to acknowledge the contributions of 

the loyal Sikhs on the battlefield, and supported the ambitions of 
responsible Indian leaders, expounding a traditional stereotypical view 
of Indian relations with the structures of power. There was little 
sympathy for the crucial problems of the subcontinent, and little 
real understanding of the genesis of nationalist sentiments. While 
anticipating the time when India would take its place among the 
dominions of 'Greater Britain', little information was offered to the 
student which would alter the ethnocentric assumptions of the pre¬ 
war textbooks. Indians in the mass continued incapable of progress 
without a firm British presence, and history suggested an Indian 
character at once treacherous, cruel and generally 'uncivilised'. The 
'imperial image' of India's people remained virtually intact.12 

China and Africa fared no better in the years before the Second 
World War. Not until very recently have history textbooks moved 
beyond attitudes formed toward the Chinese in the nineteenth century. 
Information continued to be centred on encounters in the Opium 
Wars, the Arrow incident, and the Boxer Rebellion. There was no 
significant revision of the causation of these events, and attention 
continued to focus on the hostility shown towards foreign devils . 
The 'arrogance' of Chinese officials still figured strongly in the course 
of events, without offering to the student any explanation of possible 
Chinese grievances against the West. Events in China in the 1920s 
and 1930s had done little to increase sympathy for or understanding 
of the country, and revolution seemed to distance China more than 
ever from the Western tradition. Both these factors and the rise of 
Japan suggested the need for Britain to continue with a strong naval 
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presence in the Pacific. Opium remained the 'problem' of the Chinese 
peoples, while a lack of respect for the British continued to illustrate 
a flawed character, the Boxers rebelled without clear cause, and 
internal struggles destabilised the course of progress. Only Hong Kong 
remained proof of the possibilities of a modern world view on the 
part of the Chinese, and of success in compelling the reluctant giant 
to concede to Western values.13 

Some texts, whether in the light of Australian labour problems or 
in reference to British anti-immigration legislation, kept alive the 
idea of the 'yellow peril'. China was believed to be 'teeming' with 
surplus population, and a watchful eye was suggested as necessary 
if white Australia was to be protected from 'coolie' labour. Attitudes 
toward the Chinese were mixed, but judgements were most favourable 
when they stayed at home, cooperated with Western trading and 
strategic needs, and provided a buffer against Japanese expansionist 
tendencies.14 

As late as the mid-seventies, David Killingray was still finding 
that 'for the majority of schools Africa's past is still either ignored, 
denigrated, or distorted'. This was essentially the approach of 
textbooks in the inter-war years. Africa's past continued to figure 
only in relation to the British exploration, settlement, and/or economic 
penetration of the continent. Tribes might be described in sweeping 
generalisations of their main characteristics, the Bantus as 'virile', 
Zulus, Basutos, Ashanti and Matabele as 'warlike', Hottentots as 
'primitive', Bushmen as 'uncivilised', and so on. The Zulus remained 
a 'race apart' in the African context, admired for martial skills, strong 
leadership, and physical stature.15 

The treatment of South Africa and the Boer War in particular 
illustrates how little progress had been made in presenting a more 
balanced view of the 'natives'. A major concern in the area was the 
fact that, as Southgate put it, 'the native population substantially 
exceeds the white'. Junior texts as well noted that the 'coloured peoples 
of Africa are numerous and strong, they increase very fast'. Much 
emphasis was placed upon the 'racial character' of the problems which 
emerged in the area. Hostilities between the Boer and the British 
were presented as exacerbated by the 'native' question; indeed, some 
historians questioned whether there would have been such mis¬ 
understandings without 'natives playing one race off against another'. 
Southgate further illustrates the complexity of the race question in 
the case of 'Asiatics' imported to replace local labour. The 
overwhelming impression of the inter-war commentaries on South 
Africa and the African in general was a clear sense of dealing with 
inferior peoples, who created troubles between Europeans, but whose 
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'burden' had to be accepted in order to enjoy the demonstrable 
economic gains of occupying a rich continent.16 

A resistance to change in the history textbooks' characterisation 
of peoples encountered in imperial expansion has been quite striking. 
The historian Peter Fryer, writing in 1989, observed that 'the essential 
racism of the official version of our history is seen above all in its 
glorification of the British Empire and its arrogant attitude to those 
who were the empire's subjects'. As late as 1985, in the Swann report, 
Education for All, the author advised that racism in the curriculum 
be addressed. The History Working Group for the National 
Curriculum in 1990 advocated the application of historical skills 
learned in the classroom to 'combating racial and other forms of 
prejudice and stereotypical thinking'. While there is clearly greater 
awareness of the role which history can play in correcting the 
consequences of its abuse, particularly in advocating critical thought, 
it is equally certain that negative imagery and distortions have been 
difficult to eradicate.17 

In the world of popular magazines, important developments did 
follow the First World War. Ever conscious of the audience, the 
publishing houses responded to the social changes which affected 
their young readers. By 1918 the Education Act had raised the school¬ 
leaving age to 14, ensuring that the vast majority of the population 
remained at school for at least nine years. This factor was important 
in extending the period of childhood, and establishing more widely 
the idea of leisure time for boys and girls. Ever more titles appeared 
for the juvenile market, responding to the influence of the cinema, 
greater spending power, and the diminishing encroachment of 'work' 

on children's time. 
Two trends in particular seem important to consider as relevant 

to this study. One is the decrease in the 'improving' type of paper, 
and the other is the increase in commercial fiction for schoolgirls. 
The entry of D. C. Thompson of Dundee into the popular market 
was a major innovation, challenging and eventually surpassing the 
popularity of the Harmsworth monopoly on popular titles. While 
the Magnet and the Gem began to fall behind in the circulation 
race, Thompson's 'Big Five', Adventure (1921) Rover (1922), Wizard 
(1922), Skipper (1930), and Hotspur (1933) captured the twopenny 
market. Harmsworth's Amalgamated Press responded with the launch 
of 28 papers in the 1920s and 1930s, particularly concentrating their 
efforts on schoolgirls. Among the older weeklies, only the Boy’s Own 
Paper held its own throughout the period. Studies of children's reading 
habits in the inter-war years confirm the consumption of at least 
two or three storypapers a week by school-age children.18 
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Just as more children were staying on at school, so the numbers 
able and willing to buy and exchange popular papers was on the 
increase. The possibilities for the young to enter into the world of 
mass-produced fiction was eased by both the increasing literacy of 
the era and the papers' own emphasis on appealing to the 'modern' 
reader. Kirsten Drotner, in her excellent study of magazines for the 
English youth market, has noted how the publications of these years 
gradually discarded realism for the exuberant formula of rapid action, 
blurring the distinction between fact and fiction, rapidly changing 
the casts of characters, and introducing a new 'type' of girl and boy. 
Yet as the magazine market expanded, it continued to depend on a 
cast of 'alien' characters in its stories and features. While much of 
the 'improving' material began to disappear, reflecting the move toward 
a youth-centred culture, Indian, African and Chinese characters still 
played an important role in stories and features. In both boys' and 
girls' magazines the school story remained a popular feature, with 
'dusky' chums continuing to provide narrative interest. Young Britain 
still roved the world in search of adventure, meeting friends and 
adversaries on their home ground. Annuals continued the practice 
of retelling the stories of famous defences and residency sieges, a 
time-tested source of thrills and danger. Foreigners remained a source 
of curiosity, whether as the newest troop of international Scouts, 
interesting statistics, or quaint customs. Girl aviatrix, while a new 
character type, found themselves on familiar ground, flying into China, 
for example, to rescue women and children stranded in isolated 
villages.19 

In older titles, like the Boy’s Own Paper and Young England, 
imperial tales of India still appeared. Hunting continued to operate 
as a paradigm of dominance. Each generation of readers learned anew 
both that 'the flag is immortal' and that Indian agitators 'wished to 
sit in the seat of power'. Danger to the Empire rested in the actions 
of mutinous crowds 'all bent on murder and loot'. British fears about 
German ambitions for world power surfaced in conspiracies to defeat 
the Empire in Asia. In one story it was a German arms dealer named 
Marx who encouraged 'an India in arms and mad with bloodlust'. 
The Indian 'masses' were portrayed as susceptible still to the 
manipulation of unscrupulous agitators.20 

'Information' about India and its peoples was still provided in the 
non-fiction of the more traditional papers. 'Notes from Overseas', a 
long-standing feature of the Boy’s Own Paper, explained the duties 
of a forest officer in India, discussed the Scouting movement, and 
introduced boys to the type of games favoured on the subcontinent. 
In 1927 this section featured the 'Tortoise race', suitable for a climate 
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where the heat demanded limited physical exertion, and therefore 
demanding 'self-control and mental strength' instead. Indian cricketers 
continued to appear as exemplary ambassadors for their country, and 
the recounting of a famous cricket match between an English and 
a Sikh side offered the observation that Sikh batsmen 'show the 
same grit and good faith that your race show when they give their 
best for England'. Overall, the presentation of India differed little 
from the pattern of the pre-war papers, an amalgam of reassurance 
and distortion in the non-fiction, giving way to the stuff of adventure 
in the serial stories.21 

In the popular papers founded before the war, such as the Marvel 
and the Magnet, familiar formulas continued through the inter-war 
years. Hurree Jamset Ram Singh survived in the Magnet until 1940 
with concessions neither to time nor social change. School stories 
were also a prominent feature of the newer boys' and girls' magazines 
which came on to the market in the 1920s and 1930s. Bessie Bunter 
returned home from Cliff House School for Christmas in 1934 to 
find Gunda Lai, a Hindu fortune teller, invited to 'enliven' the 
festivities. The Red Circle School in the Hotspur featured a 'colonial 
house' for boys from the dominions. This story from 1937 illustrated 
that the Indian schoolboy was still viewed as a useful device for 
those who wrote for the modern papers. While the pre-war papers 
confined their newcomers to the princely class, the Hotspur, reflecting 
a more 'egalitarian' atmosphere in the fictional inter-war schools, 
introduced a story which featured the conflict between Ranji Das 
and Ahmed Singh, Hindu untouchable and Sikh, who refused despite 
all efforts of the English chums to become friends. The resources of 
the schoolboys were stretched to their limits in an attempt to 
overcome this hostility in time to play them together in a crucial 
football match. The solution found was to dupe them both by covering 
every inch of their skin with white sticking plaster. In this disguise 
Ranji unwittingly saved Ahmed's life, proving that 'different castes 
or not, they could not go on being enemies'. Both went on to score 
goals and ensure victory in the school cup.22 

This is an interesting story for the late 1930s. British boys show 
themselves as fair minded and concerned with mediating irrational 
prejudice in the Indian. The use of white sticking plaster suggests 
that whiteness brings with it a willingness to ignore what are presented 
as ridiculous caste and religious prohibitions. The sporting ethos is 
seen as instrumental in overcoming individual antagonisms. It is 
another example, familiar in the imagery of India, of the British 
superiority over attitudes and behaviour which was held to have 
worked against unity and progress on the subcontinent. India, it 
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seemed, still had much to learn from the values of British boyhood. 
On the eve of war in Europe the story also presented an image of 
Britain's peacemaking role, eager to disarm, rather than join, the 
troublemakers. 

While the distinguishing 'difference' of India was often described 
in terms of custom, observance, or behaviour, racial distinctions also 
featured strongly. In the story above, one of the key aspects of 
neutralising the conflict was the elimination of colour in the two 
Indian boys. Other stories reversed the experience by showing British 
boys in India disguising themselves to escape detection. Stories 
such as the 'Irrepressible snake charmers' in the Wizard (1925) made 
clear to the reader the English reaction to falling into a bath of skin 
stain: 

Tim: 'Crumbs, I'm a Hindu'. 
Jim: 'Crumbs, they're black. I've gone bad'. 
Tim: 'My brother with a black face? Never let it be said'. 
Jim: 'It's better to have a black skin than none at all'.23 

While de-emphasising the overt imperial messages of the pre-war 
publications, the magazines of the inter-war years continued to 
propagate images of the Indian forged in the colonial context. The 
Indian as adversary, duplicitous, cruel, and cunning, still crept toward 
the Residency. Indian schoolboys still spoke 'flowery' English, and 
still needed the spirit of 'fair play' to overcome their own irrational 
prejudices. Pindharis and Thugs continued to challenge the rule of 
law, while upper-class Indians upheld British custom and intervention. 
Snake charmers and fakirs remained a curious mystery. And the 
'blackness' of India was used to represent an unchallengeable 
superiority in the Anglo-Saxon world.24 

Africa was a favoured setting for adventure in the years between 
the world wars, and African characters of long standing retained their 
popularity. Pete was still in the Marvel after the war, and successfully 
transferred to film in 1919. The loyal, fun-loving, comic was repeated 
in other figures like 'Nelson the Nig' in the Wizard and Topsy in the 
Schoolgirls’ Own. This continued the image of the African as good 
tempered, impulsive, sentimental, and a firm friend of white 
companions.25 

Racial characteristics figured large in both the presentation and 
the action. Topsy, 'black as the proverbial pitch', enters the story in 
'striking contrast' to her 'mistress' Peggy Blake, daughter of an English 
businessman in South Africa. In many stories the stock figure of the 
'candid coloured girl' and the capable or daredevil white girl joined 
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forces. While the 'coloured' character rested on familiar stereotypes, 
the resourceful girl heroine was a new and very popular convention 
of the 1930s. Girl 'castaways' now encountered 'natives' in their 
adventures, with a 'Girl Friday' as a faithful servant. The 'Old Kaffir', 
family retainer and source of local wisdom to young master or mistress 
was another stock character, again familiar from pre-war adventures 
in Africa. These confident British boys and girls showed that they 
'knew' Africa by speaking local languages and defending their servants 
from the racism of other, less enlightened Europeans. Pluck and daring 
had their place as well, in the face of 'savage tribes', and reinforced 
the image of resourceful and competent characters in the young 

expatriate community.26 
Despite the introduction of modern elements in the stories - the 

cinema, aeroplanes, an emphasis on trade to the exclusion of sport 
and missionary work - the updated British characters encountered 
predictable African stereotypes. A story from 1933 set on the Guinea 
coast included a black airman, a 'coal coloured Colossus', called 
Tupper. Although he presents himself as a doctor, as the story unfolds 
he reveals himself as a dealer in diamonds, ivory and gold. The author 
reminds the readers that despite appearances Tupper was no more 
than a 'modern day witch doctor'. Indeed, witch doctors of the 
traditional variety continued to hold a fascination for the story writers, 
guaranteed to introduce an air of mystery and magical violence into 
the course of events. They continued to be portrayed as holding 
superstitious 'natives' in their grip, extorting money and tribute in 
return for the promise of protection from evil spirits.27 

Pictures continued to be drawn of friendly and unfriendly, more 
and less advanced, tribal societies, with tribal 'hierarchy' little changed 
from the pre-war years. The Zulu and the Bantu were generally well 
received, serving the interests of the white characters. Their physical 
characteristics were described in more flattering terms — tall and 
well-formed' specimens of manhood. Pygmies rested at the other 
end of the scale, described as 'repulsive, cruel and unintelligent'. A 
story of Jimmy and QIJ 'radio pals' on a spree in Central Africa, 
showed the stories making the standards of judgement explicit to 

the reader: 

Jimmy: 'Are they fond of sport?' 
QP: 'Are they loyal to the British?' 
Consul: 'Yes, the Hausas are one of the finest races in Africa.'28 

While the interests of the British characters showed them as 'up to 
date', the action owed much to accepted formulas. Young adventurers 
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continued to discover lost white men and women in the jungle, some 
kings or 'she queens' of local tribes. When Bessie Bunter and her 
gang landed in Central Africa, Mabs, blonde and pretty, casts a 'spell' 
over the Zulus by realising the legend of the white queen. M'Lizi, 
the legitimate African queen, has to be painted white in order to 
spirit Mabs away from the 'grovelling' natives. In the Schoolgirl of 
1935, Claire, a young British actress on location in Africa, discovers 
a 'female Tarzan', Kanda, 'whose sensitive and loveable nature had 
survived even the roughness of a native upbringing'. While it is clear 
that young girl heroines had outgrown their earlier domestic 
constraints in these stories, and assumed an 'active' imperialism, 
their relations with 'natives' tend to confirm, rather than challenge, 
existing stereotypes.29 

The Boy’s Own Paper combined its fiction set in Africa with 
narratives of natural wonders and short informative pieces. Episodes 
from the nineteenth-century 'little wars' remained popular, as did 
trips on the African railways, and slices of life from tribal societies. 
Economic development continued to bring benefits to Africa - 
railroads, farms and mines were viewed as 'blessings' to the local 
workers. The picture of the African seemed untouched by the passage 
of time. While British boys and girls were products of a 'new age', 
the African retained a position and a persona seemingly untouched 
by the progress of 'civilisation',30 a view which supported the 
maintenance of British influence in the region. 

Chinese characters continued to feature in the periodicals in a 
variety of situations, set both in China and the wider world. The 
children's press did suggest that great changes were taking place within 
China and there were hints of revolutionary ideas, people's parties 
and internal power struggles. The English were presented as the 
friends of 'legitimate' and progressive merchant interests in the 
country, and generally portrayed as defenders of a peasantry caught 
in the cross currents. Enlightened Chinese were pictured allying with 
the British to defeat the intentions of 'secret societies' or 'tongs' 
who worked against the public interest and commercial development. 
One such story, set in the city of Shanghai, featured the joint efforts 
of a British and a Chinese detective to unmask the evil of Dr Kwang. 
In fiction, the two faces of China, one progressive, educated, English- 
speaking, the other stereotyped 'Chinks', robbers, pirates, and hostile 
political leaders, had altered little from the pre-war stories. Chinese 
torture remained a threat lurking in the background. While many 
modern Chinese characters dressed in the Western style, there was 
still the 'pig tail' to identify those who adhered to the old customs 
and represented a threat to British interests.31 
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On the high seas and outside China, Chinese characters appeared 
in predictable roles as washermen, cooks, opium smugglers and jewel 
thieves. International conspirators were often of Eastern origin, playing 
upon the popularity of Fu Manchu and the continued appeal of 
detective stories. Stories set in Malaya and Australia expanded the 
opportunities for Chinese characters to appear, as did the new journals 
appealing to girl readers.32 

While pre-war papers had shown that the position of Chinese girls 
was a disadvantageous one in their home society, the sympathy of 
British schoolgirls for the 'oriental' girl now took fictional form in 
the inter-war stories. The Schoolgirl in 1929 featured a number of 
stories with young Chinese characters. In 'Cinderella of the circus', 
a Chinese lady acrobat becomes close friends with an English girl, 
Mimi. While noting her 'quaint' manner of speaking, the English 
girls also value her loyalty and pretty manners. Selina, the bad girl, 
calls Lo San 'an ignorant foreigner', but Mimi knows better, and 
calls her 'a wonderful little friend'. The same year, in 'The mystery 
of the miniature pagoda', a Chinese family suddenly appears in a 
Devon town, and while the story informs the reader 'that funny 
things happen when the Chinese are about', the young daughter 
becomes firm friends with Dot. Dot describes her new chum as 
'beautiful in her eastern way', with 'refined features' and 'lovely 
inscrutable eyes'. The ending of the story reveals that the young 
Chinese girl is royalty in her own country. While there is little good 
to say about Chinese men in the girls' papers - Castaway Jess and 
other roaming girls freely refer to 'John Chinaman' and 'Chinks' - 
there was a clear tendency in the papers to approve of the refined 
Chinese woman, demure, pretty and generally anxious to foster 
relations with English girls. This pattern echoes the ability of women 
in the pre-war stories to forge alliances with upper-class 'Eastern' 
princesses, but does little to challenge the received image of 

'decorative' Chinese women.33 
The juvenile market was immensely prolific in the inter-war years, 

and the large cast of 'alien' characters was an important part of their 
continued appeal to the audience. It appeared a free and easy world 
compared with the pre-war publications. Fewer heroes and heroines 
were fettered with the 'white man's burden' or the imperative of 
consolidating the interest of Empire. The foreigner, however, still 
enjoyed an existence predicated upon old stereotypes recycled in new 
settings. While Empire was declining, racism was not, and the authors 
and editors seemed little interested in redrawing the Indian, the 
African or the Chinese character. While there were examples of new 
'types' of character, like Chinese girl chums, they drew upon available 
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images from an earlier age of delicate princesses. Indeed, with the 
decline of Empire and young characters less constrained by the 
manners of the Victorian or Edwardian era, confident boys and girls 
became strident in their language and actions, and this often resulted 
in a more overt racism in the narrative. Arguably, stereotypes set in 
an earlier era were reinforced as effortless superiority became integral 
to the English characters, and a casual, yet often harsh and superficial, 
judgement of 'alien' characteristics became the norm. 

When the representations of the children's popular press are allied 
with a world of textbook history where change came slowly, if at all, 
one can see the forces for sustaining the images created before the 
war. Neither the First World War nor the imminent second one would 
dislodge significantly the entrenched racial attitudes which informed 
the presentation of African, Indian and Chinese in history textbooks 
and juvenile publications. For over forty years the images remained 
deeply ingrained in the public and private consciousness of editor, 
writer and reader, generally impervious to changing times. Children 
continued to take with them into adulthood the memory of their 
reading in formative years, and to find these images reinforced by 
cinema, newspapers and public policy. Change would come only 
slowly, as the old villains were replaced by new, and as the 
multicultural society exercised some caution in the propagation of 
the more overt racial stereotypes. For the large part of this century, 
however, the message to the youth of Britain was unequivocal. It 
was acceptable, entertaining, even necessary, to hold these images 
of the outsider. Myths generated to sustain the Empire continued to 
play a large part in the acculturation of British boys and girls. The 
discourse of dominance would prove resistant to the external realities 
of colonial independence and imperial decline. 
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The idea of race has always been to some degree a construct of social 
necessity. This study has shown that Britain, at the zenith of Empire 
and in its aftermath, believing it to be necessary and expedient, 
deployed racial imagery to build 'character' at home and maintain 
the Empire abroad. What followed was both a positive definition of 
Anglo-Saxon characteristics and the creation of stereotypical 
representations of Indian, African and Chinese peoples. One of the 
most significant aspects of this process was its ability to take over, 
and to some degree subvert, channels of communication to the young, 
using history and the popular press to secure new generations in the 
ethos of 'Greater Britain'. 

Ideas of racial difference and hierarchy were certainly alive in 
Britain before the end of the nineteenth century. However, even if 
one adds in the powerful influence of social Darwinism, it is unlikely 
that ideas of racial determination and significant hierarchies would 
have found their way into the consciousness of the general public 
without the driving force of the imperial ethos. The need of Empire 
to expand and to justify its subordination of other peoples gave a 
dynamic to the characterisation of the 'outsider' which was not at 
work before the imperial 'scrambles' of the 1880s. For example, while 
there is no doubt that the representation of India began to harden 
after the Mutiny of 1857, renewed fears of Indian nationalism and 
a general insecurity about the safety of the Empire in the early 
twentieth century certainly made the judgements of 'troublemakers' 
even harsher.1 

It was in the thirty years before the First World War that the British 
public became the targets of widely disseminated propaganda, the 
contents of which had previously been reserved for the elite discourse 
of those directly involved in the administration of Empire. There 
were a number of reasons for spreading the message, and extending 
'ownership' of the imperial ideal. The Empire was felt by its defenders 
to underpin Britain's claim to respect and power in the world, and 
there were fears of becoming a second-rate nation. On a more practical 
level, the Empire was clearly profitable, if not to all Britons, then at 
least to those who were most vocal in its defence. The armed forces 
also had a vested interest in promoting patriotic sentiments, and 
ensuring that this translated into preparedness for imperial and 
European defence. Those who feared a loss of social purpose and 
unity within domestic society also found that the imperial rhetoric 
served the purpose of quieting class and gender discontent. On the 
individual level, it was hoped that 'imperial youth' would also embrace 
the 'muscular Christianity' formerly reserved for the public schools, 
as this would be a route to combating 'degeneracy' and the 'savage' 
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instincts of the urban poor. While this study has only touched upon 
the class and gender messages carried within racial representations, 
it is certain that the popularity and longevity of the 'colonial subject' 
within the classroom and popular literature rested upon the multiple 
lessons it carried for the schoolchild.2 

In an important sense, what one views in the construction of racial 
images, and in the portrayal of the Indian, the African and the Chinese 
peoples, is a process of colonisation in the text, and the 'mastery' 
which this offered the young. One of the characteristics of these 
racial constructs in the history textbooks and popular publications 
was their flexibility and responsiveness to the needs of nationality 
and Empire. The reality of the British Empire was that it encompassed 
a great variety of peoples and places. This fact made available an 
extraordinary amount of 'raw material' for the historian seeking an 
heroic past, and for the adventure writers who placed their fiction 
in the far corners of the globe. Because 'subject peoples' were under 
the control of the writer, they could be summoned to support more 
than one aspect of the imperial ethos. The representation of India 
might primarily validate the structures of government and admin¬ 
istration which had developed under the Raj. Africa repeatedly showed 
itself receptive and grateful for the humanitarian efforts of antislavery 
and missionary initiatives, while positively benefiting from the growth 
of British economic investment. China represented the challenge of 
a people on the periphery of Empire, who nonetheless needed to be 
'understood' for their ambitions and hostility toward the West. Each 
group entered the texts on the condition that they supported different 
but complementary aspects of imperial ambition, while operating 
within the prevailing notions of racial hierarchy. In the texts which 
children encountered at school and at home, the colonial subject 
was essentially dehumanised and recast as a rationale for the 
maintenance of European dominance.3 

Was this indoctrination of the young? It is difficult to know how 
many young people were sold on the idea of maintaining the British 
Empire by enjoying the supremacy which it offered over 'inferior 
peoples'. These ideas could not stop the disintegration of the Empire 
in the twentieth century. It is certainly arguable that history lost its 
claim to discovery and debate in the textbook treatment of the 
imperial world. Received 'truths', which included the assertion of 
Anglo-Saxon supremacy, were the order of the day. The popular press 
recognised a winning formula when they saw it, and claimed to be 
both entertaining and improving its readership in the process. The 
circulation figures of the juvenile market seem to prove the first 
assertion, but cannot persuade us of the second. If the young were 
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being ill-served by a denial of balanced history and the distortions 
of race in their leisure reading, it is unlikely that they recognised it. 
The materials, in particular the adventure fiction, but also the heroics 
of a shared past, invited the child to join the forces of good over 
evil, of power over weakness, and of progress over 'darkness'. The 
stereotypes might be crude, but they spoke to deeply felt needs in 
the individual, and were particularly attractive when associated with 
fair play toward a 'dusky chum' or joining in the fun offered by the 
antics of a 'funny foreigner'.4 

The images of race, however, continued into the inter-war years, 
and increasingly became dissociated from the maintenance of a dwin¬ 
dling Empire. What remained, however, was the association of national 
and individual identity with racial superiority, and this was passed 
to generations of children as an active legacy of the imperial era. 
Heroes and villains continued to be identified by racial difference, 
as imperial constructs began to assume a life independent from the 
realities of a contracting Empire. In the post-colonial world, efforts 
have been made to remove the distortions from materials which 
children encounter in their formative years. This study belongs partly 
to that already considerable body of literature which seeks to 
'deconstruct' the colonial discourse and disempower the images 
created by collusive forms of knowledge. One of the challenges of 
the post-colonial perspective is to find a form of language which can 
carry understanding and respect, without the old patterns of dom¬ 
inance. To this end, studying the images of the 'other' in an earlier 
age helps us to understand how, in a particular time and place, a 
false historicism and racial mythologies permeated the 'education' 
of the young and entered the consciousness of generations to follow.5 
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